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Many TAFE programs at Victoria University have developed articulation 
pathways that allow students to qualify for entry into a degree course on the 
basis of studies undertaken at TAFE level and they may also gain credit for 
their TAFE studies in the destination course. The evidence for the success or 
otherwise of these pathways and the degree of transparency of the articulation 
arrangements is largely anecdotal. This paper will discuss the outcomes of a 
longitudinal project conducted at Victoria University in 2005 to 2006 on the 
aspirations and experiences of TAFE students travelling along these pathways 
to higher education. 

 
Introduction 
 
Victoria University has established formal articulation pathways, which students 
interested in articulating from its TAFE sector into its higher education (HE) sector 
can follow. Yet there are concerns regarding consistency and equity in the treatment 
of these students in HE selection and admission processes. The research presented in 
this paper aimed to explore the extent to which articulation pathways from TAFE to 
higher education courses at Victoria University are achieving equity aims, in terms of 
internal TAFE student access to and progress within degree courses, within eight key 
TAFE-HE pathways at Victoria University. The research literature suggests that 
articulating students may face access issues and difficulties in managing the transition 
to higher education successfully. This study sought to map the access and transition 
experiences of a sample of 114 TAFE articulators. The first phase of the research 
consisted of interviews with these students and with 20 of their TAFE teachers. The 
second stage of the study consists of follow up interviews with the student cohort and 
with HE lecturers at Victoria University, to gain further understanding of the ‘health’ 
of our articulation pathways. 
 
So far, our findings suggest that pathways seem to work best where our TAFE and HE 
sectors have close and mutually beneficial relationships, but that there is considerable 
variation in the ease with which our TAFE students can negotiate pathways. The 
question of where institutional responsibility lies for ‘bridging’ learning gaps across 
the sectors also remains largely unresolved. Aspects of the articulation process at 
Victoria University may result in inconsistent and perhaps inequitable access of 
TAFE students to HE places. Low policy uptake by staff and variability in the quality 
of cross-sectoral relationships lead to deficiencies in student knowledge of their 
articulation options and the processes they must follow to pursue these. These issues 
may also impact on the preparation of TAFE students for the transition into HE, 
perhaps exacerbating the challenges faced by articulating students in negotiating a 
shift to a teaching and learning environment that many teachers and students viewed 
as offering lower levels of both social and academic support for students.  
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Nonetheless, there were some very positive findings from part one of the study. The 
students we talked with came from a range of broad fields of study, yet most had 
gained much from their learning experiences at TAFE and hoped to build on these in 
the future. A large proportion of these students reported looking forward to the 
transition to HE - despite some trepidation - and the majority felt their previous 
studies at TAFE had prepared them to make this transition successfully. They were 
generally ‘loyal’ to Victoria University as an institution and hoped to remain part of 
our community. 
 
Methods  
 
For this study, articulating students included internal students who move from a 
departure course in TAFE to a destination course in HE. Internal students who are 
articulating can progress through one of Victoria University’s standard pathways, 
which are negotiated by sectoral stakeholders, or undertake a dual sector award. We 
use the term pathway to refer to a formally acknowledged link between qualifications 
in the TAFE and HE sectors, or within the same sector. We selected eight TAFE 
courses that act as the starting point for formal and informal ‘pathways’ to HE, and 
sought to include a range of broad fields of study in the sample. We conducted semi-
structured, one-on-one interviews with teachers and students from each course (see 
Appendices 1 and 2). With the assistance of TAFE teachers, we recruited students 
during their classes at TAFE. We invited some of these teachers to participate in 
interviews. The interviews were audio taped and later transcribed in full where 
possible. Analysis of the data was facilitated by use of the Nvivo software program 
and guided by the principles of grounded theory (Glaser and Strauss, 1967; Anselm 
and Corbin, 1990)1.  
 
Results: Student interviews 
 
The majority of the TAFE students we interviewed sought to articulate into specific 
HE courses at Victoria University in 2006. However, the proportion of students 
seeking to articulate did vary by broad field of study. Student comments in this case 
were backed up by their teachers’ estimates of ‘demand’ for articulation. This ranged 
from around 10% of students up to 90% of students in particular TAFE courses. Most 
of the students in our study had entered TAFE with the goal of articulation in mind. 
Many of the recent school leavers had sought direct entry into HE after secondary 
school, but had received low ENTER scores. These students often extolled the virtues 
of using TAFE as a ‘pathway’ into HE. Some older mature aged students had long 
held aspirations for HE. However, a third of the students keen on articulating had only 
made this decision in the final year, or even weeks, of their TAFE course. Student 
interest in articulation was driven by the students’ desire to improve their vocational 
outcomes, their enjoyment of learning in their fields and often by a mixture of the 
two.  

After I finished year twelve straight away my first priority, but I couldn't 
get into it, so…few people I know, they said that if you just go through 
TAFE and try your best…there's a good chance that you'll be able to 
transfer. 

                                                 
1 A large collection of quotes from the student and teacher interviews, and the full report on which this 
paper is based are available at http://tls.vu.edu.au/PEC/home.htm. 
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Originally I wanted to study in higher ed…I didn't get into that, so I 
thought I would use [TAFE course] as a pathway…I wanted to complete 
the Diploma before rushing off to higher ed. It has taught me so much 
more. I am glad that it worked out this way. 
(And why do you want to articulate?) An interest in the subjects…a broad 
range of understanding…also it just gives you those type of skills to do 
well…we are all here to improve ourselves to make a better future in the 
workforce or whatever we go on to do. 

The tiny group of students who were unsure, or not intending to articulate into HE, 
had very ‘fluid’ future plans and were clustered in particular fields of study. They did 
not reject the possibility of applying for entry into a degree at some future point, but 
emphasised the appeal of other alternatives and the constraints on their study plans 
due to their current circumstances.  

I am not sure….I have not been working for the past twelve months and I 
feel that I need to get back to work. We also have a family illness that 
affects what I do next year. 

Students often drew on a wide mix of resources in making decisions about articulation 
including: discussions with teachers, family, workmates and friends; university open 
days; in class TAFE information sessions delivered by HE staff or current HE 
students; web resources and guidebooks; and contacting universities directly. Some 
had access to fewer resources and/or were less active in seeking out alternatives. The 
students generally preferred very detailed information on HE course content, teaching 
methods and employment outcomes from degrees. They also preferred interactive 
resources, like talking through their questions and concerns with those they trust, and 
ideally with people with personal experience of HE. 

We had a talk…people that…are at higher ed now…previous 
students…and [HE staff] came in as well…gave us a good grounding for 
what it's like and what the classes are like…bought the VTAC guide and 
had a look. 
Speaking to the people themselves and being able to ask them questions, 
from higher ed, that was the most useful, the brochures were good for the 
degree outline. 

Student comments on the sectoral differences they anticipated revealed expectations 
that HE courses would provide a contrast to their experiences in TAFE in having 
greater workloads, more difficult and more theoretical content, and different 
assessment methods. Students further saw HE as providing less opportunity for 
collaborative work, requiring greater responsibility for their own independent learning 
and providing less help from teachers. Worryingly through, around 10% of the 
students we spoke to had no idea of what to expect should they be accepted into a 
degree course. Student attitudes to these perceived differences varied widely. Some 
reported feeling ready for more ‘responsibility’ for their own learning, often due to 
their studies at TAFE. Others feared the ‘isolation’ that the reduced levels of peer and 
teacher support they expected to encounter in HE might bring.  

This is a TAFE course…I know that academically it is not the same 
standard…I have friends and family who have been to university. I have 
spoken to them and I know what I am up for. 
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As the result of class sizes, the teachers attitudes to the students, they 
won't be as approachable…more of a, they push you out to sea without 
any life vest. 
University is more isolated you have to be your own person. You don't 
have teachers chasing you up. You have to be more organised and 
independent. I don't mind that because I am like that anyway. 

Some of the students indicated some difficulty in obtaining up to date, accurate 
information about the process of applying to HE, whereas others were well informed 
about the process. That said, there was a general lack of clarity as to whether internal 
applicants needed to lodge applications with the Victorian Tertiary Admissions Centre 
(VTAC) for HE courses at Victoria University. In fact, only one of our HE courses 
requires Victoria University TAFE students to apply externally and HE selection is 
competitive. The students relied mainly on their teachers to provide information about 
selection criteria. While they had a reasonable grasp of what these criteria might be, 
many of them incorrectly assumed that, as current internal TAFE students, they would 
have an ‘edge’ over external applicants in the HE selection process.  

It wasn't very clear, especially with the VTAC and…internal 
application…the internal application was cancelled, but then back 
again…very confusing. I talked to other students and kept going to the 
office. 
VTAC you wouldn't, it would be harder to get into the course than year 
twelve students…you're already applying as a VU student, so I think you 
sort of have the upper hand on everyone else. 
Couple of us that are applying for higher ed…are averaging HDs, does 
that matter if we are averaging HDs and other people are averaging 
passes…are we all in the same boat?…I guess we have all got a chance. 

Many of the differences between studying in TAFE and in HE that these students 
anticipated were also identified as challenges to be met during the transition to HE. 
Heavier workloads, different course content and unfamiliar assessment methods were 
key student concerns, as was making new friends and adjusting to a new environment, 
as well as the need to ‘motivate’ themselves for HE studies. Some specific minority 
concerns included the uncertainty of students with language backgrounds other than 
English about language demands in HE, worries about balancing ongoing paid work 
with a more demanding study regime and some concern as to whether ‘skipping’ first 
year would disadvantage articulating students.  

Disciplining myself. We are going to be joining students in second year 
and who have done first year in higher education. 
Be hard, the environment, the classroom where the lectures are…new 
campus and friends…the work would be different and it will be marked 
differently compared to here. 

The majority of students indicated feeling prepared for HE study, but there was again 
much variation by broad field of study on this score. Their comments also suggest 
considerable differences in the amount of class time and resources spent in their 
TAFE course on clarifying the differences between the sectors and in developing 
‘academic’ skills and competencies. Students who reported feeling unsure, or 
unprepared, for HE reported a lower level of such experiences. Many of them also 
indicated that their own ‘motivation’ to study and willingness to put in extra effort 
were important ‘preparation’. They also voiced anxieties about their readiness for a 
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shift to ‘independent’ learning, given the lower levels of peer and teacher support they 
expected would be provided in HE. 

I've learned quite a bit about basic [degree field] course…going to be 
redoing most of this stuff….so I shouldn't have a problem (so some of it 
will be refreshing when you get in there?) refreshing and advancing. 
To an extent…some teachers prepare you and other teachers don't…they 
want to finish off three or four weeks earlier than planned…for students 
that really care about what they're doing, it's not really good. 
Yes I think I probably am…for a lot of people it will be a big 
shock…here…the teacher will say to you there's some homework…there's 
full instructions exactly what they want you to do. 

Over 85% of those students planning to articulate stated they had either chosen VU as 
a first preference or only applied internally for a degree place. Most commonly, 
students indicated that this choice was motivated by the proximity of campuses to 
their homes. However, proximity was usually only one of the ‘drawcards’ VU 
offered. Other widely shared reasons for these choices include strong perceptions that 
both chances of acceptance and the ease of transitioning into degree courses will be 
enhanced; that there will be key continuities between their TAFE and HE experiences; 
and that VU courses offer a ‘good deal’ in various ways. 

Hopefully VU…I think I might have a better chance of going through 
cause I've already done the diploma here, through an internal course, 
going through that way, and it's close to home. 

I'm already familiar with all the processes and everything like that…got a 
good reputation…I'm thinking I might as well just stay, since I know 
everything about here anyway…it will make a smoother transition…from 
TAFE to university (cause it's still the same institution?) yep. 

VU…because I will get exempted a year…not sure if I'll get that 
exemption at any other university and just convenience (as in, you live 
locally?) exactly yeah…family has actually studied through VU and they 
were quite happy with it…so that's why I'm sticking to it as well. 

These student comments also indicate that pathways arrangements can foster a sense 
of institutional ‘loyalty’ in local students at least.  
 
We now move on to an analysis of the interviews with some of the TAFE teachers 
who taught these students.  
 
Results: TAFE Teachers  
 
Teacher estimates of the proportion of students seeking to articulate were generally 
high, but these varied by broad field of study. They commented on a lack of feedback 
from HE as to how many of their students achieve this aim. They also identified a 
lack of consistency and transparency regarding HE selection criteria and processes as 
a major concern, which makes catering for the learning and information needs of their 
students more difficult than it needed to be. Lack of reliable feedback on both access 
and success of their students dissuaded some TAFE departments, or individual 
teachers, from ‘promoting’ articulation. Promotion of articulation options was more 
likely when their students have a high chance of success, in areas where they are 
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aware that many students have this goal in mind and when good formal and informal 
cross-sectoral relationships between teaching units and individual staff obtain. 
TAFE’s traditional mission of vocational training also induced tensions around an 
implicit ‘downgrading’ of the value of TAFE courses and pressure to modify course 
content to accommodate the aspirations of some students to enter HE  

We don't get any feedback…it would help us with the first year students. 
Some of them are getting accepted into the course at first year and we 
don't know why. We don't know what magic formula is that one kid gets 
accepted another one won't. 
I think university backfills and that is a problem. I don't know where the 
role of TAFE is anymore. Is it to backfill university places? Or is it a 
separate entity designed to give clear vocational outcomes? 
We talk about the fact that they have joined the university community and 
that that opens up all of these areas…if they continue with us and do a 
Diploma they will get a lot more credits and they will save on 
HECS…that would start as early as orientation in Certificate IV but we 
would really start to crank it up in the Diploma year. 

While some teachers reported directing potential articulators to a wide range of 
resources, others encouraged students to ‘research’ articulation, or acted as their 
students’ primary ‘resource’ in researching information for them. Talks and 
presentation on articulation are widely used, according to TAFE teachers. While some 
TAFE courses stress articulation options from the outset, this more usually occurs at 
the diploma level if it occurs at all. The issues of being able to access reliable, up to 
date information about articulation pathways resurfaced in this context. 

The subject is designed for them to do a mini research project…how you 
get into that course…go to a lecture, find the course in the student 
handbook…give a presentation on it…informing other students as well. 

We have had students from previous years come back and talk to the 
students…we are very keen to know…if there's some things we can do 
with our students to make it easier…always interested to know what 
actually higher ed is offering because we can give students current 
information. 

If they come to see me I get on the website and give them information 
there. One girl came to see me and I found the information they 
wanted…few weeks later trying to look for the same thing…I couldn't 
find it anywhere. 

Teacher comments on the general institutional support offered to articulating students 
also affirm the comments of students on the difficulties many of them experience in 
gaining reliable information about articulation pathways and processes. Once more, 
information sharing across the sectors seems to be lacking. They also suggest a lack 
of support for these students once they enter HE courses. They indicate that TAFE 
teacher awareness of student support in HE may be patchy at best, but also that some 
of them continue to provide support to ex-students after they have articulated. 

Most of it's informal and yeah it relies on each teachers knowledge of 
what goes on…most of the time we don't really know what resources are 
available. 
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I don't think it supports them particularly well…there is certainly not 
adequate communication…both sides [sectors] are equally to blame. 

I don't really know, anecdotally? Quite a few of them keep coming back 
here and they ring me up for help, so maybe there's not enough, but…I 
don't even really know what resources are available to them. 

Teacher comments on their perception of the key challenges for TAFE students 
making a transition to HE also reprised student concerns. Again this was heavily 
dependent on the field of study and teaching practices within it. Yet many teachers 
saw adapting to a different teaching and learning environment, in a perceived context 
of lower levels of academic and social support within HE, as significant challenges 
for articulating students. More specifically, teachers saw challenges for students in 
adjusting to ‘independent’ learning, higher workloads with shorter timeframes for 
completion and to the volume of reading expected in HE. Teachers in different fields 
anticipated their students having difficulties with either mathematics skills or high-
level language skills. Some teachers were very confident of their students’ ability to 
meet these challenges, while others were less so. Some TAFE departments or 
individual teachers reported making changes to their course content to mitigate these 
difficulties for students, while for other teachers and departments a HE ‘preparatory’ 
element to TAFE coursework was viewed as an optional extra at best. These 
differences reflected the cross sectoral tensions we have already noted. 

The biggest challenge is self-management…of their own learning and the 
different style…they will be used to accessibility to the teacher and a 
different method…person to person…continual contact with a student. 
Use to…get them to do some stuff that prepares them in terms of essay 
writing…teaching them referencing...didn't work out, they couldn't see the 
relevance. Not everyone wants to go on to higher ed, and that is not our 
priority focus. It is not our business to prepare students, we do that as a 
value-add, but not as a primary consideration 

TAFE staff reported wide variation in the quality of intra-institutional relationships 
between TAFE departments and HE schools and in the quality of personal 
relationships between staff across the sectors. Where these relationships were more 
collaborative and responsive, particularly at the level of individual staff, outcomes for 
articulating students were more positive. Where these were more adversarial, students 
often found formal pathways more difficult to navigate. Critically, both personal and 
organisational relationships between staff in each sector affected the quality of 
information exchanged between the sectors and thereby passed on to students. 

I don't know them at all. No contact at all. My view and it is only my 
view, is that there is a lot of territoriality in such arrangements 
[articulation pathways] and they do not meet the learners' needs. 
We have a very close working relationship with [HE Faculty]…we are in 
a position to strongly recommend students…but I also think that we are 
very conscious of the preparatory function that we are performing in 
relation to students moving across. 
One of the interesting things about being a dual sector institution is that 
students can leave at any point to try and successfully get in degree 
studies which obviously has a serious impact on the viability of our 
classes…we want students to move up, but its very difficult to predict 
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particularly if there is mid year entry that can really make it very difficult 
for us. 

A case in point is TAFE teacher interest in receiving formal feedback on the access 
and performance of their ex-students in HE, as already discussed. Some teachers 
described informal feedback on the performance of their ex-students that also 
suggested problems with credit transfer arrangements. Students mentioned to them 
having been ‘screened out’ of subjects they enjoyed, which reducing the perceived 
relevance of the course, or exempted from subjects offering a grounding in the 
disciplinary knowledges or key academic skills students are assumed to have in the 
second year HE subjects articulating students commonly enter when beginning in HE. 

A lot of the first year courses [HE subjects] do tend to have a lot of 
emphasis on communication skills, interaction, psychology, 
bioscience…that we tend to not cover as much and they come in with the 
assumption that they have this knowledge. 

The kind of ‘gaps’ and ‘overlaps’ in students academic progression that can result 
from credit transfer arrangements are widely recognised (Harris, et.al. 2005).  
 
Discussion 
 
One aim of this study was to assess how well current articulation practices at Victoria 
University reflect several new policies designed with an eye to reducing inconsistent 
and potentially inequitable treatment of students, arising from variations in Victoria 
University’s selection and admission processes. We also sought to identify what 
difficulties may confront our pathways students in making the transition to higher 
education successfully This discussion is organised into three sections. The first of 
these deals with the implications of our analysis as to how well pathways are ensuring 
the access of TAFE students to HE. The second section focuses on how effectively 
our pathway arrangements might encourage a ‘smooth’ transition experience for 
articulating students. The final section identifies cross-sectoral differences in teaching 
and learning models as an issue that impacts on both transition experiences and access 
to HE for articulating students. Readers should bear in mind the limitations of our 
sample, and that that this discussion is based on the findings of the first phase of a 
longitudinal project when considering the points we raise below.  
 
TAFE students access to higher education 
 
It is clear that many of our TAFE students may seek access to HE at Victoria 
University, via the pathways laid down for articulation. Articulation pathways do then 
cater for many of our students’ educational aspirations. It is also clear that many of 
these students assume that following such pathways in a multi-sectoral institution 
provides a ‘guarantee’ of a place in HE. This suggests that we must more clearly 
communicate information to TAFE students on selection into HE, including the fact 
that competitive entry to HE is the norm at our institution. An assessment of the 
selection experiences of these students must wait until the second phase of the project. 
However, past internal research has suggested some bias against TAFE articulators in 
the selection process, rather than the advantage over other applicants that many of 
these students assumed (Woodley, Henderson, De Sensi and Gabb, 2005). 
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Much of the analysis also implies some barriers to the access of would-be TAFE 
articulators to HE courses. Students and teachers face difficulties in securing accurate 
and accessible information about selection criteria and selection procedures for HE 
courses, as well as about the process of applying for entry to a HE course. Better 
cross-sectoral information sharing is needed when high proportions of our TAFE 
teachers and students assume that internal applicants must apply for HE via VTAC, 
but only one degree course actually requires Victoria University TAFE students to 
apply externally (Victoria University, 2005:18). Ensuring TAFE student access to 
accurate information of this kind has been acknowledged to be critical in preparing 
students for articulating into degree courses, despite this being currently overlooked in 
many Australian tertiary institutions (Harris, Sumner and Rainey, 2005:16-17). 
Uncertainty about these issues also seems to prevent some teachers from promoting 
articulation to TAFE students, which may reduce their awareness of their educational 
options. Finally, better cross sectoral information sharing may help to improve the 
access of these students to HE courses, if data on rates of articulation and the 
performance of articulating students were used to inform development of curriculum 
and student support services in both sectors. Studies of other the articulation practices 
in other dual-sector universities have also emphasised that strong ‘intersectoral’ 
partnerships are key to creating effective articulation pathways (Young, 2005). 
 
The existing Victoria University articulation, recognition and admissions policies 
require staff to adopt practices that would help to remedy many of these access issues. 
These policies are informed by concerns with both student equity issues and risk 
management. For both reasons, they advocate information sharing of the kind we 
suggest above. There has been an intensive roll-out of new policies and procedures at 
our university over the last eighteen months and acknowledgement that a resulting 
‘lag’ between the publication of these policies and staff awareness of and 
implementation of them is not surprising (Victoria University, 2006). As such, 
improvements in articulating internal students’ access to HE at Victoria University 
may become apparent as awareness of these policies grows.   
 
Transition  
 
The foregoing analysis suggests that Victoria University students articulating from 
TAFE courses into HE anticipate some transition issues which are faced by most 
commencing students. Their comments on HE workloads, assessment practices, the 
challenges of independent learning and fears about not making friends in a large and 
unfamiliar environment touch on very similar themes to those raised in many studies 
of the transition of broader student populations into HE. This research has suggested 
changes in practice within the HE sector to improve the support of all students 
through to degree completion. Specifically, it suggests that greater effort be made in 
HE in ensuring the early social and academic integration of commencing students 
(Gabb, Milne and Cao, 2006). The next stage of this study focuses on the transition 
experiences of this group of TAFE articulators in their HE courses in these terms. 
When the final part of the study is complete, we will be able to comment on the 
support available to students in HE at our institution to help ease these difficulties and 
on their actual transition experiences. 
 
However, our findings so far also imply that students travelling along pathways may 
encounter some less common difficulties. The limited research which is available 

 9



MIL06287 

suggests that most TAFE students entering degree courses must negotiate a 
‘combination of non-traditional background, the cultural differences between TAFE 
and university and extra demands in their university program’ (Cameron 2006:3). 
These ‘extra demands’ are a result of entering HE at the second year level. Some of 
our interviewees suggest that the difficulties experienced by articulating students in 
adjusting to a new teaching and learning context may be exacerbated by ‘skipping’ 
the first year of HE. When the study is completed we will be able to comment on 
whether the fears expressed by some students about being disadvantaged by ‘missing 
out’ on first year subjects were justified. Teachers’ reports of credit transfer 
arrangements precluding students from taking subjects central to their interests, and 
thus generating disillusionment with HE study, will also be investigated. 
 
A variety of personal circumstances seemed capable of further disrupting the 
progression of some TAFE students along pathways. Some of the more personal 
barriers to effective transition into HE that were suggested in the foregoing analysis 
include: student finances, particularly given the relatively high cost of degree courses; 
students concerns about ‘juggling’ study, paid work, social and family commitments; 
and the anxieties of students from a non-English background about adjusting to 
academic discourse in HE. Again, the second phase of this project may provide 
further insights into how these issues affect TAFE articulating students beginning a 
degree course. 
 
Finally, to hark back to the issue of information exchange between the sectors, not 
knowing broadly what to expect in HE was a source of anxiety for many of these 
TAFE students. Current research suggests that rather than leaving student access to 
such information to serendipity, a more consistent approach is desirable, particular in 
terms of preparing students for the different teaching and learning format adopted in 
HE (Harris, Sumner and Rainey, 2005:19). When simply being able to compare an 
HE exam paper with a TAFE assignment can allay student fears of the unknown, we 
suggest that more could be done to transmit knowledge of the HE experience to 
existing Victoria University TAFE students keen on articulating. It will be useful to 
see how effective our HE orientation processes are in allaying such concerns in part 
two of this project.  
 
No mans land: between access and transition  
 
Many of the issues raised in this study indicate that there is a key ‘gap’ in some of 
Victoria University’s articulation pathways at present. Differences in teaching and 
learning approaches and other aspects of the curricula in each sector are clearly held 
to be a challenge for many articulating students, in terms of being selected for HE and 
in potentially influencing their transition into HE study. It seems that ‘bridging’ this 
divide is currently being tackled on an ad hoc basis, in a manner partly dependent on 
the quality of relationships between individual managers and teachers in each of our 
sectors. Considerable tensions exist around the TAFE sector’s primary responsibility 
for delivering training and its responsibility for preparing students for study in HE. 
This tension deserves to be explicitly addressed by institutions with articulation 
pathways in place, as does the question of who accepts responsibility for bridging any 
gaps in student preparation for study in HE. Cross-sectoral input into the resolution of 
these problems would seem essential. 
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A related issue is that of the level of proficiency of TAFE students in the academic 
skills and core knowledge required for success in HE courses. Several internal 
Victoria University reports have suggested that perceptions of TAFE students as 
being deficient in core ‘academic skills’ may help to maintain inequities in access to 
degree places (Woodley et al, 2005; Pearce, Murphy, and Conroy, 2001). This study 
has found that some TAFE teachers are increasingly focusing on the development of 
skills like information literacy, analytical skills and language skills. Sometimes this is 
driven by a desire to cater for the needs of articulating students. It is also driven by 
changing workplace demands and the rediscovery by the VET sector of the old ‘key 
competencies’ as ‘employability skills’. In some TAFE courses it is not occurring at 
all. Our interviewees did raise concerns about perceptions regarding the level of 
proficiency in these academic skills amongst school-leavers, as opposed to TAFE 
students. The difference is, of course, that articulators often skip over the first year 
subjects that are designed to address these deficits in school-leavers, as a result of 
credit transfer arrangements. 
 
Conclusions 
 
Final conclusions from this study must wait until the second phase of the project is 
completed. However, we can draw a limited number of conclusions from our findings 
so far, taking into account the limitations of our sample. This study has emphasised 
the centrality of good cross-sectoral relationships at all levels, but especially at the 
level of the teachers directly involved, in making aspects of the articulation process 
work effectively. Yet it has also highlighted the degree to which the quality of these 
relationships varies within our institution. It has further identified a reliance on ad 
hoc, piecemeal approaches to plugging learning gaps in the articulation process and 
little attention to explicitly identifying where responsibility lies for helping students 
bridge these gaps. So far, this project accords with previous internal research at 
Victoria in suggesting access to HE places for TAFE articulators’ may be improved 
through encouraging ongoing and productive cross sectoral dialogue about curriculum 
(Wheelahan, 2001:6). It has further confirmed that there is widespread confusion 
about the process of applying for a HE place and about the process used for selection 
of would-be articulators to HE courses. It has identified a fundamental deficiency in 
provision of reliable feedback on the success of their students in gaining access to HE 
courses and their subsequent progress in these courses, to aid TAFE teachers in 
designing courses which cater to students aspiring to articulate into degree studies. 
 
All of the points raised above refer to barriers to cross-sectoral co-operation and to 
how they impact on the management of articulation. The ‘cultural gap’ between staff 
in two of Victoria University’s sectors is a concern in this context. In part this derives 
from the different cultures of teaching and learning adopted in each sector. Many 
interviewees drew a picture of TAFE as a more supportive community academically 
and socially and of HE as a far more ‘independent’ experience. That these two sectors 
operate with different funding models is also important in maintaining such divisions. 
These funding models help to determine decisions around curricula in each sector, 
which is another sharp cross-sectoral division at present. Current credit transfer 
arrangements at our institution may also thus need to take greater account of the 
‘equivalencies’ between courses in different sectors, in term of specific skills and 
competencies and also of the needs of students who are moving into a different 
learning environment. Finally, it seems that increasing ‘competition’ in the tertiary 

 11



MIL06287 

sector is reflected in some intra-institutional competition for students at our 
institution. This neither fosters good cross-sectoral relationships, nor serves students 
well. 
 
On the other hand, this research has pointed to some examples of ‘good practice’. 
Where cross-sectoral co-operation was in evidence and where relationships between 
TAFE and HE were particularly beneficial for each sector, students and staff were the 
winners. In many cases, good relations of this kind exist where high numbers of 
students are entering TAFE courses with the goal of articulation in mind. This pattern 
invokes a number of ‘chicken and egg’ questions. Firstly, are such student cohorts 
driving the development of healthy pathways or do healthy pathways encourage 
articulation amongst students? In any case, it seems that where staff work together 
across sectors to create a closer fit between courses in TAFE and in HE, many 
students seek to articulate. Is this only a matter of inherent parallels in the 
foundational knowledge in courses in each sector or does it reflect the outcomes of 
closer cross sectoral-collaboration between staff? These questions are beyond the 
scope of this research, but it does seem that good pathways, good cross-sectoral 
relationships and ‘loyal’ students go hand in hand. 
 
Finally, while further work in improving our articulation arrangements needs to be 
done, having them in place clearly benefited these students. They came from eight 
different fields of study but were mostly positive about their experience in their TAFE 
courses. A high proportion of them planned to articulate into degree courses and most 
of them had enrolled in TAFE with that intention. The students indicated a strong 
commitment to Victoria University. By and large, they also reported looking forward 
to moving into higher education and felt that they were ready to do so. The next phase 
of the study will explore how the students coped in that transition and whether their 
understandings of higher education were realistic. Then we will have a richer 
understanding of how Victoria University can make articulation work for our students 
first and foremost, but also for the whole university community. We hope that sharing 
some of the lessons learned in one institution may prove useful for other tertiary 
institutions who offer articulation pathways. 
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Appendix 1: Interview schedule for teachers 
 
Teachers – TAFE (Semester 2, 2005) 
� How many students in your course aspire to articulation into higher education? 
� How many students in your course actually articulate into higher education? 
� Do they articulate into VU higher education or move to another institution? 
� Why would they move to another institution rather than remaining at VU? 
� Do you promote articulation into higher education? If so, how? 
� What resources do you provide or point them to? 
� Do you know how your articulating students perform in higher education? Do 

you have any data? 
� What do you see as the main challenges for articulating students in higher 

education? 
� How well do you think that VU supports articulating students with resources, 

advice, etc? 
� How well do you know your counterparts in higher education? How much 

contact do you have with them? 
� How well do you know the higher education course? How well do the higher 

education lecturers know your course?  
� Do you know how the higher education selection officer selects articulating 

students? Do you have any input into who is selected? 
� Is there anything else you would like to add? 
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Appendix 2: Interview schedule for students 
 
Students – TAFE (Semester 2, 2005) 
� Are you planning to go on to higher education? 

If YES: 
� Why are you articulating into higher education? 
� At VU or another uni? Why? 
� What experiences have influenced your decision? 
� What resources did you explore to make your decision? Which were most 

useful? 
� Who did you speak to for advice regarding articulation? 
� What do you see as the main differences between TAFE and higher education? 
� What do you see as the main challenges you will face in your first six months 

of higher education? 
� How well do you think you are prepared for higher education? 
� Was the application process explained to you? Was it clear? 
� Have you applied through VTAC or will you do it through an internal transfer 

application? Why? 
� Do you know how the selection process is conducted? 
� How confident are you that you will get in? 
� Is there anything else you would like to add?  

 
If NO: 
� Why did you decide not to articulate into higher education? 
� Have you considered articulating to another uni or TAFE? Why? 
� What experiences have influenced your decision? 
� What resources did you explore to make your decision? Which were most 

useful? 
� Who did you speak to for advice regarding articulation? 
� What do you see as the main differences between TAFE and higher education? 
� What do you see as the challenges in the first six months of higher education? 
� How well do you think you are prepared for higher education? 
� Was the application process explained to you? Was it clear? 
� Do you know how the selection process is conducted? 
� Is there anything else you would like to add? 

 
If UNSURE: 
� Why are you not sure what you are going to do? 
� Have you considered articulating to another uni or TAFE? Why? 
� What experiences have influenced you? 
� What resources have you explored? Which were most useful? 
� Who have you spoken to for advice regarding articulation? 
� What do you see as the main differences between TAFE and higher education? 
� What do you see as the challenges in the first six months of higher education? 
� How well do you think you are prepared for higher education? 
� Was the application process explained to you? Was it clear? 
� Do you know how the selection process is conducted? 
� Is there anything else you would like to add? 
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