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This paper will establish and discuss the conceptual framework and methodological approach 
underpinning the research reported in the remaining symposium papers. First, children’s oral 
language learning is understood from a sociocultural perspective, in which oral language is seen as a 
resource for the accomplishment of social goals (Danby 2002; Theobald & Danby, 2017). From this 
perspective, the classroom is viewed as a social context, just as other environments for linguistic 
interaction, such as the home or playground. When educators seek to build on and extend children’s 
oral language, it is important for them to consider the nature of the communicative environment in 
their classrooms (Alexander, 2003). Secondly, all children are considered to be active agents in their 
own learning, able to form and act on their own social goals, and to use oral language in the pursuit 
of these (Dunphy, 2012). From this perspective, educators seeking to improve children’s oral language 
competence need to shape opportunities that are meaningful from children’s perspectives and be 
responsive to children’s preferred modes of participation where possible. The study’s design centres 
on pedagogical innovation within a collaborative practitioner inquiry approach. A practitioner inquiry 
approach aims at generating changes not just in students’ learning but in the knowledge, practice and 
dispositions of educators, as this level of change is transferable to new cohorts of students and 
curriculum contexts (Nichols & Cormack, 2017). The research team was composed of five teacher- 
researchers and two academic researchers, who met regularly throughout the study. The team read in 
the field of oral language, investigated the related work of other researchers, generated research 
questions relevant to each teacher’s site of practice, conducted initial inquiry to establish children’s 
oral language competence in several domains, and planned new pedagogical actions. These 
pedagogical interventions varied from site to site but all aimed to extend the opportunities available 
to children to participate in learning using their voices, provided scaffolding for the development of 
specific oral language skills, and contributed to creating oral language positive classroom 
environments (Wasik & Iannone-Campbell, 2013). The process and outcomes will be discussed in the 
following papers.
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