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Combining my passion for teaching in German and European Studies with a strong 
technological focus, I have bridged the gap between ‘scholarship/mind’ and ‘machine’ 
in my teaching, learning and research activities. At UWA I am in the fortunate position 
of heading the German Department as well as the Multimedia Centre thus marrying 
theory and practice in the every-day e-Xploration of Apple and classroom 
applications. I have researched and published widely in pursuit of methodological 
innovations in the tertiary education sector world-wide. 

  

  

  



Abstract: 

Alexandra Ludewig (UWA): 

iMovie. A Student Project with Many Side-Effects 

Since the release of the Apple product iMovie, students in the Language Departments at 
The University of Western Australia (UWA) have been working with this software as part of 
their assessment. In this paper/presentation I would like to introduce the underlying concept 
behind using short film-making in language teaching by using the experiences within the 
Department of German at UWA as an example. Thereby I will elaborate on the underlying 
methodology, the rationale, the course objectives, the implementation and evaluation 
process as a paradigm for a possible wider up-take. While the data and the research 
findings themselves are a powerful persuasion for a generic implementation of this teaching 
and learning tool, the iMovie project also has some indirect side-effects which are less 
tangible and measurable but not less important in the understanding of knowledge 
transformation. Among these are cultural literacy, technical literacy, and interpersonal 
communication skills thus ensuring for the students a very holistic learning experience. 
Overall, the iMovie project’s success ultimately lies in its ease of use and versatility, and 
promises a valuable extension to many disciplines. 

Since the release of the Apple product iMovie, students in the Language Departments at 
The University of Western Australia have been working with this software as part of their 
assessment. Today I would like to introduce the underlying concept to you by using the 
experiences within the Department of German as an example. 

Making short films might not strike you as such an effective way of learning German on first 
sight, you might think it more appropriate for a media studies course or a communications 
degree. Yet, an approach that marries technology with the target language actually has 
some major functions in the methodology of second language acquisition. Let us see why. 

  

Theoretical Ramifications 

Learning German as a second language in Australia can be a very artificial exercise. 
Countries where German is spoken as the official language such as Austria, Switzerland or 
Germany are far away and migrants from these countries are among the best integrated and 
least visible or audible in Australia. Rather than real-life interaction German language 
learning is mainly based on textbooks and takes place in the traditional classroom. Such an 
environment and approach can be seen as highly constructed and also has a removed feel 
to it. Therefore we wanted to provide students with a learning experience where they could 
prove and apply their language proficiency while playfully engaging deeply with an aspect of 
German culture and language in context. 

As part of a first year course for intermediate speakers of German a ten percent component 
of the assignment was redesigned in such a way to accommodate this idea. But, since not 
all students take to technology in the same way, an alternative had to be provided which was 
comparable with regard to the degree of difficulty and assessment criteria. Therefore, a 
strategy was designed to accommodate for flexible assessment and student choice. This 
was achieved by offering a combination of assessment strategies: based on participation, 
essay writing, class presentations, and a creative piece of work (short film or creative writing 
in the target language on the topic of cultural differences). 



While the classroom interaction tests oral and formal presentational skills, the essay tests 
research, cognitive and writing skills, the class presentation assesses involvement, 
engagement and ability to work as a member of a team, the creative component was 
designed to stimulate a deeper involvement with and in the target language. 

The pedagogical underpinning for short film making was heavily grounded in the theory of 
language acquisition (Liddicoat; 2000) as well as in the theories of the cognitive, 
psychomotor and affective domain". After all, in film-making, students practise all four 
macroskills — writing, reading, speaking and listening — as set out in language theory, as 
well as acquire intellectual, technical and interpersonal skills (Yelland, et al.; 1993). 

 

Assessment 

With these theoretical ideas in mind, the assessment structure, weightings and criteria were 
planed for the course. Preference was given to formative rather than summative 
assessment, as it was felt necessary to provide students with incentives for continuous input 
and give them clear indications of their standing. Therefore the course does not feature an 
end-of-semester exam or test but is based on the following: 

  

1 Class Presentation (team work): 10% 

1 Essay (700 words due in week 10): 10% 

1 Short Film (prepared in small groups, due week 12) 

OR 

1 Piece of Creative Writing (700 words, due week 12) 10% 

Participation during the semester: 10% 

_________________________________ 

TOTAL 40% 

To justify the allocation of marks for the creative components the following checklist was 
designed to cover creative writing as well as short-film making: 

  

 
 
 
 
 
 
 



CREATIVE ASSESSMENT CHECKLIST 

NAME 

TOPIC 

  

LANGUAGE 

Spelling / Pronunciation HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Grammar HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Sentence-Construction HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Vocabulary HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Style-Expression HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Language in Context HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

(use of idioms, etc) 

CONTENT 

Originality HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Addresses topic HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

PRESENTATION 

Structure HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Technical Skill (film only) HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Artistic Design (film only) HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

DIARY 

Frequency of Contribution HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

Critical Reflection: HD+ HD- D+ D- C+ C- P+ P- F+ F- N/A 

(actions / others) 

  

 

 



FURTHER COMMENTS:  

Objectives 

While the checklist assesses all the direct learning areas and outcomes, the project itself 
had been designed with indirect or secondary learning objectives in mind, which proved 
invaluable for students to obtain. Among these are 

• cultural literacy, 
• technical literacy, and 
• interpersonal communication skills. 

Since these are difficult to assess they only appear indirectly in the assessment checklist: 
Cultural literacy informs the marks for "Language in context" as well as the content marks. 
Technical literacy effects the "presentation" as well as "originality" of the work submitted and 
interpersonal communication skills are practised in the work-in-progress stages on a day-to-
day basis. The latter had been observed by the project coordinator as well as the support 
staff and the expert group whenever interacting with the students. 

To explain the rationale behind these side-effects of the iMovie project, some further 
information will be given: 

Ad 1: 

Cultural literacy came into mainstream discussion in 1987 with the publication of E. D. 
Hirsch, Jr.'s book, Cultural Literacy (1987). Although Hirsch’s definition has been heavily 
contested and subsequently rejected, he has to be given credit for initiating a debate which 
has led to a wider awareness in the boom area of inter- and cross-cultural communication. 
Today cultural literacy is understood as "an ongoing dynamic process of negotiating 
meaning and understanding differences of perspective. Furthermore, cultural literacy needs 
to be grounded in an understanding of embedded cultural concepts, beliefs, attitudes, and 
ways of interacting and looking at the world — in a word, what Raymonde Carroll (1987) 
calls the ‘évidences invisibles’ of a culture." 

Sensitivity towards cultural differences is part and parcel of literacy in acquiring a second 
language. Thus, this iMovie project was designed to explore difference in a creative and 
constructive fashion. Students were empowered "to construct a personal approach to the 
attitudes, values, and concepts which underpin the ‘other’ culture." This exploration was 
grounded in developing a curiosity and sympathetic attitude toward the ‘otherness’ of the 
target culture making it "visible, accessible, and understandable". 

Thereby, this iMovie project provides a constructivist, interactive approach which allows 
students to gradually build a knowledge and understanding of other’s values, attitudes, and 
beliefs, in a very concrete and dynamic way. An indirect outcome proves to be the 
exploration and development of insights into "some key cultural concepts, such as work, 
leisure, nature, race, gender, family, identity, education, government, citizenship, authority, 
and individualism." Students will be equipped with invaluable insights into cross-cultural 
differences which pertain to their cultural literacy, i.e. their ability to evaluate what someone 
from another culture understands of a given situation in a different culture and how s/he 
therefore reacts to it. This form of cultural literacy is clearly a learning outcome that is difficult 
to measure or quantify yet invaluable in its real-life application in the students’ interaction 
with their target language and the peoples who speak it as their mother-tongue. 

 



Ad 2: 

Students who chose to participate in the iMovie project have been exposed to a variety of 
information adding to their technical literacy and their ability to communicate technical issues 
in their target language. In addition they have been directly and indirectly exposed to the 
theory and practise of visual codes underlying messages, which could be described as 
‘media literacy’. "The word ‘media’ has added yet another layer to the idea of literacy to 
encompass not only knowledge of media itself, but also an understanding of how semantic 
perspectives differ according to the linguistic and cultural background of users." The iMovie 
project allowed students to "gradually construct an understanding of the subject matter, at 
the intersection of language, communication, and culture." 

Implementation 

At the beginning of semester students were provided with the choice of assessment and 
asked to consider within a week whether they wanted to be part of the Short Film teams or 
preferred individual work on creative writing pieces. 

Due to limitations of technical support and hard-drive space negotations with the Multimedia 
Centre at UWA, which traditionally provided technical equipment and trouble-shooting 
services in the instance of such student projects, we had to carefully consider the 
infrastructure ramifications of this iMovie project prior to the implementation phase. In the 
planning stages, it became clear that we could only accept 15 students maximum, working in 
groups of 3 to produce a short film of maximum 5 minutes. 

Without letting these restrictions affect the students by complicating the issue from the 
onset, only after the students’ initial decision to join the iMovie project the framework was 
explained in more detail. And rather than seeing the framework as restricting, the 15 
students accepted it as part of the rules of the game. 

All iMovie instructions that we deemed necessary for the students to know had been 
translated into German by a professional translator taking great care in appropriating the 
technical terms authentically, and thus students were issued with manuals and guidelines in 
their target language. 

Within the groups a mix of abilities was aimed for, by pairing a weaker language student with 
a high achiever and one free floater. This ensured a dynamic within the groups whereby 
students could look up to the high achiever for guidance with regard to language-matters 
whereas the weaker students could shine in the role of technical or artistic advisers. 

With this pedagogical framework in mind, the practical side / implementation went according 
to plan and is still under way today. 

As the iMovie project nears its completion, we have started to organise a cultural evening to 
which we invite lecturers, parents, fellow students, and the general public with an interest in 
things German. In a revue-style ambience students will have the opportunity to show-case 
their achievements. Some will read their "creative writing pieces", others perform music and 
certainly the short films will be shown on a big screen. 

By the time of the AARE conference in December, the implementation phase will be long 
over and the evaluation data will have been exhaustively analysed. Thus far I have to resort 
to outlining the evaluation strategy that we employed and pursue to-date. 

  



Evaluation 

A necessary part of every new course component has to be a carefully designed evaluation 
process (Laurillard; 1993) which aims at ensuring high quality teaching and learning 
opportunities and ensuring courses are responsive to 'consumer' needs and demands. 
Therefore we established as well as reviewed performance indicators for language teaching 
and learning with technology. Within the iMovie component of the language course several 
areas needed to be evaluated and the design of an overall evaluation procedure tried to 
ensure a holistic and all-encompassing strategy. Therefore a mixture of evaluation 
methodologies was regarded as most promising, combining formative as well as summative 
approaches and covering all phases of the projects’s development, namely design, 
development, implementation and institutionalisation. 

It was deemed necessary to obtain continuous reflection by means of interviews, 
observations, and written feedback from a number of varied sources. In addition, summative 
evaluation forms were prepared for all stakeholders in the project to reflect on 

• knowledge gained with view to the learning outcomes, 
• comprehension achieved, 
• application of used material / skills, 
• analysis of one anothers’ work, and 
• ability to synthesise the newly gained knowledge. 

As a promising means of evaluating the iMovie project, the "360-degree assessment"-
methodology was chosen, as it provided a holistic approach to feedback by way of tapping 
into many different perspectives, such as teachers, students, peers, support staff, and 
professional observers, who we referred to as an expert group: 

Feedback from peers, observers and the project coordinator was sought through interviews, 
questionnaires, and by way of analysing the marks/grades given. 

Students’ feedback was obtained from interviews, questionnaires, diaries as well as by 
analysing their rationale for marks given to one anothers’ work. 

As a corrective of this evaluation process, observations and judgements by a professional 
evaluation officer had been invited as well as from technical support staff who were able to 
provide feedback in form of technical evaluation (software, hardware ramifications. storage 
ramification, ease of use and service, etc.) 

The research findings will be disseminated by September 2001 as part of the AUC 
conference as well as through UWA internal staff seminars organised by the Multimedia 
Centre (MMC) in conjunction with the Centre for Staff Development (CSD) and the Centre 
for Advancement in Teaching and Learning (CATL). Recommendations will have been 
formulated and presented to the UWA’s teaching and learning committee at this stage too. 
To-date it is already evident through the data obtained from the ongoing formative evaluation 
that iMovie is a suitable tool for language teachers to adopt as a creative environment for the 
support of teaching and learning with view to cultural literacy, language proficiency, technical 
literacy and improved interpersonal communication skills. The evaluation group therefore is 
likely to recommend the introduction of an iMovie component in language teaching from 
2002 onwards. 

The following table is based on the Learning-centred Evaluation Framework (Bain, 1999) 
which demonstrates the different phases of the project analysis. (C./f. Valdrighi/Fardon, 
2001). 



  

Phase focus Purpose Asse
ss-
ment 

Doc
u-
men
t 

Inte
r-
vie
w 

Dia
ry 

Obs
er-
vatio
n 

Expe
rt 

Revi
ew 

Analysis and 
Design 

Curriculum 
analysis 

Why 
choose 
the iMovie 
model? 

  Yes         

    What are 
the 
potential 
problems 
with the 
model or 
with 
teaching 
the 
coursewor
k? 

  Yes       Yes 

    What 
learning 
outcomes 
are 
appropriat
e? What 
do 
students 
need to be 
learning? 

  Yes         

  Teaching-
for- 

learning 
analysis & 
Specificatio
n of 
innovation 

How will 
the 
learning 
outcomes 
be 
achieved? 

Why is the 
iMovie 
model 
likely to 
lead to the 
suggested 
learning 
outcomes
? 

  Yes 

Yes 

        



    How does 
the 
technolog
y facilitate 
this? 

  Yes       Yes 

    What is 
the 
appropriat
e 
assessme
nt 
structure? 
Describe 
the 
desired 
assessme
nt 
process, 
marking 
criteria? 

  Yes       Yes 

    What is a 
good short 
film and 
why? 

  Yes         

Development Formative 
monitoring 
of 

How easy 
is it for the 
students 
to use the 
technolog
y? 

    Yes Yes Yes Yes 

  learning 
environmen
t 

How does 
student 
interaction 
throughou
t the 
process 
influence 
their 
work? 

      Yes Yes   

  Formative 
monitoring 
of learning 
process 

Consider 
evidence 
from 
interactive 
stories 
projects 
(German, 
French, 

  Yes       Yes 



Italian, 
Chinese) 
to identify 
short-
comings. 

    What 
changes 
have been 
made to 
improve 
on 
shortcomi
ngs, and 
why? 

  Yes       Yes 

Implementati
on 

Summative 
evaluation 
of 

How are 
short films 
structured
? 

  Yes Yes Yes Yes   

  learning 
process 

How much 
teamwork 
and 
reflection 
occurs 
(and what 
sort)? 

    Yes Yes Yes   

  Summative 
evaluation 
of 

How well 
do 
students 
meet the 
learning 
objectives
? 

Yes Yes         

  learning 
outcome 
Summative 

Could the 
iMovie 
project be 
improved 
and how? 

    Yes Yes     

  evaluation 
of 

innovation 

What are 
the 
education
al 
benefits? 

    Yes Yes     

  appropriate
ness 

Do the 
education

    Yes Yes     



al benefits 
match the 
workload 
of the 
students, 
staff and 
support 
network 
as well as 
demand 
on 
technical 
resources
? 

Institutionalis
ation 

Maintenanc
e evaluation 

Can this 
model be 
used 
equally 
well 
across a 
variety of 
language 
units? 

  Yes         

    What 
factors 
determine 
the 
sustainabil
ity of the 
iMovie 
project? 

  Yes         

 

  



Explanation of terms in data collection section: 

Assessme
nt 

Documentation Interview Diary Observation Expert Review 

  

  

Justified 
and 
collected 
as outlined 
on page 4 

Notes taken by 
project 
coordinator, 
evaluation 
officer, and 
support 
personnel will 
be written up 
for a final 
report (for 
refereed 
publication), 
conference 
presentations 
and as a 
recommendatio
n presented to 
the Centre for 
Staff 
Development, 
and the Centre 
for 
Advancement 
of Teaching 
and Learning 
at UWA. 

Group 
interviews 
with all three 
students of 
each team 
present will 
be held at the 
end of the 
project 
implementatio
n phase. 
Open ended 
questions aim 
at gathering 
initial 
impressions 
and sharing 
actual 
experiences 
and will serve 
as a 
corrective for 
the analysis 
of student 
learning 
outcomes as 
evident from 
the marks 
given. 

Students 
will keep 
diaries on 
their 
observation
s and 
experience
s. 
Participants 
are free to 
comment 
on any 
aspect of 
the project 
whether it 
is a 
negative or 
positive 
comment. 

Ultimately, 
the diaries 
form part of 
the student 
assessmen
t (see page 
4). 

Observations 
by project 
coordinator 
as well as 
support staff 
and 
evaluation 
officer during 
the project 
implementatio
n phase will 
be noted 
down. 

Particular 
emphasis 
should be laid 
on interaction 
between the 
students and 
teachers, 
experiences 
with the 
software, 
problems 
encountered 
and the 
teaching 
approach. 

Certain 
aspects of 
project to be 
discussed with 
an expert in the 
field. While 
these gathering 
have an d-hoc 
nature, there 
will be a strong 
emphasis 
sharing ideas. 
A final meeting 
of this group at 
the end of the 
project 
implementation 
phase will 
focus upon 
identifying 
overall 
strengths and 
weaknesses of 
the project, and 
formulate a 
recommendatio
n with view to 
incorporate the 
iMovie project 
into other 
teaching areas. 
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