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ABSTRACT: Literacies in plural seems a much more appropriate response to the kinds of 
narratives ESL teachers construct in their engagement and rejection of calls for research 
action within multicultural migrant teaching spaces. There is a pragmatic 'knife' sharpened 
by high contact classroom encounters with acculturation and second language acquisition 
that searches and often finds normative research 'distance' inadequate to dialogue, 
collectivity, and history both of self and others. I suggest that enlarging the Rortian 'ethnos' 
through engaging others involves selecting the communities one wants to belong to or which 
one wants to observe (with a view possibly to joining) and identifying the vocabularies in 
use. It also means unpacking this project against/within a background of diverse language 
literacies interpreted by our own current ethnocentrism. The desire for solidarity and 
recontextualization I look for is a story I want to tell to others. 



  

The case for hanging insider research off 
Rorty's vocabularies 

Richard Rorty stirred up a storm by 
identifying the enlightenment vocabulary of 
philosophy as a historical discourse that 
pragmatics could see beyond . Rorty's 
pluralist pragmatics have been firmly linked 
to education through his own re-reading and 
affiliation with Dewey. Rorty has continued 
his engagement with other positions in the 
human sciences through building and 
counterpoising his own vocabulary of 
ethnocentrism, solidarity, community, 
conversation, and postmodern bourgeois 
liberalism . While Rorty positions these as 
cross-cultural and transhistorical issues 
about engaging the past and present, I see 
their application to moves to 'go educational' 
in second language teaching, a field 
dominated by the empiricism of applied 
linguistics. 

Anti-ethnocentrism is a cornerstone of liberal 
discourses, seen as a way of countering 
injustice by pinning it to a philosophical 
foundation of open-mindedness and fair 
play. As a political or personal statement 
about being democratic it can work quite 
well and fits with the liberalism embedded in 
the rhetorics of education and language 
teaching. As a statement about what is 
possible in terms of epistemology and 
ultimately methodology, it becomes self-
defeating. To avoid the philosophical 
indigestion produced by trying to take 
seriously everybody's point of view and give 
it a foundation, Rorty suggests the adoption 
of an anti-anti-ethnocentric stance, which "it 
is an attempt to cope with the phenomenon 
of wet liberalism by correcting our culture's 
habit of giving its desires for windows 
[enlarged sympathies for other cultures] a 
philosophical foundation" . 

This cultural admission of 'bias' looks on the 
surface rather bad to those like ourselves 
concerned with migrant ESL teaching where 
we are confronted not only by other 
ethnicities but interpellated by institutional 
discourses of bi-culturalism we are required 

What associations does the word 
research have for you? 

The concept of University comes up 
because I think I still hold the perception that 
this is where 'serious' research tends to take 
place. This flows from the idea that research 
is about generating new knowledge without 
any application or use in mind. This leads to 
my next word: Scholarly activities: The 
polytechnic is trying to widen the definition of 
research to include a whole range of other 
activities staff are involved in. I guess this 
really includes the idea of applied research 
and creative work which are the kinds of 
research more likely to occur in a 
Polytechnic context. I notice that we have 
also included the concept of consultancy 
work...I'm not quite sure how this fits with my 
ideas of research. I think the idea of 
scientific methods and objectivity is very 
much to the fore in the Polytechnic when it 
comes to considering research proposals. 
There is a grudging acceptance of 
qualitative methods I guess. I found the 
ideas of subjectivity and bias which I 
explored using poststructural methodology 
very powerful and liberating ideas and find it 
frustrating when I come up against people 
emphasising the need for so-called 
objectivity in research... 

Academy, teaching and Research 

*so what do you think about in your 
experience the relationship between what's 
published say in TESOL Quarterly or 
Applied Linguistics and what ESOL teachers 
here, including you, face? 

+the most recent experience I've had of 
reading a lot of research was when I did the 
diploma with the University and I read heaps 
and heaps of research and most of it was 
written by academics and it seemed to me to 
be very far removed from the classroom 

*in what way? 

+a lot of it was theory, a lot of the research I 
was reading, or the papers I was reading, 



to implement in curriculum. I think that the 
philosophical critique helps us see our own 
clamour for justice in another light; as a 
historically constituted position which is 
reinforced by 'borrowed' discourses and 
creates instances of 'bad faith' (Sartre). 
Taking it seriously as a political agenda 
though means considering the 'other' as a 
possible conversation partner in a dialogue 
about how we see things and ultimately 
where we are going. Here I construe the 
'other' as critical discourses of education 
that I represent with a view to enlarging our 
conversation in ESL and as a way past the 
traditional binaries that limit our views and 
practices 

These ideas I use here as a way of seeing 
an approach to insider research as 
identifying the different vocabularies or 
discourses in use and inviting others to 
consider whether through conversation our 
views of self, other and practice can be 
perceived differently. This is an 'intellectual' 
not a practical affair, which "is not to shape 
others' political will; it is through the 
analyses that he [sic] carries out in his own 
field, to question over and over again what is 
postulated as self-evident, to disturb 
people's mental habits, the way they do and 
think things, to dissipate what is familiar and 
accepted, to re-examine rules and 
institutions on the basis of this re-
problematization...to participate in the 
formation of a political will" . 

However, if you have no audience you 
cannot re-construct yourself as intellectual 
saviour in the way Foucault suggests. So I 
want to present other possibilities for looking 
at language teaching practice by creating 
opportunities for others to read what might 
be possible if we dropped for a moment a 
dependence on the academy discourse and 
saw ourselves also 'being spoken' by them 
in ways that guarantee existing divides and 
binaries. In this I consider fellow 
practitioners as an ethnos, which "comprises 
those who share enough of one's beliefs to 
make fruitful conversation possible" . 
Ethnocentrism, then, is a way of admitting 
the inevitable historico-cultural position from 
which 'conversation' proceeds and our own 

were often getting down to personal 
rebuttals of other people's criticisms of the 
previous papers, and a lot of the papers 
seem to seek collaboration of their ideas, 
and so a lot of them are lists of names of 
see so and so and so and so in such and 
such a journal, and you actually get you 
have to wade through a hell of a lot of 
rubbish to get to anything that seems 
particularly pertinent, and very little of it 
seemed applicable in the classroom, I'm 
thinking particularly of all the CALL stuff that 
I read, I did that course thinking I will read 
the research on stuff that people have tried 
in classrooms and see how successful 
things have been with students, but none of 
it actually gave any concrete suggestions as 
to what to actually do, what to base a lesson 
around, it was all just theory... 

Any room for politics? 

*yeah and so you can have a practical 
approach in teacher research and focus on 
classroom problems, what is your view 
about extending the focus a little bit into 
political issues, by that I mean not simply 
say trying to solve a problem in the 
classroom but beginning to question what 
the institution's doing, say communication 
between an ESOL section and the CEO or 
even how programmes are running, the 
relationship between curriculum documents 
and what we do and why, and all those sorts 
of things, it's the kind of thing I have done 
and still try and do 

+I yearn for the olden days when teachers 
taught and where you had more latitude, 
where you weren't so directed by policy, and 
where you weren't regarded as a business, 
a profit making business, because I still don't 
see that education can be a profitable 
business, I know that you have to be 
economic in your management but you can't 
make a profit out of education, and I feel that 
the politics is putting a lot more pressure on 
people to perform in areas in which they're 
not trained, in which they're not expert such 
as business management such as work-
broking and things like that 



culturally limited views of others, "We cannot 
leap outside our Western social democratic 
skins when we encounter another 
culture...All we should try to do is get some 
idea of how we look to them, and whether 
they have any ideas we can use" . I construe 
the critical and post-structural literacies of 
research in education as possible partners 
with applied linguistics. 

Taking my cue from prior work on the 
aesthetics of research texts and their 
production , I attempt to represent this 
conversation with a parallel text running 
alongside that link into the work represented 
here. This is partly also an attempt to get at 
'response data' , conversations recorded 
beyond the framework of a particular 
research project which affect/create 
interpretations. I go beyond restating or 
reaffirming the ideas of the 'other' here by 
raising some philosophical and political 
issues that suggest some reasons and 
directions for explaining why our ability to 
shape the institution and our difficulty to 
'keep up with professional developments' 
will not necessarily be achieved by engaging 
in teacher research projects or university-
based professional development. The 
discourses around these have been 
transformed to suit other ends, not our own. 
But I want to play 'intellectual saviour' 
without off-loading a critical pedagogy 
identifying 'other' as repressed and to do this 
I want through the form and content of this 
paper to acknowledge the partialness of this 
knowledge . 

Though he doesn't name it specifically 
Pennycook alludes to this control of 
knowledge achieved through male-oriented 
discourses of methodological neutrality and 
individualism . "A key problem with the way 
in which teachers are constructed by 
discourse ... is that (we) are seen as 
classroom technicians ...using the latest and 
most scientific methods to convey the much 
sought-after neutral medium of 
communication: English. With the gradual 
consolidation of applied linguistics...there 
has been a constant move towards 
educational expertise being defined in the 
hands of the predominantly male western 

Contractual obligations 

*right and you've had personal experience of 
this? 

+absolutely, you find that it interferes with 
your interaction with students, and they 
actually develop a degree of hostility 
because you're always on their back about 
getting work [because this is part of the 
outcomes and focus of the programme], and 
they see themselves being here for the fact 
that they want an education, they want to 
learn English, I have found a lot of problems 
in having to adopt a business like mode 

*and that's a historical change that you've 
seen happen in institutions in New Zealand? 

+yeah the more contractual obligations, sort 
of, put on each of us, the more stress and 
the more difficult it becomes 

*so its no longer about education, in that 
sense in which you used to understand it 
and which maybe you still think about as an 
ideal 

+education used to be regarded as a service 
now it has become a business 

Teacher researcher divide 

*and do you actually, just a question, do you 
see that the research, I won't call it 
requirement because it's not really, do you 
see the pressure on teachers to do research 
as maybe partly a result of the 
commercialisation if you like of education in 
any way? 

+yeah absolutely, we're being required to be 
more academic in our orientation, I believe 
that research is a specialist field for 
academics and I think there's a big division 
between academics and teachers 
academics are centred on the area of study 
and teachers are centred on the students, 
there's got to be an overlap but I think 
there's a big distinction really 



applied linguistic academy rather than in the 
hands of the largely female teaching 
practitioners...In order to pursue critical 
pedagogies of English, then, we need a 
reconceptualisation of the role of teachers 
and applied linguists that does away with the 
theory/practice divide and view 
teachers/applied linguists as politically 
engaged critical educators" . 

So I want to ask whether it is simply 
fortuitous that the gender, contractual and 
educational profile of ESL teachers 
resembles that of the primary sector 
(although without the job stability) ; and 
asking how this historical condition has been 
created and what it means in terms of power 
relations and control within an institution. 
Naming gender issues in a gendered 
teaching space is another potential danger 
facing the credibility of an (male) insider . 
Harvey locates the gender issue as central 
to the ESL classroom and politics/change, 
"Can they [white pakeha teachers] ... call 
upon a political understanding of what is 
happening in New Zealand/global society 
and the structured powerlessness of many 
of the people they teach to inform their work 
in the classroom...it is questionable as to 
whether language, and particularly, ESOL 
teachers really have the critical political, 
historical and cultural knowledge to work 
effectively with very marginalised groups" . 

Research literacies in second language 
teaching is a reference to a number of 
pluralities that exists under a unique official 
'single' literacy. And it is a reference to the 
fact that 'other' vocabularies of teaching and 
research can most fruitfully be changed not 
only through action-oriented teacher 
research but through conversations such as 
this (and many other more important ones 
off the record so to speak) addressed to 
fellow teachers in which I both listen and 
propose alternative readings of what we do. 
Within this there is another conversation 
about ethics and identities which can be 
framed as explanation, or where politics are 
concerned, as apology. 

By way of apology or explanation 

Research or reflection? 

*so in one sense to call the kinds of 
investigations of our classroom practice or 
other things, to call it research in some 
senses is kind of mixing language or 

+yeah I think we should always examine our 
practices, the old reflective practitioner bit, 
and that sort of research is particularly valid, 
actually publishing I don't believe personally 
is of that much value unless you've got 
something stunning to say, there are just too 
many people out there publishing too much 
about far too little, I've often read articles, 
and I've thought well what was the point? 

Who reads? 

*so the first question yeah that I wanted to 
ask you was from your experience, your 
training and since then, what do you see as 
the relationship between stuff that's 
published in say TESOL Quarterly or 
Applied Linguistics or even TESOLANZ 
Journal and what teachers have to face in 
terms of day to day teaching 

+well like I've already explained to you I 
don't do a lot of reading at the moment so 
that would tend to indicate that I don't think 
it's relevant because I'm not bothering to 
read it I suppose but it's a time factor I guess 
and if I was searching an article or flipping 
through and reading something I would be 
searching for stuff that is classroom based 
or I would search a topic that I think is 
relevant to my teaching right at the moment 
so if I was wanting to develop CALL in my 
class and I spotted an article on using the 
Internet with, or something, then I would 
choose to read it I guess 

*so because you don't have much time or 
whatever to actually read research at the 
moment 

+that's right 

*you don't have an overall impression of 
what's out there and how it relates to what 



Working as an 'insider' teacher researcher 
has involved both the rewards of intimate 
knowledge and the dangers of adopting or 
being reassigned new identities by others . 
In particular, the insider faces ethical 
dilemmas that can never be objectified 
completely in terms of probing the 
researcher and researched roles facing the 
ethnographer . This so, on the one hand, 
because the identity of the workplace 
researcher is still under question: is s/he 
academic or practitioner and what does that 
mean relative to any insider confessions? 

The question of what one is doing and 
saying is doubly dilemmatic due to the 
nature of the professional doctorate, which 
is still being debated and constructed 
relative to the aims and future of the 
research enterprise and its institutions . 
Further doubt about the relevance of 
'educational' approaches to ESOL is added 
by a field largely built around the discourses 
and expectations of applied linguistics. 

Dealing with the researcher/researched 
issue in this climate is not possible by 
depending on established ethical consent 
procedures which have there own 
discourses and intentions that in education 
trade on health and medical contexts or 
ignore the emergence of newer research 
interactions such as suggested by the 
teacher researcher role . This means one 
has to work out beyond ethical consent what 
is tolerable, sensitive, and possible in a 
context of existing understandings about 
roles/identities and emergent researcher 
roles that contest prior discourses of neutral, 
non-political, and 'practical' readings of 
research. In an environment of institutional 
servicing these prior discourses of research 
and teaching initially dispose teachers to 
translate the two agendas as positioned in 
different locations. 

This impression is reinforced and 
reproduced by the academy in its practice of 
teaching about teaching as knowledge 
applied to practice and in the literature that 
reproduces this . Finding ways of 
representing the logic of practice as 
something other than synchronic snapshot is 

we do 

+no but within sort of like attending 
conferences and hearing papers that people 
are giving or something and presumably 
they've published then I pick up on some of 
the stuff that's there like... 

Ethics 

*and what, here I'm sort of asking you to put 
yourself in my shoes a little bit a bit hard, 
what, but also reflecting back on thinking 
about yourself say if you were kind of part of 
that environment, are there any dangers 
with that kind of thing, what dangers can you 
see could 

+of somebody conducting research on that? 

*yeah and discussing those issues because 
it could be management and the section say 
as an example but it could be within the 
section by that I mean inconsistencies of a 
sort which become a xxx 

+I suppose the dangers are that it could be 
extremely threatening to people because 
change is threatening to anybody and when 
you start exposing or highlighting or talking 
about these things I don't know if you're 
going to be talking about relationships or 
power structures or 

*yeah no say something a bit more objective 
let's say and one of the things that I've been 
trying to look at is the relationship between 
teaching practice and curriculum documents 

+right 

Politics again 

*So my last question is related to something 
that I've talked about before and maybe 
you're aware of is that some of educational 
research particularly critical theory inspired 
stuff has a political angle and the political 
angle goes into things like you know 
institutions and the way they manage people 
and the way they talk the way they position 
people it's all of that ideological stuff now 



difficult because practice "unfolds in time 
and it has all the correlative properties, such 
as irreversibility, that synchronisation 
destroys" . There is little or no consideration 
of why it is historically possible for teaching 
practice to be construed as an object and 
analysed under a certain epistemological 
foundation. Merely some intention to write in 
reflexive biographical detail as a narrative 
given. 

Nor is the researcher practice/researched 
distance considered a likely target for 
analysis in a socio-historical sense. Even 
with their limitations, there is little work on 
the mechanisms of reflexive writing, eg. 
Memos, for the involvement of self in 
research writing . Within this environment, 
the objectification inherent in the research of 
practice positions the classroom, discourses 
and curriculum as objects. Theoretical 
objects obeying principles only within a 
certain vocabulary . We can make practice 
an object and the act of doing so 'constructs' 
it as object. 

Pragmatic reading 

Pragmatic intentions/re-reading(s) are useful 
here. Focusing one's gaze on the 
intervening horizons between self and 
teaching practice and curriculum, such as 
gender, discourse, power and embedding 
analysis in contexts of personal and political 
interpretation involves reading policies, 
interviews, and practices "in light of our 
purposes with an eye toward consequences, 
even though meanings may turn out to be 
exceedingly elusive" . 

The plurality of possible meanings/readings 
means turning away from 'the truth' to find 
conversation partners for a different 
representation of what we practice and why. 
It also means challenging the relevance of 
the discourse of applied linguistics which 
largely continues to insist on constructing 
the key issues around existing 
practitioner/researcher and 
qualitative/quantitative binaries. 

Learning to see the 'blind spots' created by 
methodological options that "actually keep 

I've said that I don't see much of that in the 
writing in the research that's round and even 
in action research I've said that is not the 
case what place really do you think that kind 
of political those sorts of political statement 
have for a researcher teacher researcher 
you know I mean do you think it's out of 
place do you think it can be mismanaged it's 
dangerous or what 

+It can be mismanaged I think you have to 
be very careful how you do so and very 
careful about the statements that you make 
because I think it's easy to make blanket 
statements about those sorts of things 
where actually it's just something that relates 
to your particular situation and particular 
time the thing about political angles if you 
like is they do change and they change 
remarkably quickly then at the moment 
we've really and I think the country's going 
through a state of flux anyway and if we're 
just looking on a national level and looking 
on a local level certainly we are here but that 
doesn't mean that you shouldn't look at it 
that doesn't mean you shouldn't be aware of 
it and that other people shouldn't be aware 
that this is an important has an important 
effect on people's teaching and you know 
how everything goes 

E-mail feedback 

Hi all 

Thanks for your interviews the other day 
about research and teaching. I haven't 
transcribed everybody's work yet but I have 
listened to all the tapes and come up with 
some interpretations that arise form what 
you said. I list them below and if you had 
time to comment on whether they were right 
or wrong that would be helpful. I am not 
listing below just so-called common themes 
but what seem to have been noted by 
individuals within the group I talked to. They 
are broken into three groups. Some of the 
points may not make sense to you unless 
you have been directly involved in research. 
These are not ordered in any particular 
sequence. One easy way of replying is to 
mark include the original text in the reply. 



us from seeing phenomena as clearly as we 
might" , and re-reading these in the light of 
different paradigm affinities takes time. As 
researcher and practitioner, it takes time to 
learn to understand and project these 
'meanings' or interpretations of practice as 
independent of the justificatory strategies of 
the various methodological forms of realism, 
including narratives of justice, that connect 
with post-positivist alternatives . Here I 
mean that dropping ontological objectivity in 
educational research is relatively easy as a 
rhetorical affair but much more difficult to 
transform into writing that recreates the 
obvious sense ideas make in face to face 
conversations within the experience of 
practice - corridors, lunchrooms, and offices. 
And in a way that the 'alternative' readings 
or meanings may transform self and other 
practice . 

The field of applied linguistics maintains a 
healthy distance from the critical linguistics 
and 'principled postmodernism', which 
"retains a notion of the political and ethical" 
.A central issue has been trying to see how 
the research literatures of applied linguistics, 
second language teaching, and education 
address the kinds of behaviours, and 
discourses of practicing ESL teachers within 
the economics and politics of institutional 
settings. The notion of research literacy in 
education as a substitution of methods for 
methodology - sometimes reduced to the 
qualitative/quantitative binary - while leaving 
realist paradigms in place seems to have 
largely eluded research in language 
teaching and learning. In fields such as ESL 
and language teaching the 
qualitative/narrative turn in research has 
been more recent and named as an attempt 
to move research in more truly mainstream 
educational directions. However, this 
impulse still seems trapped in a superficial 
reading of paradigm change. 

My suggested vocabulary 

Both second language acquisition and 
second language teaching, have 
appropriated the rhetoric of naturalistic 
inquiry and qualitative data and the two are 
used interchangeably, e.g. . I read this 

1. Teachers have little time to read research 
2. Reading research during initial training 
(DipSLT) often involves a lot of theoretical 
'normative' research of little practical value 
2. Choices of what to read relate to 
immediate classroom issues, e.g. particular 
levels, student motivation, use of technology 
3. Classroom-based research is most 
relevant although classroom-based, teacher 
research, and action research are not clearly 
distinguished 4. Action research focused on 
a practical classroom, e.g. speaking 
opportunities in the classroom, issue is 
useful 5. It's debatable whether teacher 
research is 'research' in some obvious 
sense and may be just reflective practice in 
another guise 6. Action research (of #4 kind) 
is as much about learning to do research 
(record, transcribe, analyse) as it is about 
'solving' a problem 7. Action research (of #4 
kind) is also about having a (welcome 
because infrequent) opportunity to work 
together with and talk to other teachers and 
find out about their perceptions 8. Research 
that doesn't focus (in its reports) on practical 
outcomes but rather on processes of 
working together is 'academic' and talkish 9. 
Individuals with clear identified research 
agendas (myself) cannot shake the label as 
other teachers (without this can 10. 
Focussing on institutional politics, e.g. 
management discourse, and 
(environmental) constraints due to 
institutional inconsistencies can be 
worthwhile 11. Writing about teacher 
thinking and practice as a co-teacher with 
'data' from colleagues is a difficult, sensitive, 
and potentially dangerous process 12. All 
issues relating to and arising out of #4 
should be first 'aired' in-house in a group 
setting; see #18 below, member check may 
not qualify as 'airing' 13. Teachers are 
employed to teach not research (corollary 
with all of the above) 14. Individual research 
agendas (see #9) quickly become public 
knowledge within a closed environment like 
an ESOL section and are discussed in 
private in ways the research facilitator/leader 
can not control. 15. The public knowledge 
(#14) and private discussion affect what 
people will say and do within a research 
project 16. Relating to research participants 
as a group (where there is more than one 



qualitative turn as an attempt to capture 
research as a compatible balance between 
statistics and discourse analysis (in a narrow 
linguistic sense). This is passed off as a 
commitment to 'paradigm' dialogue with 
statistics/quantitative data, where the sense 
of 'paradigm' has been reduced to an issue 
of talk versus numbers data . There is no 
consideration of the researcher/researched 
relationship, no attention to the value-laden 
enterprise of reading others, a continued 
commitment to a realist ontology and 
modified objective epistemology guaranteed 
through triangulation and other angst about 
validity/generalizability. 

This binary is then successfully transported 
into the academy where control of initiation 
into and development of language teaching 
practice is held by the recently constituted 
field of applied linguistics. Through its 
teaching and research practices of 
reproducing this discourse of paradigm 
dialogue through qualitative data analysis 
teachers are carefully shielded from asking 
some very critical political questions about 
how and why we got to where we are. 

One of the ways in which 'empowerment' 
has been captured and 'grass roots' political 
impulses avoided is through projecting a 
discourse of empathy and understanding at 
teachers. One very common strategy is for 
the academy to reinvent itself as narrator for 
'other'. One first builds a platform on the 
discourse of participatory, ethnographic and 
insider and then becomes a spokesperson 
for 'other' in what I call self-imputed 
collegiality. I believe this transformation of 
critical discourse into slogans has been so 
successful that neither researcher nor 
researched have full grasped that they still 
stand in the same relationship to each other. 
This is apparent in some of the more recent 
writing around teacher research in the 
language field. 

By re-naming forms of individual reflective 
practice action 'research' attention and 
action on other 'deeper' issues is avoided. 
Issues of manipulation and marginalisation 
are avoided because attention is focused 
back on the classroom; teachers get 

involved) is preferable to dealing with them 
as individuals (one on one) 17. There are 
gender specific ways of teaching, talking 
about teaching, and doing research 
on/about teaching 18. Research on/with 
colleagues where there is a clear perception 
of a teacher as having an individual 
research agenda (see #14) is inherently 
evaluative and critical (in a negative sense) 
19. Reporting back to participants for 
member checks and discussion, e.g. 
transcripts or draft conference papers for 
comment, and change, and following 
standard ethics procedures, can not 
guarantee 'objective' results 20. Being 
identified as a researcher (in the above 
sense) means having a 'power' label 
attached to oneself with consequences for 
processes and outcomes of research 21. 
Being subject to the same evaluative 
processes as other teachers, e.g. SETPAC 
(optional and obligatory), probationary 
observations, co-teacher comment, 
performance reviews, etc., does not 
guarantee that your observation and 
interpretation of others will be necessarily 
objective or neutral 

  



empowered with a 'research' agenda; the 
academy maintains its grasp on the paths to 
personal improvement by retaining the 
empiricist applied linguistics 'program'. 

Notice has been taken of the ways in which 
methodological individualism is promoted by 
re-reading teacher research in second 
language, where it "has tended to take on an 
individualistic focus, of teachers 
investigating teaching and learning in the 
isolation of their own classroom" . Others 
who have invested a strong critical 
commitment to overturning/questioning a 
technical rationalist approach to education 
wonder how those who previously had a 
comfortable hold on the teacher as deliverer 
discourse have managed to appropriate the 
teacher as researcher/self-directed teacher 
text as their own while maintaining a hold on 
the reins of power. 
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