
  

  

FAMILY FUNCTIONING, STUDENT QUALITY OF SCHOOL LIFE AND THEIR 
OPINIONS ABOUT THE FUTURE 
Graeme Perry & Sid Bourke 
University of Newcastle 

   

  

Abstract: 

This paper reports on the data from a study of about 1500 high school students from 19 
government and non-government schools. Students sampled from years seven, nine and 
eleven completed questionnaires to measure their quality of school life, family function and 
feelings and perceptions of the future. Multilevel analyses have been undertaken placing 
students at level 1, school year at level 2 and schools at level 3. This paper focuses on the 
relationship between family function, quality of school life and opinions about the future.  
Quality of School Life was significantly associated with student perceptions of the 
environment, politics, peace, crime, equity, technology, personal relationships, personal 
finances, health, religion and education. Family functioning was related to these same 
issues except for peace, health and religion. 
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FAMILY FUNCTIONING, STUDENT QUALITY OF SCHOOL LIFE 

AND THEIR OPINIONS ABOUT THE FUTURE 

  

INTRODUCTION 

What opinions and feelings do students have about the future? What are their hopes and 
fears? What do they consider to be the important issues? What are the most important 
influences on student’s opinions about the future? The perspectives of the future held by 
Australian children and youth has been researched by academics (Evans & Poole, 1987; 
Finlayson, Reynolds, & Rob, 1987; Frydenberg & Lewis, 1993; 

Frydenberg & Lewis, 1995; Nurmi, Poole, & Kalakoski, 1994; Poole & Cooney, 1987), 
reviewed by social analysts (Eckersley, 1988; Eckersley, 1992; Eckersley, 1993; Eckersley, 
1994a; Eckersley, 1994b; Eckersley, 1995a; Eckersley, 1995b; Mackay, 1989; Mackay, 
1993), reported by journalists (Bennett, 1995; Horin, 1995a; Horin, 1995b; Horin, 1995c; 

Horin & Russell, 1995, Jones, 1995), sought by market researchers (Thorp & Windsor, 
1995) and been of concern to churches (Cornish, 1995) and government agencies 
(Eckersley, 1996). 

While quality of school life scores indicate students are on average reasonably happy at 
school (Bourke & Smith, 1993) significant youth homelessness (Horin, 1995b), increasing 
youth depression (Abbott-Chapman, 1994; Horin, 1995c) and youth suicide (Bagnall, 1995; 

Bennett, 1995) are extreme issues the media has represented as social responses by youth 
to the future they expect. Family dysfunction has been associated with these problems of 
homelessness (Horin, 1996), depression (Reynolds, 1988) and youth suicide (Veit & 
Schwarz, 1995).  Concurrently, students express dissatisfaction with school, alienation from 
its processes , high levels of stress (Eckersley, 1988, p26), bullying (Slee, 1994) and a 
perceived increasing occurrence of violence at school (Boss, 1995, p 240). It is asserted that 
in early adolescence the most important context for development is the family (Heaven, 
1994 p50,53 ; Jurkovic & Ulrici, 1985), but that the importance of school and peers increases 
during maturation.  Consequently, this research investigated the relationship between family, 
quality of school life and opinions held about the future as part of an investigation of 
secondary school student perspectives of the future. This is consistent with Nurmi’s opinion 
expressed in an extensive review of investigations over the last three decades, that ‘future 
orientation is a complex multi-dimensional and multistage phenomenon’ that derives from 
three processes, motivation, planning and evaluation operating within a personal schemata 
aware of its social context (Nurmi, 1991). 

It would seem to be clear that, among a wide range of influences, some of the more 
important influences on students’ views of the future are family, peer and school factors 
(Hicks, 1993; Nurmi & Pulliainen, 1991; 

Seltzer & Waterman, 1996). 

Two general research questions are addressed in this paper. First, what was the relative 
importance of influences on opinions about the future for the students involved in this study. 
Secondly, what personal, family, school and other influences affect specific aspects of 
students’ views about the future such as prospects for the issues of environment, peace, 
crime, equity, technology, personal relationships, personal finances, religion, and education. 

The paper first deals with the measurement of influences on student opinions of the future 
and the range of issues of concern to students, then considers family functioning and school 



factors. Finally the sample and analyses used to respond to the research questions are 
described and some tentative conclusions reached. 

PERCEPTIONS OF THE FUTURE 

Influences on opinions about the future 

Influences on students’ opinions about the future were determined through development of a 
questionnaire listing 12 potential influences.  Students were asked to rank order the 
importance of each influence on their opinions. The potential influences included family, peer 
group, school, media and religion. 

Measuring perceptions of the future 

The second research question was also addressed through a questionnaire constructed to 
investigate previously expressed concerns of youth in the literature (Appleby & Condis, 
1990; Bamber, 1979; Barton, 1986; 

Beardslee, 1986; Brown, 1984; Eckersley, 1988; Evans, 1987; Evans, 1988; Finlayson et al., 
1987; Gillies, 1989; Gillies, Elwood, Hawtin, & Ledwith, 1985; Goldberg et al., 1985; Horin, 
1995a; Howard, 1990; 

Mackay, 1989; Mann, 1988; McIntosh, 1990; Nurmi, 1991; Poole & Cooney, 1987; Praeger 
& Liebenberg, 1994; Seginer, 1992; Sides, 1987; 

Solantaus, Rimpela, & Rahkonen, 1985; Sundberg, Poole, & Tyler, 1983; 

Thorp & Windsor, 1995; Wagschal & Johnson, 1986; Weiler, Sliepcevich, & Sarvela, 1994; 
Wilkins, 1993). 

A total of 120 items were constructed around 12 issues (see Table 1).  On each issue five 
questions related to a personal aspect of the future and five questions concerned a world or 
social perspective of the future. Half of the items offered positive perspectives while the 
remainder were in a negative form. Participants indicated the level of their positive or 
negative response using a seven point Likert scale (1=Definitely not, 2=Probably not, 
3=Possibly not, 4=do not know, 5=possibly, 6=probably, 7=definitely). Analysis of the 
responses by modelling the proposed factors as one factor congeneric models using Lisrel8 
(Joreskog and Sorbom, 1993), confirmed 11 of the 12 factors (work being omitted). The form 
of five factors, environment, politics, crime, technology and religion, incorporated personal 
and world perspectives. Of the remaining six, peace, relationships, finance and education 
were made up of personal issues, while equity and health only included wider social issues. 

Table 1: Properties of the Factors Representing Issues in the Future 

 

  

Issue Items Coeff. of Mean Perception Example 
Factor Determin. (SD) of Future 

 

  



Environment 7 0.68 3.60 Negative Will you live in an 
environment that 
(0.87) is harmful to your 
health? 
Will animal types be 
more likely to 
die out? 

  

Politics 8 0.69 3.54 Negative Will it be important to 
you to join 
(1.02) a political party? 
In the future will most 
people feel 
that trying to 
influence politicians 
is hopeless? 

  

Peace 3 0.75 4.97 Positive Will you be prepared to 
go without (Personal) (1.28) some things 
to improve the likelihood 
of world peace? 

  

Crime 6 0.79 3.45 Negative Imagining life in the 
future, will you 
(1.07) be less likely to be 
assaulted? 
In the future will 
there be less 
crime? 

  

Equity 3 0.68 4.03 Uncertain Do you think that our 
future society 
(Social/World) (1.25) will treat all of us 
equally? 

  

  

  

Technology 7 0.72 4.84 Positive Do you think you will 
you enjoy using 
(0.98) technology developed in 
the future? 



In the future, will the 
development of 
new technologies be too 
rapid? 
Relationships 5 0.75 5.86 Positive Will a happy marriage and home life be (Personal) (1.08) 

important to your being satisfied with 
your life? 

  

Work - - Will it be easy for you 
to get a job? 
Will Asian 
migrants/refugees accepted 
into Australia cause 
unemployment for 
Australians? 

  

Finance 4 0.60 4.53 Positive Do you think that at 
some time in life (Personal) (0.91) you 
will have to depend on the 
unemployment benefit ? 

  

Health 3 0.87 4.28 Uncertain In the future, will 
most people 
(Social/World) (1.38) follow a healthy 
lifestyle? 

  

Religion 3 0.82 4.14 Uncertain Will your spiritual or 
ideological 
(1.65) belief make you feel 
aware of what the 
future holds for this 
world? 

  

Education 5 0.63 4.35 Uncertain In your future career 
will you feel (Personal) (0.83) upset if 
you are not given opportunity 
for further education 
and training? 

  

• Coefficient of Determination 



  

  

Future world aspects of peace, relationships and finances loaded separately from the 
personal perspectives but loaded on to other issues and, since they also had low reliabilities, 
were discarded. Work and personal equity items did not load consistently to form a factor.  
Composite scales for each factor representing students’ opinions were developed by finding 
the sum of the item scores after each was multiplied by a factor representing the item’s 
contribution to the modelled factor. 

  

Family Function 

It was considered that variations in family functioning were very 
likely to influence quality of school life, as well as feelings and 
opinions about the future. Consequently a suitable measure of family 
function was sought. Noller with others (Noller, Seth-Smith, Bouma, & 
Schweitzer, 1992) devised the 30 item ICPS Family Functioning Scale 
which included three linear factors Intimacy (12 items, a=0.92), 

  

Conflict (10 items, a=0.68) and Parenting Style (8 items, a=0.82), each factor having a test-
retest reliability coefficient of 0.77, 0.79 and 0.81 respectively after a two week interval 
(Table 2). After reversing the scale of the Conflict variable, a composite variable termed 
Family Functioning was formed from the mean of the student’s Intimacy, Parenting Style and 
Conflict scores. 

Family size, parents in the home, socio-economic status, the age and education of parents, 
their church attendance and home location, all acknowledged as family characteristics 
possibly contributing to quality of school life and perceptions of the future, are to be 
examined in a future paper. 

School Life 

School experiences likely to affect student feelings towards the future are included within the 
concepts of a student’s quality of school life.  The secondary form of the Quality of School 
Life questionnaire was developed by Ainley (Ainley et al., 1985) from earlier work by 
(Williams and Batten, 1981). This 40 item measure includes two general scales, General 
Satisfaction (or Positive Affect) and Negative Affect, together with five domain-specific 
scales, Teacher Interaction (relationship satisfaction), Status, Identity, Opportunity and 
Achievement. The measure has been widely used in school research (Ainley, 1995; Ainley 
et al., 1985; Bourke & Smith, 1988, 1993; 

Heuston, 1994; Mok, 1992; Sheret, Foreman, & Ainley, 1988; Weppler, 1995). After 
reversing the score of the Negative Affect scores, a composite Quality of School Life 
variable was formed from the mean of the seven factor scores. 

Table 2: Variables of Basic Analysis 

 



  

Grouping of Variables Variable 

 

  

Student Variables 

Future Issue Variables Environment 
Politics 
Peace 
Crime 
Equity 
Technology 
Relationships (Personal) 
Finances (Personal) 
Health 
Religion 
Education 

  

Quality of School Life General Satisfaction or Positive 
Affect 
Negative Affect 
Teacher Interaction with students 
Status 
Identity 
Opportunity 
Achievement 

  

Family Function Variables Intimacy 
Parenting Style 
Conflict 

  

Background Variables Age 

  

Gender 
Birthplace 

  

School Variables School Type 
School Gender 



School governance - Gov’t, Non-gov’t 
School Size 
School Average TER 
School Percent of Students Top 5000 
HSC 

  

Dummy variables for single Boys school 
gender school compared to Girls school 
co-educational schools 

  

Dummy variables comparing these Disadvantaged School 

to comprehensive schools Selective School 

Dummy variables comparing Inter-denominational Grammar School 
schools with religious Anglican Grammar 
affiliation to state schools Catholic 
Seventh-day Adventist 
Christian Community School 

  

  

Student Demographic and School Variables 

Students also indicated their age, gender and country of birth. Data about the school 
students attended were also collected. The full listing of variables considered in the analysis 
is shown in Table 2. 

  

SAMPLE AND ANALYSES 

A total of 2134 students in years seven, nine and eleven in 19 government and non-
government schools were asked to complete a questionnaire in the later part of 1995 and 
early 1996 to determine their feelings about the future, family functioning and quality of 
school life. The schools were selected to be representative across socioeconomic, 
academic, socio-cultural and religious groupings. All nine state schools were in the Hunter 
region, one being a central school (combined primary and high school), one a 
disadvantaged school and one a selective school (with selection based on academic 
performance). Eight of the non-government schools were from the Hunter or adjacent 
Central Coast region. One school was located in a rural regional centre and the other in an 
inner Sydney suburb. Anglican, Catholic, Christian Community, Seventh-day Adventist and 
non-denominational schools were represented. The sample included a boys school and a 
girls school and represented each gender approximately equally. 

Initially analyses were undertaken of the responses of 1580 students who had provided the 
necessary data to determine the relative importance of a range of influences such as family, 
peer group, school, media and religion on students’ opinions about the future. However, 
complete data were available for only 1488 of these students and this subsample is used in 



the subsequent analyses. Details of the sample by gender and year level are provided in 
Table 3. 

Table 3 Sample Complete on Major Variables in the Study 

 

  

Gender Year 7 Year 9 Year 11 Total 

 

  

  

  

Males 266 243 200 709 
Females 261 298 220 779 

 

  

Year Total 527 541 420 1488 

 

  

The extent to which variation in opinions about the future were consequent upon differences 
between students, between year levels and between schools was then investigated using an 
iterative generalised least squares regression analysis in a multilevel model (Woodhouse & 
Rasbash, 1995). This was done through a simple variance components model for each of 
the response variables. Subsequently a range of explanatory variables concerned with 
student personal characteristics, family functioning, and school factors was added to the 
multilevel regression analyses in an attempt to explain existing variation in each of the 
response variables. 

  

RESULTS 

Influences on Student Opinions About The Future 

When asked to rank the important influences affecting their opinions 
about the future, students ranked the participants in family and school 
as the more important influences (see Table 4). Parents were ranked 



first and relatives fourth, while the other participants in school life 
• peers and teachers - were placed second and fifth. The influence of television, ranked 

third, and other media at lower rankings were not included in this study. However, since 
non-government schools with specific religious affiliations were included in the study the 
influence of church was retained. 

  

Table 4: Importance Of Influences - Ordered By Mean Of Student Ranking 

 

  

Rank Influence Mean Rank S.D. Std. Error 

 

  

1 Parents / Guardians 3.1 3.1 0.08 
2 Peers / Friends 4.0 2.7 0.07 
3 Television 5.3 3.2 0.08 
4 Relatives 5.6 2.8 0.07 
5 Teachers 6.4 3.1 0.08 
6 Magazines 6.8 2.8 0.07 
7 Music 6.8 3.1 0.08 
8 Newspapers 7.0 2.9 0.07 
9 Radio 7.1 2.7 0.07 
10 Clubs /Associations 7.6 3.2 0.08 
11 Church 8.0 4.2 0.11 
12 Internet 9.1 3.3 0.09 

  

  

Relationships between Opinions on Issues of the Future, Family 

Functioning and Quality of School Life 

Student opinions were considered to be the student’s response to family 
and school influences as well as background variables and other 
socialising factors not included in the study, for example the 
influence of the media. Student opinions on issues were modelled on 

  

the school, family and background variables listed in Table 2 and a summary of the results is 
included as Table 5. This discussion is limited to issues for which at least 8% of the variance 
is explained by the modelling. 

Peace 



The prospect of a peaceful world together with working and sacrificing to attain it, was most 
strongly related to being female. Experiencing high quality of school life had the second 
highest effect. Perceptions of future peace were also associated with effective family 
functioning and increasing age. Thirteen percent of the variance in the peace factor was 
explained by these variables. 

Table 5: Modelling of the Issue Factors on Family Functioning, Quality 
of School Life, School and Background Variables 
Standardized Beta (b) Values 

 

  

FACTOR/ISSUE Environ. Politics Peace Crime Equity 

Technol. Relations Finance Health Religion Educatn 

 

  

Student Factors 

Family Function ............... 0.07 ..... 0.06 0.08 0.06 
0.08 0.14 0.07 ...... ..... 0.05 

 

  

Quality of School Life ........ 0.08 0.16 0.18 0.06 0.10 
0.12 0.16 0.21 0.21 0.09 0.29 

 

  

Background Factors 

Age .......................... -0.10 ..... 0.07 -0.20 -0.17 
0.09 0.07 -0.07 ..... ..... ..... 
Gender ....................... -0.13 ..... 0.27 -0.12 .... 

• 0.22 0.14 -0.06 ..... 0.060 0.10 

 

  

School Factors 



size ............................... ..... ..... .... .... 
..... -0.08 ..... ..... ..... ..... 
disadvantaged ................ ..... ..... ..... .... 0.10 

..... ..... ..... ..... ..... ..... 

selective .................... ..... 0.10 ..... .... .... 
..... ..... 0.08 ..... ..... ..... 
gender ....................... ..... ..... ..... .... .... 

..... ..... ..... ..... ..... ..... 

% TER top 5000 ............... ..... ..... ..... .... .... 

..... ..... ..... ..... ..... ..... 

average TER .................. ..... ..... ..... .... .... 
0.13 0.11 ..... ..... ..... 0.08 
Anglican Grammar ............. 0.07 ..... ..... .... 0.06 

..... ..... ..... ..... ..... ..... 

Catholic ..................... ..... ..... ..... .... .... 
..... ..... ..... ..... ..... 0.11 
Christian Community .......... ..... ..... ..... -0.10 -0.11 
..... ..... -0.07 ..... 0.22 ..... 

  

  

Seventh-day Adventist ........ -0.10 ..... ..... -0.16 -0.15 
..... ..... -0.11 ..... 0.28 ..... 
Non-denominational ........... 0.09 ..... ..... .... ..... 
..... ..... ..... ..... -0.12 ..... 

 

  

% Variance Explained 6 4 13 10 8 
10 11 8 2 22 14 

 

  

Crime 

Strong associations with perceptions of increasing crime were found for increasing age, 
being female, or enrolment in schools affiliated with religions holding visions of increasing 
‘sinfulness and wickedness’ for the world’s future. Perception of crime control or reduction in 



the future was most strongly associated with participation in a large school and higher 
quality of school life and family function. Quality of school life explained differences between 
year levels in the multilevel analysis.  Consideration of these factors accounted for 10% of 
the explained variance. 

Equity 

Experiencing high quality of life at school and participation in a disadvantaged school, were 
equally the highest predictors of perception of future equity. The strongest disparaging factor 
for perceptions of future equity is increasing age, perhaps indicating loss of naivety.  Being 
female is also associated with negative perceptions of future social equity. High pessimism 
for equity is also associated with enrolment in Seventh-day Adventist or a Christian 
Community school compared to the optimism indicated by students of an Anglican Grammar 
school. A small difference between year levels effect (3%) existed but is not explained by the 
variables in the model. Eight percent of the variance is explained by this modelling. 

Technology 

The most significant factor related to positive predictions with respect to future technology 
was gender. Females were more pessimistic about technologies of the future. Increasing 
age, high quality of school life, a functioning family, enrolment in a school with a high 
average Tertiary Entrance Ranking (TER) all enhanced perception of the importance and 
benefits of future technologies and their use. Ten percent of the variance is explained by this 
model. 

Personal Relationships 

Perceptions of desirable future personal relationships were enhanced by higher quality of 
school life, effective family functioning, increasing age, being a female and enrolment in a 
school with a high average TER.  The effect of higher average TER may be masking a 
contribution from non-government schools which have higher average TER score(60.30) 
than state schools (45.10) (Beikoff, 1997). Typically non-government schools, particularly 
schools with religious affiliation, place a strong emphasis on relationship development. The 
experience of school life in larger schools is negatively associated with ‘visioning’ positive 
future personal relationships. The modelling of these variables explained 11% of the 
variance in students’ perceptions of their future personal relationships. 

Personal Finances 

  

  

Student’s confidence that they will have secure personal finances in the future was most 
strongly related to experiencing high quality of school life. Being in a functioning family or 
attending a selective school were other circumstances encouraging perceptions of future 
financial security. Being female, getting older or attending a Seventh-day Adventist or 
Christian Community school decreased these perceptions. Consideration of these variables 
explained 8% of the variation. 

Religion 



In this work, family function made no significant contribution to expression of any belief or 
religious faith in terms of commitment, perception of future events or affecting feelings about 
the future.  Being female and enjoying a high quality of school life were each factors 
associated with perceptions of the importance of an ideological belief or religion. Students of 
the Seventh-day Adventist and Christian Community schools considered their beliefs more 
clearly affect their knowledge and feelings about the future and claim more strongly than 
students of other non-government or government schools that religion will continue to be an 
important part of their future life. This contrasts with a negative relationship between 
participation in a non-denominational grammar school and religion affecting perceptions of 
the future. From these results it would appear that these opinions are a product of the 
culture of the schools and derived from either their unique schooling, family or church 
experiences or more likely a combination of these factors. 

Consideration of multilevel effects within the random part of the model indicated a significant 
but small year level effect (3%). However this variance by year was not associated with the 
explanatory variables within the model. A small positive correlation exists between this belief 
factor and grade. This modelling of the perception of future religion and belief results in the 
highest explanation of variance for a future issue factor in the study (22%). 

Education 

The quality of school life being experienced was the most significant factor influencing 
optimism about and involvement in education in the future. Being female, enrolment in a 
Catholic school or enrolment in a school with high average TER enhanced positive 
perceptions of future education as did participation in a functioning family. Fourteen percent 
of the variance was explained. 

  

DISCUSSION AND CONCLUSION 

The perceptions students have of the future are related to their age, gender, experiences at 
school and family functioning. 

The influence of Age and Gender 

Older students expressed more positive perceptions of the use and effects of future 
technologies, of involvement in working for future peace and experiencing satisfying 
personal relationships in the future. 

However they were more pessimistic than younger students about 
environmental issues, the control of crime, social equity and personal 
financial success. Females were identified as being more pessimistic 
than males about these same issues. A greater recognition by females 
of the benefits of peace and their pessimism about the importance and 
effect of future technology were the largest gender differences 
apparent in this analysis. Birth in a country other than Australia, a 
third background variable investigated in this work, was not related to 
any issue investigated. 

The influence of Religion and Belief 

The initial sample was made up of about equal numbers of students from government and 
nongovernment schools. Since the secondary non-government school population 
approaches only 30% of the total secondary school population, the sample is biased towards 



non-government school students. As many of these schools were affiliated to religious 
groups, analyses including this variable produced a range of different results which invite 
discussion. 

Students enrolled in a Seventh-day Adventist school or Christian Community school have a 
less positive perception of future equity in society compared to students in other non-
government schools or government schools. Further the perceptions are significantly 
different from each other. Seventh-day Adventist eschatological doctrine portrays increasing 
concerns that includes religious persecution. Whether survey responses indicate concern for 
personal danger or express a conviction that sinfulness manifests itself in the variety of 
abuses of equity on all the population is open to conjecture and indeterminate within this 
study. In the Christian Community school a wide variety of doctrinal perceptions are held. 
School administrators described a pervasive concept of social decay and decreasing moral 
values as a perception shared by a significant proportion of the families. 

Within the Anglican Grammar school investigated, students were more positive about future 
equity. A view of evolutionary social development and increasing practice of moral behaviour 
that may present a hope for a better appreciation of the equity in society could have been 
the prevailing view within the school and its families.  Alternatively all these schools may 
have different curriculum contents which have produced for children different experiences. 
The existence of structural or socio-cultural aspects of either religious community may 
contribute to perceptions of future equity. Such distinction of cause requires considerable 
further investigation. It is of interest however, that perceptions expressed by students were 
strong enough to result in these significant differences and that their responses separated 
on the basis of a school’s religious affiliation as distinctive from either Catholic school, 
interdenominational grammar school or government school pupils. Participation within a 
grouping clearly has a significant effect upon aspects of perception of the future that creates 
a common group ‘vision’. 

In considering negative relationships to future personal finances, lower average female 
incomes are a social reality explaining the effect of gender, and maturation may have 
removed naivety with respect to future personal finances, however explanations of the effect 
of social or religious differences are complex and require further investigation.  It may be that 
students in Seventh-day Adventist schools and the Christian Community school have formed 
a future scenario of increasing corruption, deception and crime in business, industry and 
other work places that implies participation in these activities to gain personal financial 
success. Adolescent idealism may reject materialism as unethical! Further, while it could be 
postulated that these students may have a perception of the needs of the third world and 
other deprived groups that leads them to see themselves as not aspiring to personal 
financial success, it seems inappropriate without other evidence to suggest that this occurs 
more than in other religious groups surveyed. 

The Influence of Family Functioning and Quality of School Life 

The composite variables Family Functioning and Quality of School Life were significant 
contributors to students’ perspectives of the future. 

  

Family Function was most related to students’ predicted personal relationships, and though 
approximately equal contributions were made to environment, peace, crime, equity, 
technology, finance, religion and education (Table 5), no significant relationship to politics, 
health or religion was evident. Quality of School Life (QSL) contributed to each future issue 
in the analysis. An expected strong relationship to perspectives of future education was 
confirmed. Slightly lower contributions to health, personal finance, peace, politics and 



personal relationships were identified. Perceptions of future religion, environment and crime 
were least related to the QSL factor. 

While family function may make lower direct contributions to opinions or perspectives on 
issues of the future than the QSL factor, extended analysis of the model indicates family 
function also makes indirect contributions through the QSL factors. For all issues, most 
variance, occurs between individuals. No residual multi-level effect was found at level 3 
(schools). Small level 2 (school year) effects for equity and religion are not explained by the 
variables considered. Quality of school life explains a small proportion of the year level 
variance in crime for which correlations indicate increasing pessimism with higher year 
participation. The modelling of the variables described explained twenty two percent of the 
variance in perceptions related to the future and belief or religion, about 10% or more of the 
variance in future issues of education, peace, crime, personal relationships, equity and 
finance, while perceptions about the future environment, politics and health were the least 
explained. 

Student perception of issues of the future have different relationships to their age, gender, 
family functioning and experiences at school.  These relationships and additional issues are 
the subjects of continued analysis relating this work to student’s satisfaction with life and the 
feelings they have towards the future. 
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