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ABSTRACT 

The development of English for interacting professionally has been relatively 
neglected in tertiary EFL courses in Thailand. Consequently vocational Thai 
students are not confident about workplace interaction that requires English. 
This paper is concerned with the use of Task-Based Learning (TBL) process 
and draws on a needs analysis and selected video recorded data from a 
recently completed classroom case study project. The project was carried out 
by an English for Food Science class in Rajamangala Institute of Technology 
(RIT) in northern Thailand. The project gave the Thai students opportunities 
to utilise their professional knowledge and experiences and to create their 
own texts and therefore have a personal affective involvement in the 
subsequent analysis and related learning outcomes. 

1. BACKGROUND OF THE STUDY 

In Thailand, English is scarcely used outside the classrooms. English is taught as a foreign 
language (EFL). Students do not need English to engage in day-to-day life functioning or to 
participate in society . A typical Thai tertiary student only encounters English once or twice a 
week in the English classroom, or about 48 hours (2 days) over a half year, there is little or 
no motivation to learn a new language when they can communicate in their first language 
(Thai). From my own experience as a student and teacher of English in English classroom, if 
asking the situation of teaching English in Thailand, it can be said that Thailand has low 
achievement in teaching English. Many different methods of teaching have been tried. When 
the results are unsatisfactory, the new method is replaced by another. Unsystematic trial and 
error seems to be used for the English language curriculum. However, it is essential in an 
EFL classroom to create an atmosphere or learning processes which can motivate the 
enthusiasm of learners. 

This article presents the author' s experiences in using task-based teaching, conducted over 
3 months in a class of 15 Food Science students enrolled in an elective English for food 
science first year degree students at Rajamangala Institute of Technology (RIT), Lampang 
campus. RIT Lampang campus is one of its 40 campuses around Thailand, located in 
northern Thailand in Lampang province. It offers 2 programmes: a vocational diploma and a 
bachelor's degree in various fields of study — animal science, plant science, business and 
food science, for example. The philosophy of RIT is to develop qualified personnel to utilise, 
apply and develop technology for the socio-economic development of Thailand. English is a 
necessity for RIT students for their education and careers because they need to use it for 
communicating with non-Thai colleagues in the workplaces and to keep up new technology 
advancement. Unfortunately, most RIT Lampang present students do not really believe they 
need English because they have never had experienced working situation yet and this 
increases the challenge of teaching English in this environment. As a teacher, I have 
informally observed, it is a difficult task to stimulate a desire to learn a language that has 
virtually no practical value in the Thai countryside. So why I was interested to investigate 
how to create optimal learning environments and motivation for these EFL vocational 
students? and what would an optimal learning environment include for these EFL students? 



This study examined whether, when professional knowledge and experiences were 
employed as a means for communication and learners discourse were used as authentic 
texts in the framework of a task-based learning approach in EFL classroom, students' 
learning of ESP/EFL would be enhanced and more enjoyable. Survey questionnaires aiming 
to find out the graduate' opinions of the needs for using English in their workplace were used 
as a basis for designing the curriculum. The teacher kept a journal of events. The teaching 
and learning processes were video-recorded and selected spoken discourse outcomes from 
the classroom were transcribed and analysed to examine the relationship between tasks and 
how the students 'self-regulated' in the target language communication. Communication 
strategies ; were employed to analyse how Thai vocational learners use English and 
manage to communicate when their command of English is limited. 

Some theoretical approaches to a task-based learning will be described. Then, I will refer to 
some selected classroom transcriptions and discuss some of the outcomes of students' 
language learning. Finally, some implications for ESP/EFL curriculum evaluative criteria are 
presented. 

2. THEORETICAL APPROACHES TO COURSE DESIGN 

2.1 Needs analysis 

The goals of teaching English at RIT are to give students intensive experience in the use of 
general and professional English, to help students to develop their ability to communicate 
effectively, express themselves confidently and to provide students with the opportunity to 
gain first hand experience in workplace situation. Therefore, to achieve these aims, teachers 
should find ways to increase the students’ confidence in using English in this environment 
and also develop their cognitive processing skills so as to enable them to understand and 
express ideas, attitudes and feeling, to think and respond creatively. 

Needs analysis from ex-food students is one way which can help teachers of English see 
some possibilities for teaching English to food science students. 

The very term English for Specific Purposes 
implies that it is English which is somehow 
peculiar to the range of principles and procedures 
which define that particular profession; and so we 
have English which is specific, associated with a 
kind of institutional activities which is also 
conceived of as specific. The S of ESP links 
language with purpose and establishes the 
association, but what exactly is the nature of that 
specificity? (H.G.Widdowson, 1998: 3) 

In this study, ex-food science students were questioned to gain some basic ideas of what 
food science people do in their career. This was done through questionnaire before the 
course started. The findings from this group of ex-food science students are very significant 
in negotiating with the present food science students (who have never experienced working 
in the food factories) of what skills, topics or contents should be selected to be learned in 
their ESP course. Their responses also influenced learning environment 

Needs analysis research in language teaching ; and cognitive learning theory ; suggests that 
learners need both comprehensible input and output in order to promote their motivation and 
language ability (; . Course content which developed from a needs analysis can provide 
interesting input for language learning activities and framework for this study. From the 



survey questionnaires, it was found that food science students would work as quality control 
(QC), production manager (PM), research and development (R&D) and other job 
descriptions related to food science and technology. Hence, it is their needs to be able to 
use English to communicate with non-Thai colleagues both in spoken and written modes, in 
the food factories. Food science graduates also recommended some topics or language 
functions teacher should take into consideration when designing the English course for this 
particular group of students (See also Table 1). This data influenced the lessons designed 
with the expectation that they would address students' needs. 

  

 

Figure 1: Ex-food students’ jobs in food factories 

Note : QC = Quality Control 

PM =Production Manager 

R&D = Research and Development 

Others = General manager, Secretary, Store manager 

  

  

  

  

  

  



Listening Speaking Reading Writing 

• Communicate 
with non-Thai 
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• Communicate at 
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• Communicate 
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phone 
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with non-Thai 
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vendors 
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books 
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• Search 
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the 
internet 
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• Write a 
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forms of 
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g report 
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ent 

• Write 
specific
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new 
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ent 
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email 
and 
internet 

  

Table 1: Purposes for using English in the workplace 

  

Why English is very essential when working in food companies in Thailand could be 
summarised by a graduate as the following: 

"At the top management level like us, a good technical verbal or 
spoken English is very important for the daily inspection of the 
on line process, upkeeping of the QC records and documentation 
such as the HACCP, ISO 9002 and daily inspection records- these 
are all in English or simply put it; technical English. For this 
purpose, say a description of the non- conformance found during 
the production will have to be recorded down in English in 
appropriate records, and then we make sure that the person 
responsible for the corrective actions have carried out the 
necessary corrective actions and then we; QC will verify that the 



corrective actions have been carried out as per HACCP and ISO 
procedures. 

The ISO and HACCP, Production, Maintenance and 
Administration documents and records are all in English, and 
this is compulsory since they are all part of ISO and HACCP 
procedures and the external auditors who came in for 
surveillance and compliance audits for both systems will carry 
out the audit only in English. Besides both systems are 
worldwide standards, so English will automatically be used to 
implement them". 

2.2 Authenticity 

The question of authenticity in the language classroom has been much discussed and it is 
not surprising that many language teachers are confused. It might be because authenticity is 
used by different writers and researchers to mean different things — it is not clear whether 
we are talking about authenticity of language, authenticity of task, authenticity of action or 
authenticity of actual social situation ; ; . In this study, however, there are 3 main meanings 
of authenticity. First, the learner discourse outcomes from the task-based learning process 
were used as authentic texts (by letting students re-experience the video recording 
immediately or used them later in the form of transcripts which students had opportunities to 
transcribe by themselves) to heighten the EFL students' awareness of their own language 
use ; ; ; . Those authentic texts from the task processes were used as linguistic samples 
which EFL learners could learn a foreign language through their self-editing and analysis 
.Authenticity in this sense is very closely related to the promotion of a natural or genuine 
context, and meaningful purpose to help students understand the ways in which the 
language works in communication. 

Second, using students' professional knowledge and experiences as a means for 
communication in the ESP/EFL classroom is another sense of authenticity which contributes 
the real action of conversation or genuine instances of language use between non-native 
students and native/non-native teachers ; because students can make use of their 
professional knowledge as a means for communication. 

The third factor made the lessons more authentic is the use of reading materials from the 
official food science world wide webs. For 
examples,http://www.ifst.org/school.html, http://www.ifst.org/, http://foodsci.rutgers.edu/whati
s.htm , http://www.foodscience.afisc.csiro.au/ , http://www.nysaes.cornell.edu/fst/etc. The 
information from these sources were used as authentic teaching materials in this ESP/EFL 
classroom in order to develop the learners' awareness that English is a language for 
international communication and career. Their career world would be much more open wider 
if they could use English. By letting students wander through those recommended food 
science world wide webs and other pages related to their field of study, to some extent 
encourages EFL students to be aware that English is increasingly being used by people 
throughout the world, and it is an important medium for communication internationally, rather 
than a grammar study. 

2.3 Discourse-Based Learning 

Discourse-based learning involves the study of classroom language in use ; ;; . According to 
this study, discourse is language in action or the written record of interaction, that is a 
transcript from the tasks designed performed by the language learners and teacher. Piece of 
discourse occurred in this study derived from the meaningful context that related to the 



professional knowledge and experiences of the learners. Thus, the transcripts could present 
the meaningful and natural conversation produced by the peers. Using lesson transcripts in 
conjunction with the discussion about the language in use were tried so as to raise students’ 
awareness of some cognitive and linguistic features of the discourse and to improve 
students’ performance through practice. It has been found that EFL adult learners want to 
analyse their own language use, and that of their peers, in classroom tasks :24). 

2.4 Task-Based Approach to foreign language learning 

A task-based approach to language learning looks at communicative competence as a 
composite ability, and at communicative tasks that can focus learners' attention on the actual 
sharing of meaning through spoken and written interaction (See Figure 2). During such 
tasks, learners can focus upon exploration of the language system in operation . Task-based 
learning provides a clear and purposeful context for the learning of grammar and other 
linguistic features. Such a language focus in context may actually speed up the acquisition 
process and enable learners to systematise their knowledge of the target language 
structures and functions. The role of task-based learning is to stimulate a desire in learners 
to improve their language proficiency by challenging them to complete meaningful and 
authentic tasks (see . Each task will have context in which genuine language use emerges. 

 
Figure 2: The characteristics of task-based activities 

  

• A goal-oriented activity with a clear purpose in which learners use language to 
achieve an outcome. In other words, learners use whatever target language 
resources they have in order to solve a problem, do a puzzle, play a game, or share 
and compare experiences :53) 

• Task is therefore assumed to refer to a range of work plans which have the over all 
purpose of facilitating language learning-from the simple and brief exercise type, to 
more complex and lengthy activities such as group problem-solving or simulations 
and decision-making (Breen, 1989:10, cited in :39). 

• A piece of classroom work which involves learners in comprehending to 
manipulating, producing or interacting in the target language while their attention is 
principally focused on meaning rather than form (Nunan, 1989:10). 

• A piece of work or task should involve learners in thinking , doing and completing it. 
Second language is best learned/taught when the learners’ attention is focused on 
understanding, saying and doing something with language, and not when their 
attention is focused explicitly on linguistic features . 

Task-based framework which is integrated by discourse-based learning as shown in Figure 
3 was employed during the case study. The framework below can be seen as a two main 
interwoven stages. The first stage is to involve EFL learners’ interactional tasks. The second 
stage is to look closely at the language involved in processing out the tasks and "learn from 
collaborative analysis and individual language learning" : 24). 

  

  



  

  

  

  

  

  

Figure 3: Task-based learning framework 

 

Discussion of lesson/unit objectives 

Introduction and discussion of topics/tasks 

Task manipulation 

o Do the task in small group 
o Present/perform the tasks 
o Revisit learners’ output (from video or 

transcripts) 

----------------------------------------------------------------
--------------------- 

Discussion of discourse outcome 

o Practice the language features emerged from 
the re-visiting phase (EFL learners involve in 
learning how language operates in specific 
situation) 

3. DESCRIPTION AND DISCUSSION 

3.1 How can EFL teachers make use of students' professional knowledge to promote 
their L2 performance and competence? 

Second language acquisition studies assert the primacy of the learners' inherent 
psychological capacity to acquire linguistic competence where this capacity acts upon 
comprehensible input. This means that it is not only the content of the lesson that is learned 
but the teaching and learning process and the activities and roles it entails . To learn a 
second or foreign language, students need input which with a little assistance they can 
understand (see , and his i + 1 hypothesis). Acquisition is more likely when students use 
contextual clues, the learning environment and their existing knowledge of the target 
language to work out meaning. Some teachers would assert that the students can learn the 
language through practice. However, learning about the language is not the same as 
learning to use it though it may help later learning. Conscious teaching of grammar rules is 



not pre-requisite to understanding how language operates, nor does such teaching 
necessarily guarantee student successful language acquisition. 

What will you do if you encounter scientific and technical terms? It was observed that it is not 
a big issue if teachers of English misunderstand some technical terms while working in 
technical contexts, however, it would be wise to question students who do have the 
background knowledge. They would be eager to work hard to explain and self-monitor their 
lexical and communicative strategies to help the teacher understand (see Example 1 and 2 
below). When both teacher and students feel English language learning can be shared, 
students become highly motivated and can enhance their enthusiasm for learning a foreign 
language. 

The role of foreign language teachers is to promote favorable conditions which provide 
optimum opportunities for foreign language learning; that is, they have to create the 
circumstances which promote interaction and learning ( ; Van Lier, 1995; 1996; ; ; 
. Therefore, the role of interaction and negotiation in language instruction raises some 
important questions for EFL teachers. For instances, how do we implement our EFL course 
for the particular group of students? Or could it be that integration of students' professional 
knowledge in English classroom enhances foreign language acquisition? Conversation task 
as in Example 1 below is an attempt to promote circumstances which promote second 
language learning. 

Example 1 

18 Visitor: That’s soybean OK what do you make from soybean? 

19 Student 1: (Thai words) [What product] 

20 Student 2: Miso miso 

21 Visitor: So that’s like a sauce? No No? 

22 Students: No no 

23 Visitor: No? more like in consistency like taufu? 

24 Students: More like ((Thai words mean soya bean paste)) 

25 Student 2: Sorry can you speak slowly? 

26 Visitor: Ah ah OK (laugh) you have soya bean you ferment it and you make miso er can 
you tell me what miso is? Can you tell me? 

27 Student 2: ( inaudible ) 

28 Visitor: Speak up A bit louder 

29 Student2: ((louder)) We mix powder er and er we put Aspergillus oryzae 

30 Student1: Aspergillus oryzae 

31 Visitor: Is that a chemical? 



32 Student1: A fungae 

33 Student2: A chemical? 

34 Teacher: Is it a fungae or chemical? 

35 Visitor: Fungus? 

36 Students: Fungae 

37 Visitor: Fungus 1 fungus 2 fungi ((students echo)) yes because the word the word is not 
English it’s um Latin an old word a lot of scientific terms come from Latin from Latin From 
Latin we have Italian and English we have a lot of Italian words so it is not really English OK 
(inaudible) so you added a fungus and then finish? 

38 Student 2: We er we wait (Thai words) [fermentation] er growth? 

The er when the fungae growth we put the fungae in jar and for ferment it 

39 Visitor How long does it take to ferment? 

40 Student 1 Sometimes we ferment about three months 

The above example illustrates how the visitor and students built up a shared comprehension 
of ingredient, function, and process of soybean fermented paste. The word "miso" in line 20 
is Japanese word. However, this example involved lack of technical knowledge on the 
visitor’s part and lack of English by students, especially lack of precise language of 
descriptive terms to convey the consistency, action and procedures of making this Japanese 
soy paste. The students obviously encountered problems in describing, however, with 
students’ prior knowledge of knowing what ‘miso" is in Thai can help them describe the 
process and made the conversation maintain even though they worked hard to understand 
each other (Burton and Daroon, 2002). To immediately use of video recording in the process 
of task-based or using this transcript to discuss about students' lack of linguistic features 
mentioned above might be another way to "scaffold" and help EFL students, particularly this 
group of food science students, to reach the "zone of proximal development", that is a zone 
which is just above their present competence (Foley, 1991). 

 

3.2 Shall we put students in situations in which they have to strive for explanations? 

Should language tasks be designed to promote situations in which EFL students have to 
produce more than 2 or 3 words? Study the following example which is extracted from a unit 
of food labeling; an (EFLThai) teacher is talking with 2 students about food labels, 
demonstrates how students have to strive for explanations which implies that the situation or 
context set for task-based interaction activities can promote recall and restructuring of their 
L2 acquisition. 

Example 2 

5 Teacher: So the consumer will know some background idea 
about the food they are going to buy What else? Another 
thing? 



6 Student 1: Food label show how ur some information about 
product we will buy and help me to decide to buy then 

7 Teacher Ah so when you go to the shelf when you go to the 
supermarket did you read at the information first? For you? 

8 Student 1: yes I will read about the information the nutrition 
value I will we think we buy to eat 

9 Teacher: So you always read information first and how about 
you? Did you read at the label first? 

10 Student 2: the ingredient 

11 Teacher: You read the ingredient so er for your idea do you 
think what are important in the food label? How many items 
that you think very important that the food people should put 
the information in the label? 

12 Student 1: First the nutritional value 

13 Teacher: The nutritional value you think it is very important 
yes OK Two? 

14 Student 1: nutritional value er manufacture 

15 Teacher: manufacturer mm so you know who produced this 
product er good what else? 

16 Students: Net weight due date 

17 Teacher: Why you think net weight is important? 

18 Students: compare er 2 brands 

19 Teacher: compare between 2 brands nutritional value 
manufacturer net weight and due date you said? Due date why 
due date is important? 

20 Student 2: er it shows us that we will eat this product er 
before the due date if we we eat it after due date the nutrition 
value of product will will de decrease 

Example 2 above shows that this activity involves students in comprehending, manipulating 
and producing in the target language while their attention is focused on conveying meaning 
rather than form. The transcripts in Example 2 implies that students can understand what 
they are talking about. They can make use of their specialist knowledge and experiences as 
a means for communication in the target language. Moreover, it can be assumed that if the 
tasks are perceived to be connected to their field of study and they perceive they feel 
"expert" and well- fit to their goal of ESP learning, their motivation should be developed. 

 



3. Is raising an awareness of verbal interaction pattern a possible way to 
improve EFL learners’ English competency? 

When the transcripts in Example 2 were used to improve the lack of 
grammatical knowledge, one student mentioned that "to learn grammar from 
my own language can help me understand how the language works and use". 
For example, we discussed about using passive voice in turn 20 (in Example 
2 above) and the sentence was changed to "The nutritional value of product 
will be decreased". In addition, it was observed that to revisit learners 
discourse output both in the forms of video tape or transcripts can encourage 
EFL learners and non-native English speaking teacher to begin observing 
their own verbal interaction patterns of discourse. They may discover not only 
their own pattern of discourse performance but also ways to modify, manage 
and improve their own communicative competence. 

4. Does negotiation make input comprehensible? 

It was also observed from Example 3 (2 students and a Thai teacher were talking about new 
product they are developing) that by using variety of conversational strategies can generate 
comprehensible output, for example, comprehension check (CC), confirmation request (CF), 
clarification request (CR) or other interactional signals e.g., non-verbal language and 
gestures, the speakers of this extract can have a common understanding of the ongoing 
meanings in a discourse. Confirmation request or comprehension check occurred in 
Example 3 are focused on information needed for the teacher to understand the technical 
terms and scientific knowledge. The result of the negotiation of meaning is that particular 
type of input and interaction result. In particular, it has been hypothesized that negotiation 
makes input comprehensible (Ellis, 1985). The number of turn-taking of Examples 3 shows 
the number of opportunities EFL students and NNS teacher potentially had to speak in this 
language learning task which implies high involvement in interaction and naturally processed 
by the real exchanges. Without a doubt, the developing of turn-taking system in this extract 
can aid comprehension and play a crucial role for a smooth interaction. The content of this 
language learning task is about the workings of language in use and the progress of the 
interaction is jointly constructed by the co-operation/co-construction between the 
participants. The following example also illustrates how Thai teacher of English used variety 
of conversational adjustments, to manipulate and modify her questions. Checking and 
clarifying comprehensible input (e.g.,as in line 5,10,18, 23, 35, 38 or 43) can generate 
comprehensible output. 

Example 3 

1. S1 
2. S2 
3. T 
4. S2 
5. T 
6. SS: 
7. S2 
8. S1 
9. S2 
10. T 
11. SS 
12. S2 
13. T 

Our product is er 

Beverage (.) powder 

Beverage [powder 

[ Beverage powder 

Ah! so what what er is it made from (CR) 

It's made from[ 



14. S2 
15. T 
16. S2 
17. S1 
18. T 
19. S1 
20. S2 
21. S1 
22. S2 
23. T 
24. S2 
25. T 
26. S2 
27. T 
28. S2 
29. S1 
30. T 
31. S1 
32. T 
33. S1 
34. S2 
35. T 
36. S2 
37. S1 
38. T 
39. S1 
40. S2 
41. S1 
42.  
43. T 
44. S1 
45. T 
46. S1 
47. T 

  

[sugar ah ah citric acid [ 

[lemon 

[sodium bicarbornate em er coler 

Pardon? colar?[ (CC) 

[colour colour and [ 

[colour 

colour and what what kind of colour? (CR) 

orange orange 

orange colour 

Yes colour flour powder[ 

[powder of lemon 

lemon er hm so how do you make it? (CR) How how do you make it? (CR) 

First we prepare ah ingredient er[ 

er blend blender blend er sugar er[ 

[then 

put sodium bicarbornate mix with sugar and guagum 

What? what? (CF) 

Colour (.2) citric acid 

ehm hm 

mix ah put er it er oven (.) tempera temperature about fifty fifty fifty cen 
cencius 

fifty cencius for how long 

er[ 

[until it dry 

until it dry so that about one hour? (CF) 

Yes er one hour and thirty minute 



one hour and thirty minutes ah! so until it dry well (.) and that's it? 
finish? (CF) 

then we blend it and put it in the bottle 

and test 

and test and then finish? (CF) 

and analyse it= 

=the quality 

You have to analyse the quality how how to analyse (CF/CC) 

by acid acid TSS total soluble solid [ 

[Total soluble solid 

for find acid we use er titration with sodium 
hydroxide and then we 

we micer the TSS with hand reflectometer 

You measure the T[ (CR) 

[TSS 

TSS with the [ 

[hand reflectometer 

em hm and then what do you next what do 
you do next? (CR/CF) 

  

3.5 Has the task-based learning framework been effective in promoting second 
language learning in Thai vocational students? 

This experimental course was organized around the theme of food science and technology 
(See Appendix 1,2 and 3). The learners had more chances to work in small groups to 
increase co-operation, motivation and confidence. The task-based learning framework as 
presented in Figure 3 which focusing on using learners discourse outcomes as authentic 
texts can convince EFL Thai learners that their English ability can be developed through the 
processes of natural communication, especially through the topics or contents they are 
familiar. In addition, by letting EFL learners re-experience through the process of 
transcribing and study the classroom discourse not only learners can learn and develop their 
language ability, but also the teacher as well. In other words, by using students’ output as 
language texts in particular in the discourse analysis phase, the experimental group were 
activated to re-visit and self- edit their English. These texts enable EFL learners to re-
experience the communication events as it occurred. Students are precise and know the 



context of the language and situation. Therefore, any language features which were 
discussed and taught in the discourse analysis phase were be very much fruitful because 
the students were insiders and involved in the texts they created. This heightened 
awareness of language in context can build confidence and positive attitudes to learning 
English in EFL Thai students. One student said "I have never used English in real situation. 
This is the first time for me to speak in English and from revisiting phase I can prove that I 
can speak some English but I think I can develop my English better if I have more 
opportunities to use it". This statement implies that she/he had a self- perception that she/he 
can communicate in some English and she/he believes in her/himself that she/he can do 
better in the future. 

4. CONCLUSION 

To conclude, the task-based approach to course design has much potential, but it has a long 
way to go for claiming any success in the field of EFL curriculum development. More data is 
needed, using both quantitative and qualitative research methods. This case study has just 
passed through the first stage of needs analysis and preliminary course design which is to 
some extent, create optimal learning environments and motivation for these EFL vocational 
students (See Appendix 4). 

Appendix 4 shows EFL learners’ opinions toward learning English through a task-based 
learning framework of all units learned in this case study, in terms of "interest", "usefulness" 
and "the level of difficulty of the tasks". The figure in Appendix 4 serves as an indicator that 
student had a positive attitude to learning English through the framework of task-based 
learning. However, from the open-ended questionnaire, some students expressed that they 
did not like role play activity in "Conversation in the Workplace Unit" which required them to 
remember the written conversation while doing the role play because it was difficult to 
memorise all conversation and when their peers forgot the scripts, the other could not 
continue the conversation. That is why they feel bored at this unit of work. Thus, doing role 
play activities in the language classroom sometimes could be a sort of pseudo-
communicative approach if the purpose of task is not focused at real context, meaningful 
purpose of interaction and communication skills. 

To end this paper, therefore, I would like to set out some evaluative criteria that I think they 
might underpin development of task-based approach for EFL/EST teaching. 

Evaluative criteria I learned from this study processes 

1. Can EFL/EST students make use their prior experiences and knowledge to complete the 
task set ? 

2 Do contents or topics selection meet students’ interest, real needs and attention? 

3 Do students have opportunity to actively negotiate what should be learned in the course? 

4 Do classroom tasks require thought? 

5 How can the teacher design tasks to generate many instances of interactional 
modification? 

6 Is it possible to use authentic texts from internet which are related to students’ specialist in 
language classroom? 



7 Can specialist teachers come and join ESP teachers in the language classroom? 

8 Can you learn and improve your English (if your L1 is not English) as you teach? 

9 Can it be possible to immediately use of recording of students’ performance as authentic 
materials to help students improve their linguistic competence ? 

10 What kinds of classroom task-based of interaction promote L2 learning ? 

  

  

  

  



APPENDIX 1: Task-based learning lessons developed during the research study 

  

Unit Topic 

1 Introduction/ What is food science and what do food scientists do 
?/Course description discussion 

2 Food and nutritional eating 

3 Microsoft auto program for creating brochure, newsletter, resume, 
and others 

4 Food labeling 

5 Internet, e-mail skills and search engines 

6 Conversation in the workplace 

7 Visiting the department project 

8 Product development 

 

APPENDIX 2: Lesson plan sample 1 

 

Unit 4: Food labeling 

Goal: By the end of the lesson, students should be able to talk about how food labels can be 
designed (according to the international food law). 

Pre-task 

Students are asked to bring the food packages from home. (maybe 5 each) 

Questions are asked and vocabulary about food labeling and nutrition are discussed and 
elicited. 

E.g. Why is food packaged? 

What function does packaging perform? 

Why are there so many different types of packaging materials? 

Ask students to look at their own packages and elicit the language items shown on them 



E.g. What do consumers get from today' s food labels? 

What about nutritional values? or nutritional facts? 

Tell the students to skim read their own packages and note down useful words in their 
notebook. 

Have students work in small groups to share what is shown on each label. 

Elicit from students after finishing their group work about other label information, for 
example: 

Percent fat free 

Instant 

Microwavable 

Saturated fat 

Kilojoules/calories 

Food additives 

Colouring 

Preservatives 

Food acids 

'Use by' date etc. 

Task manipulation 

Have students read authentic material no.1; food labeling (from http://vm.cfsan.fda.gov/) in 
pair. 

A representative from each pair (may be 4 or 5 pairs to present) presents to the class what 
consumers get from the food labels. 

Each presentation will be recorded. 

Teacher may revise the recording to provide more input. 

Have students work in small groups (2 or3) to read authentic material no. 2 food labeling 
(from http://vm.cfsan.fda.gov/ This material is from US Food and Drug Administration, 
Center for Food and Applied Nutrition on http://vm.cfsan.fda.gov/ and then ask them to make 
their imaginative food label on a poster . 

Teacher may encourage, help or monitor when they have any language problems. 

Have students do the poster presentation 



All posters will be displayed in the classroom for 1 or 2 weeks. 

Discussion of discourse outcome 

The recording from poster presentation will be transcribed by each group. They are asked to 
transcribe about 2 or 3 minutes at any stage of their presentation. (Teacher will tell them 
how to transcribe so they can transcribe in the same pattern). 

Teacher will bring some useful language items to the class. 

Students will practise words or other language features occurring from their own tasks. 

  

APPENDIX 3: Lesson plan sample 2 

 

Unit 7: Visiting the Department Project 

Goal: Students should be able to describe their food laboratories to visitors in English 

Pre-task 

Teacher visits Food Science Department and video records food laboratories in the 
Department 

Students are asked to watch recorded video, describing each food laboratory by a specialist 
(Thai) teacher. 

Each students is assigned to select one unit (laboratory) to describe the instruments and 
equipment . 

Task manipulation 

Each student has to note down a script of what he/she is going to tell the teacher at the 
video recording session. 

Each student will be video recorded. 

Students will watch video recording and in pairs, transcribe a short part that they selected. 

Those transcripts will be used to teach language items. 

Have a discussion on the video and language features each student needs to improve. 

Students prepare themselves to introduce their Department to a visitor in English. (All 15-
food students have to bring a visitor to visit their laboratories. She is a TESOL educator and 
knows only little about technical and scientific terms and concepts so students have to work 
hard to describe all instruments and work in English). 

Discussion of discourse outcomes 



Teacher will bring some useful language items to the class by selecting from the video and 
transcripts. 

The transcription between a visitor and students may be used to teach students the 
language items. 

  

  

APPENDIX 4: Summary of students’ opinions toward learning English through a task-
based approach at the end of each unit 

 

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

 


