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ABSTRACT

PARENT'S PERCEPTIONS OF AN
INNER CITY SECONDARY SCHOOL

Charmaine McKibbin & Tom Cooper

Centre for Mathematics and Science Education, QUT

The literature is increasingly emphasising the educational necessity 
 for parental and broader community participation in primary and 
 secondary schools.  Informing family members is seen to be a crucial 
 role for school personnel.  The argument is that positive educational 
 change only occurs through changes in teacher attitude combined with a 



 more informed family environment.  Within Queensland, government 
 initiatives have emphasised the partnership between school and 
 community and strongly supported the need for increased community 
 involvement in education.
The "Teaching for Effective Learning in Senior School" (TELSS) project 
 is an ARC funded three year collaborative study conducted between QUT 
 and an inner city secondary school with the aim of renewing teaching 
 and learning in the senior school whilst determining how the needs of 
 the students can best be served given the changing nature of Australian 
 society.  A number of studies have been conducted within the school.  
 The purpose of this presentation is to report on the key issues which 
 emerged when the school's parent and guardian population was surveyed 
 concerning whether the school provided an education geared to the 

 students' interests, abilities, and career futures, how useful 
 communications and school support services were, and parents' 
 understanding of government policy moves to promote more participation 
 within the school.
The data collected was supportive of the school but raised concerns 
 that have implications for effective teaching and learning.  These 
 focused on 'key' subjects (e.g. mathematics), teacher effectiveness. 
 classroom management, student self discipline, counselling support, 
 gender equity and lack of communication to the home.  There was a 
 particular plea for more parent and guardian involvement in the school. 
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INTRODUCTION

The educational necessity for parental and broader community 
 participation in primary and secondary schools (Smith, 1991) is being 
 increasingly emphasised.  Informing family members is seen to be a 
 crucial role for school personnel (Department of Education, Queensland, 
 1990b), because it is argued that positive educational improvements 
 occur through changes in both teacher attitude and a more informed 
 family involvement.
Archer (1992) interviewed eighty-six parents/guardians at fifteen sites 
 around Queensland.  She found that they wanted short term decisions to 
 be made by the school administration, curriculum decisions by 
 professionals, policy decisions collaboratively by all stakeholders, 
 and finance and budget decisions collaboratively, but with a major 
 input from administration.  She also found that, although they were 
 generally satisfied with informed traditional involvement, few saw 
 themselves as equal partners and as influencing school decisions.  A 
 Victorian report from the Victorian Federation of State School Parentsí 
 Clubs (McLeish & Hooley, 1988:2) was even stronger, stating that 
 'evaluation' and 'accountability' were the two major factors in 
 providing improved learning outcomes for students and to have control 
 of these requires that:  ì... any procedures implemented must be 
 collaborative, participatory and reflect and respect the balance of 
 power in our devolved system.î  According to McLeish and Hooley (1988: 
 4), schools meet the ëaccountabilityí requirements only when they 
 involve the school community in decisions, submit their practices and 
 processes to open and continual scrutiny, convey information about what 
 the school is doing through regular newsletters to the community, 
 provide public access to policy documents, and provide comprehensive 
 annual reports.
Newport (1992) located several barriers to real parental participation 
 in schools.  She argued that parent-teacher relationships have remained 
 tokenistic and hierarchical and the implementation of parent 



 participation remains problematic.  She indicated that one of the major 
 impediments against parent participation is the unwarranted beliefs 
 teachers hold concerning parents having over inflated expectations of 
 them, inducing a lack of confidence on the teacher's behalf.
Within Queensland, government initiatives have emphasised the 
 partnership between school and community and have ì... strongly 
 asserted the need for increased community involvement in education.î 
 (Queensland Review of the Queensland School Curriculum, 1994:3).  This 
 trend towards decentralisation has continued in Department of 
 Education, Queensland (1990a: 95), who argued that:  "... Australian 
 teachers are now expected to assume greater responsibility for 
 curriculum development to meet the local needs of their schools,î and 
 that:  ì...the public education system, therefore, needs to promote the 
 right of school communities to participate.î  A second report, 
 Department of Education, Queensland (1990b: 4), argued that 
 school-community links develop:  ì... confident, self-directed, 
 knowledgeable people who are morally and socially responsible, 
 employable and capable of enjoying life and prepared for further 
 learning.î  The corporate plan (Department of Education, Queensland 
 (1992: 4) identified the following goals:

socially just access, participation and educational outcomes for 
 students; responsiveness to changing needs; equal opportunity in 
 employment; effectiveness and efficiency; participation and 
 consultation; working in partnership with staff, students, parents and 
 the wider community. 
 
The 1994 budget of the Queensland Department of Education provided 
 money for:  (a) activities to skill parents for participation in school 
 management; and (b) employing Parent Development Officers to work with 
 parents on participation.  In respect to this, the Minister for 
 Education claimed that the Queensland government was ì... undertaking 
 the greatest encouragement of parental and community participation in 
 schools ever seen in Queenslandî (Comben, 1993: 33).
To investigate parental and community participation, a survey was 
 undertaken with parents associated with an inner city state secondary 
 school in Brisbane (for this paper, the school is called Hillsdale).  
 This paper describes the school, the survey, and the parentsí 
 responses, and places these in the context of the moves to increase 
 parent participation in Queensland schools.
This survey was part of a larger investigation, Teaching for Effective 
 Learning in Senior Schooling (TELSS), studying curriculum development 
 and teacher change in years 11 and 12 at the school, and in relation to 
 Government initiatives.  It was the beginning of a project to build new 
 links between school, home and the wider community which enable the 
 school to adapt to community needs and promote education within the 
 community.  The survey focused on parents' and guardians' perceptions 
 of the school and their role in the school.



METHOD
Subjects
The subjects were 367 parents of Hillsdale, an inner city state 
 secondary school with a diverse student population of approximately 
 1140.  Its Year 8 intake was approximately 160, but its Year 12 
 population was about 320 students (i.e. the school doubled its 
 population from Year 10 to Year 12).  Reasons given for this included 
 the programs of excellence in Sport and Dance, the extension programs 
 in Music, Drama and English, the wide diversity of courses, the 
 availability of independent study programs and the central location of 
 the school.  Students came to this school from schools with more 
 restricted curriculum offerings.  Independent students came to the 
 school because they were supported in their need to combine school with 
 work.
Hillsdale had an innovative, vocationally oriented program with TAFE, 
 and a range of community based learning experiences, including work 
 experience, work placement, community service, excursions and camps.  
 It fostered many co-curricular activities and had an extensive support 
 program for students, particularly those identified to be ëat-riskí.  
 Its mission statement focused on (a) quality - through provision of 
 adequate resources, innovative teaching and learning programs and a 
 caring and safe environment; (b) success - through rewarding 
 experiences for students and professional development for teachers; (c) 
 partnerships - between students, teachers, parents and the community; 
 (d) responsiveness - through taking account of background and needs of 
 students; and (e) access - through provision of learning environments 
 appropriate to students and a range of guidance, counselling and 
 professional development services.

Instrument
The instrument used in the investigation was a parent/guardian survey.  
 The questionnaire was constructed around policy documents (e.g. 
 Department of Education, Queensland, 1990a, 1990b & 1992; Employment 

 and Skills Formation Council, 1992; Finn Review Committee, 1991; Mayer 
 Committee, 1992; Queensland Review of the Queensland School Curriculum, 
 1994:3) which highlighted: (a) new initiatives to include parents more 
 structurally within schooling and (b) new vocational/key competency 
 debates highlighting the need to merge the school with the workplace.  
 Administration staff at the school assisted with the questions.  The 
 Parent Survey was divided into three sections.  Part A included 
 questions of parents' perceptions of schooling and whether these 
 expectations were being met.  Questions focused on whether the school 
 provided an education geared to the students' interests, abilities, and 
 career futures and how useful communications and school support 
 services were.  Part B questioned parents' understanding of policy 
 moves by the Queensland Department of Education to promote more 
 participation within the school.  Part C sought parents' socio-economic 



 and demographic details.  The Parent survey also offered respondents 
 the opportunity to write comments.

Procedure
The survey was distributed to parents and guardians through the 
 students.  Regular newsletters were sent home exhorting parents to 
 complete it and return it to the school via the students.  

RESULTS
Analysis
The surveys responses were coded and entered on computer for analysis 
 by SPSS.  The responses for each question were collated and anecdotal 
 information was recorded and combined into a coherent structure to 
 illuminate the coded findings.
Hillsdale had approximately 800 families.  367 surveys were returned, a 
 return of almost 50%.  The responses for each question are given below. 
  The question is given, then the collated responses are presented 
 followed by comments and inferences.  After all questions are 
 completed, the results section is concluded by presenting examples of 
 pertinent comments which illuminate the diversity of parentsí 
 responses, classified under headings, again followed by comments and 
 inferences.

Question responses
SECTION A
Question (1):  Currently, I have a student/students enrolled in:

EMBED ExcelChart \s  \* mergeformat

(a)Yr. 8 100  27.2%
(b)Yr. 9   79  21.5%
(c)Yr. 10   95  25.8%
(d)Yr. 11 104  28.4%
(e)Yr. 12   78  21.2%

The school doubles its population from Junior to Senior School.  
 Therefore, the responses above show a skew to the Junior level. 

Question (2):My child/children has been at this school for:

EMBED ExcelChart \s  \* mergeformat

(a)1 year 170  46.3%
(b)2 years 113  30.8%
(c)3 years   64  17.4%
(d)4 years   59  16.1%
(e)5 years   45  12.3%



Parental interest appears to be more apparent for the first two years 
 of a students' education, as survey respondents have mostly first and 
 second year students. 

Question (3): Who made the decision to attend Hillsdale?

EMBED ExcelChart \s  \* mergeformat

(a)parent/guardian  63  17.2%
(b)student  35    9.5%
(c)parent & student262  71.4%
No response:    7    1.9%
Parents and students appear to have a good rapport regarding choice 
 about which school to attend.

Question (4):For which reasons did you choose Hillsdale? (You may tick 
more than one).

EMBED ExcelChart \s  \* mergeformat

(a)Close to home132  36.0%
(b)Good reputation264  71.9%
(c)Some of my child's/children's  76  20.7%
friends attend 
(d)Wide subject selection170  46.3%
(e)Other family members attend  62  16.9%
(f)Other, please specify
Schools of Excellence  26    7.1%
Good Music Program  22    6.0%
Good Location    7    1.9%
Care for individual students    6    1.6%
Best reputation across H/schools    5    1.4%
Liked the uniform    4    1.1%
Impressed with Principal    4    1.1%
Impressed with Open Day/Orientn.    4      1.1%
Academic Excellence/general disc.    4    1.1%
Good Art Programme    4    1.1%
[Responses less than 1.1% are not reported.]

Although Hillsdale is 'close to home' for over one third of students, 
 offers a very broad subject selection and caters for most student 



 abilities, these factors rated only second to its 'good reputation'.

Question (5):What educational expectations of Hillsdale did you have 
prior to your child's/children's enrolment?

EMBED ExcelChart \s  \* mergeformat

Good academic achievements  87  23.7%
Good, well rounded education  69  18.8%
Supportive learning environment  44  12.0%
Wide subject selection  34    9.3%
Individual initiative encouraged  28    7.6%

Good/excellent teaching  26    7.1%
Good discipline  26    7.1%
Gain tertiary entrance  20    5.4%
Education geared to career opportunity  19    5.2%
Good/fair/excellent reputation  13    3.5%
None or very few  11    3.0%
Development of good study habits/
students to reach their full potential  10    2.7%
[Responses less than 2.7% are not reported.]
The top three parental responses indicate fairly predictable 
 expectations of a high school, i.e. they are sites for learning and the 
 cultivation of well rounded individuals.

Question (6):It is sometimes stated in the media that schools are not 
adequately preparing students for their futures.  Hillsdale is not 
preparing students for their futures.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree    4      1.1%
(b)agree  48   13.1%
(c)disagree218 59.4%
(d)strongly disagree  72 19.6%
No response  25  6.8%
Parents and guardians appear confident that Hillsdale is keeping 
 abreast of current community demands to educate students for their 
 sometimes uncertain futures. 
Question (7):Your educational expectations of Hillsdale have been met.

EMBED ExcelChart \s  \* mergeformat
(a)strongly agree  53  14.4%
(b)agree243  66.2%
(c)disagree  40  10.9%
(d)strongly disagree    3    0.8%
No response  28    7.6% 



Comments: 

EMBED ExcelChart \s  \* mergeformat

Very pleased so far  13    3.5%
Poor teaching in certain subjects
 e.g. (Maths/Science/English)  12    3.3%
Unable to answer  11    3.0%
Higher educational standards reqd.    6    1.6%
Timetable clashes/confusion    6    1.6%
Impressed with teacher assistance    6    1.6%
Some students recognised as individual    6    1.6%
More discipline required    5    1.4%
More formal homework to be set    5    1.4%
Quality has dropped over last 10 years    3    0.8%
[Responses less than .8% are not reported.]

Although overwhelmingly, educational expectations have been met, some 
 comments to this question indicate that poor teaching exists in key 
 subject areas such as Mathematics, Science and English.  Other parental 
 anxieties are registered, such as: concerns with timetabling, poor 
 discipline, and a lack of formal homework. 
Question (8):Schools should cater more for vocational training.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  85  23.2%
(b)agree172  46.9%
(c)disagree  73  19.9%
(d)strongly disagree  10    2.7%
No response  27    7.4%

70% of respondents agree that vocational education is an important 
 aspect of schooling.  This response is in keeping with future policy 
 directions to promote closer links between education and industry.  
 TAFE subjects could become 'the norm' in 'post-compulsory' school 
 curriculum.  

Question (9):You did not have any influence upon your 
child's/children's subject selection.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  24    6.5%
(b)agree109   29.7%
(c)disagree189  51.5%
(d)strongly disagree  27    7.4%



No response  18    4.9%

Comments: 

EMBED ExcelChart \s  \* mergeformat

One or both parents participated  29    7.9%
Decision made by school and/or student    16    4.3%
[Responses less than 4.3% are not reported.]
Parent/student interaction in subject selection appears to be quite 
 strong with two thirds having some influence.  However, there is still 
 one third of the student body who received no influence from family 
 members.  Either students are quite independent and know where they're 
 going, or it could mean that these families are not informed enough or 
 confident in this area of subject selection. 

Question (10):The school Curriculum Guide was helpful in choosing your 
child's/children's school subjects.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  80  21.8%
(b)agree216  58.9% 
(c)disagree  41  11.2%
(d)strongly disagree    7        1.9%
No response      23    6.3%
Although the majority of respondents found the school Curriculum Guide 
 helpful, 13% did not.  Either parents/guardians did not realise that it 
 existed, which means that it needs promotion, or more help is required 
 by parents to extract relevant information. 
Question (11):Levels of Support staff and career counselling are not 
adequate.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  26  7.1%
(b)agree  88 24.0%
(c)disagree173 47.1%
(d)strongly disagree  39 10.6%
No response  41 11.2%

Comments:

EMBED ExcelChart \s  \* mergeformat

Support staff/careers/guidance officer helpful 16  4.4%
More subject/vocational counselling required 15  4.1%
Careers/guidance officer unhelpful 12  3.3%



More remedial/specialist support required   9  2.5%
Some individual staff very helpful   7  1.9%
Committed/ excellent teaching support   6  1.6%
Careers/guidance officer often unavailable   4  1.1%
[Responses less than 1.1% are not reported.]
Nearly one third of respondents made a strong statement that levels of 
 support staff and careers counselling were inadequate at Hillsdale.  In 
 the light of current policy trends to retain students to Year 12; the 
 importance of subject selection in Junior years; rising youth 
 unemployment, and the relatively low levels of entrance to Tertiary 
 studies, there is an obvious need for support staff and, more 
 particularly, careers counselling in such a large Senior Secondary 
 School.  One full-time person, with another attending part-time, one 
 day per week appears totally inadequate for a school of this size. 

Question (12):My child/children enjoy going to school.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree138  37.6%  
(b)agree248  67.6%
(c)disagree  52  14.1%
(d)strongly disagree    8    2.2%
This questions was trying to elicit whether or not there was a truancy 
 problem at the school.  Although the above response indicates that 16% 
 of students do not enjoy going to school, it does not necessarily imply 
 that they are or have been truants.  

Question (13):Your child/children have not developed good study habits 
and self discipline.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  47  12.8%
(b)agree127  34.6%
(c)disagree199  54.2%
(d)strongly disagree  71  19.4%

The combined rate of 47%, claiming a lack of good study habits and 
 self-discipline for their high school students, is an alarmingly high 
 proportion.  This needs to be addressed by parents as well as teachers 
 maybe through better home/school communication.  One way of allaying 
 this concern is to streamline assessment items and their due dates at 
 the beginning of the term, then advertise them to parents via the 
 weekly newsletter.  However, it is vital to ensure continuity and 
 stability through minimal changes to the dates.  This will create both 
 teacher/school credibility as well as confidence and stability for 
 students and parents. 

Question (14):Methods of reporting your child's/children's school 



progress are effective.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  49  13.4%
(b)agree214  58.3%
(c)disagree  74  20.2%
(d)strongly disagree  11   3.0%
No response  19   5.2%

Comments:

EMBED ExcelChart \s  \* mergeformat

More direct communication with parents reqd  24   6.5% 
More  frequent reports needed  14   3.8%
There is effective communication  11   3.0%
More comprehensive feedback required  12   3.3%
More follow up on students' reports needed    8   2.2%
Report cards too impersonal    6   1.6%
Parent/teacher interviews poorly org'd.    5   1.4%
More information on academic results req'd    4   1.1%
More teacher comments needed in stu/diaries    4   1.1%
More student feedback re errors required    4   1.1%
Prefer student OP ranking in Yrs. 11 & 12    4    1.1%
[Responses less than 1.1% are not reported.]

Nearly one quarter of respondents disagreed that methods of reporting 
 were effective.  Parents asked for more direct communication from the 
 school, and some parents requested more comprehensive, as well as more 
 frequent reports.  School personnel have stated on many occasions, 
 however, that the parents most needed to be seen are usually the ones 
 most difficult to contact.  It is important however, for teachers to 
 realise that even if students are doing well, home/school communication 
 is still vital for those students and parents. 



Question (15):The frequency of reporting your child's/children's 
progress is inadequate.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  24   6.5%
(b)agree126  34.3%
(c)disagree159  43.3%
(d)strongly disagree  39  10.6%
No response  19    5.2%

Comments:

EMBED ExcelChart \s  \* mergeformat

More interim reports/interviews needed  40  11.0%
Appreciate communication of concerns
immediately    6    1.6% 
[Responses less than 1.6% are not reported.]

41% is a fairly high proportion of parents claiming an inadequacy in 
 the number of progress reports received for their students.  More 
 interim reports could alert both teachers and parents of concerns 
 before end of semester results, to act upon them if necessary.

Question (16):Hillsdale caters for individual student's needs.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  84  23.0%
(b)agree267  72.7%
(c)disagree  69  18.8%
(d)strongly disagree  13    3.6%

This percentage indicates that Hillsdale 'mostly' caters for 
 individuals and their needs.

Question (17):Girls are disadvantaged in some mixed classes (e.g.) 
Maths, Science, Physical Education and more technical subjects.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  31    8.4%
(b)agree  59  16.1%



(c)disagree148  40.3%
(d)strongly disagree  43  11.7%
No response  86  23.4%

Comments:

EMBED ExcelChart \s  \* mergeformat

Unable to comment  49  13.4%
Have seen no evidence of this  12    3.3%
Depends on teacher  10    2.7%
Prefer single sex classes for Phys. Ed.    6    1.6%
Boys are more attention grabbing    6    1.6%
Typical reflection of popular cultural values    5    1.4%
Girls sometimes favoured    4    1.1%
Girls should learn to compete with boys    3    0.8%
Prefer s/s classes for maths    3    0.8%
Sexist comments made by some male teachers
and students    3    0.8%
[Responses less than 0.8% are not reported.]

These classes have `historically' been male-dominated.  Overwhelmingly 
 however, parents preferred their students not to change from mixed 
 classes, with the exception of "physical education", where single-sex 
 classes were preferred.  Many comments came from parents/guardians of 
 male students, who stated that their students would be disadvantaged if 
 separated from the girls.  Although some boys' educational 
 disadvantages are now being acknowledged and documented as a result of 

 gender equity initiatives for girls, the fact remains that girls have 
 been classified as the 'overall' disadvantaged community members for a 
 lot longer.  25% of respondents stated that their girls were 
 educationally disadvantaged at Hillsdale.  Depending upon how far 
 students, parents and teachers want to take these issues, new Social 
 Justice Policy initiatives incorporating gender equity, allow for 
 perceived or actual discrimination to be addressed.  13% of parents 
 stated that they could not comment on this issue, as it did not affect 
 them. 

Question (18):I would prefer single-sex classes for Maths, Science, 
Physical Education and more technical subjects.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  30    8.2%



(b)agree  40  10.9%
(c)disagree166  45.2%
(d)strongly disagree104  28.3%
No response  27    7.4%

Comments:

EMBED ExcelChart \s  \* mergeformat

Prefer single sex classes for Phys. Ed.  21    5.8%
Impedes social integration in later life  13    3.6%
Unable to comment    8    2.2%
Depends on individual students    8    2.2%
Competition would suffer    6    1.7%
Teacher education required to overcome bias    5    1.4%
Prefer changes in attitude    4    1.1%
Trials/options should be made available    3    0.8%
Boys disadvantaged without girls    3    0.8%
[Responses less than 0.8% are not reported.]

Nearly 20% wanted to separate male and female students in these 
 classes.  However, as responses in Q. 17 indicate, "Physical Education" 
 was the only class where preference for single-sex classes 
 predominated. 

Question (19):The standard of classroom teaching is effective.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  36    9.8%
(b)agree289  78.8%
(c)disagree  74  20.4%
(d)strongly disagree  14    3.8%

[Many responses were: "It varies with each teacher!"]

Nearly one quarter of respondents `disagreed' that classroom teaching 
 was effective, with many unable to give a definite response due to `the 
 variability' of teacher effectiveness.  This is cause for some concern, 
 as in Q. 5 we note that parental expectations were of `good academic 
 achievement' and `well rounded individuals'.  We will need to analyse 
 teachers' comments from the Teacher Survey to locate teachers' 
 apprehensions affecting the effectiveness of their teaching. 

Question (20):Levels of communication between home and school are not 



very effective.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  21    5.7%
(b)agree106  28.9%
(c)disagree196  53.4%
(d)strongly disagree  29    7.9%
No response  15    4.1%

Communication between home and school is an issue of concern, with over 
 one third of respondents claiming ineffectiveness.  The weekly 
 Newsletter is the main form of communication, and it is questionable 
 whether students pass this on to parents.  Other communications take 
 the form of telephone calls and letters, but usually this occurs only 
 when a student needs formal discipline.  Other forms of communication 
 such as `informal' or `social' events including parents, teachers and 
 students, could be encouraged
Question (21):When I contact the School Administration I feel.....

EMBED ExcelChart \s  \* mergeformat
(a)welcome296  80.7%  
(b)unwelcome  10    2.7%
(c)apprehensive  24    6.5%
(d)inadequate    9    2.5%

Comments:

EMBED ExcelChart \s  \* mergeformat

Some individual staff are good/excellent    6    1.6%
Impressed with compassionate, yet 
professional manner      5    1.4%
Poor interaction when dealing with negative 
aspects      4    1.1%
Unable to comment    4    1.1%
Staff very helpful, friendly, efficient    4    1.1%
Too impersonal due to large school popn.    3    0.8%
Unsupportive staff    3    0.8%
Patronising principal/staff    3    0.8%
Rarely contact school admin.    3    0.8%
[Responses less than .8% are not reported.]

These figures indicate that the Administration staff are welcoming to 
 parents and are able to communicate well, making most of them feel 
 comfortable.  As high school parents are more alienated from their 
 student's environment than say at Primary level, it is normal for them 
 to be sometimes apprehensive as well.



Question (22):I feel comfortable contacting teachers at any time, not 
only at Parent/Teacher interviews.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  77  21.0%

(b)agree202  55.0%
(c)disagree  62  16.9%
(d)strongly disagree    2    0.5%
No response  24    6.5%
It appears that the majority of parents/guardians would contact 
 teachers if there was a need to do so. 

Question (23):I consider that Parent/Teacher interviews are worthwhile.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree149  40.6%
(b)agree178  48.5%
(c)disagree  20    5.4%
(d)strongly disagree    6    1.6%
No response  14    3.8%
Overwhelmingly, parents/guardians agreed that it is important to meet 
 with teachers to discuss their student's progress.
Question (24):If you agree, which times are most suitable for you?

EMBED ExcelChart \s  \* mergeformat

7-30am - 9-00am  15    4.1%
9-00am - Noon  14    3.8%
Noon   - 3-00pm  15    4.1%
3-00pm - 4-00pm  33    9.0%
4-00pm - 5-00pm  44  12.0%
5-00pm - 7-00pm  70  19.1%
7-00pm - 9-00pm  42  11.4%
Anytime  38  10.4%
Fridays only    3    0.8%
Weekends only    4    1.1%
Prefer diff. days for diff. years    3  80.0%
Interviews too short    3    0.8%
Unable to comment    8    2.2%

Rather than meeting immediately after school, parents' preferred times 
 are between (i) 5pm - 7pm; (ii) 4pm - 5pm; (iii) 7pm - 9pm; (iv) 
 anytime; and (v) 3pm - 4pm.  A reasonable compromise then, would be to 
 hold them between 4pm - 7pm.  



Question (25): It is not beneficial for my child/children to change 
their Units of work and teachers each Semester.

EMBED ExcelChart \s  \* mergeformat

(a)strongly agree  68  18.5%
(b)agree103  28.1%
(c)disagree136  37.1%
(d)strongly disagree  24    6.5%

No response  36    9.8%
If 47% of responding parents are against vertical `units of work' and 
 `teacher change' and 44% are in favour, with 10% no response, a slight 
 parental bias towards the `horizontal' system of retaining the teacher 
 and subject for the whole year exists. 

Question (26): The present Home Group organisation which retains the 
same students and teachers for five years is the most effective.
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(a)strongly agree102  27.8% 
(b)agree167  45.5%  
(c)disagree  47  12.8%
(d)strongly disagree  16    4.4%
No response  35    9.5%

Comments:
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Only if teacher is genuine, and teacher 
and students get on well  20    5.4% 
Has not produced desired results  14    3.8%
Unable to comment  12    3.3%
Gives some continuity to students  11    3.0%



Prefer one or two years only    8      2.2%
Ineffective due to lack of teacher 
involvement    7    1.9%
Promotes student communication.
between Lower/Higher grades    6    1.6%
Teacher and students getting to know 
each other    4    1.1%
Gives a variety of teaching experience and
more student interest if shorter time span    4    1.1%
Make 'core' subjects/classes into
Home Group time      3    0.8%

Although there is a strong bias here towards keeping the existing Home 
 Group (1993) organisation, school administration decided (before survey 
 results were published) to separate Home Groups into Junior and Senior 
 Schools.  The aim was to promote more appropriate communication between 
 each level of the student population.  Since that time however, there 
 has been some discussion by parents and students particularly, who 
 believe that the old system was more successful, as it allowed more 
 meaningful interaction between higher and lower grades.  School 
 Administration nevertheless have incorporated ways for juniors and 
 seniors to have shared Home Group times whenever necessary.

Question (27): In order to meet Senior students' educational needs, 
many schools are considering extending their contact hours (e.g.) from 
8.00am to 3.00pm and/or from 9.00am to 4.00pm.  Hillsdale is 
considering this.  What is your reaction?
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(a)strongly agree  99  27.0%
(b)agree177  48.2%
(c)disagree  48  13.1%
(d)strongly disagree  18    4.9%
No response  25    6.8%

It appears that a majority of 75% of parents/guardians approve of such 
 a move.  This structural move also fits into governmental initiatives 
 promoting `life-long learning' in the community.   However, not only 
 should the school be available for post-compulsory school students till 
 4.00pm, facilities such as classrooms, computers and kitchens, could 
 also be made available for use by other members of the community during 
 evening hours.



Question (28):What do you like about Hillsdale?
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Wide subject selection  84  22.9%
Good discipline/leadership (from principal)  50  13.6%
Care for individual students  50  13.6%
Helpful staff/administration  41  11.2%
Good or excellent teachers  35    9.5%
Good opportunities/incentives to achieve  28    7.7%
Friendly atmosphere (teachers etc.)  27    7.4%
Good reputation  26    7.1%
School uniform  21    5.7%
Good music programme  21    5.7%
Flexible approach to education  21    5.7%
Schools of excellence  20    5.4%
Good location/transport etc.  19    5.2%
Good education - high standards  18    4.9%
Children like it  17    4.6%
Good school spirit  15    4.1%
Good parent/teacher relationship  15    4.1%
Extra-curricular activities  15    4.1%
Multi-culturalism  13    3.5%
Innovative approach to learning & teaching  12    3.3%
Availability of resources   10    2.7%
Links with QUT- tutoring etc      9    2.4%
L.A.P.    8    2.2%
Self-motivated students      8    2.2%
Excellent facilities    8    2.2%
Excellent reputation across Curriculum        8    2.2%
Good organisation/structure    7    1.9%
Some individual staff members        6    1.6%
Good transport facilities        5    1.4%
Extension Programmes        5    1.4%



Good Drama Department    5    1.4%
Good Arts programme/Dept.    4    1.1%
Clean School    4    1.1%
Links with TAFE    4    1.1%
Inter/intra school sports        3    0.8%
Positive student interaction    3    0.8%
[Responses less than .8% are not reported.]
Responses centred around `wide subject selection' including TAFE 
 subjects; friendly atmosphere; caring administration; the discipline; 
 the uniform; good teacher/ student rapport, and the music program.  
 These responses indicate that a high percentage of parents are happy 
 with student opportunities as well as their learning environment. 

Question (29):What don't you like about Hillsdale?
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Nothing/or very little considering the task  27    7.4%
Lack of discipline  19    5.2%
Uniform policy not wholeheartedly enforced  18    4.9%
Disruptive classes  17    4.6%
Large school population  16    4.4%
Inadequate teaching skills/ attitudes
(of some individual teachers)  15    4.1%
Poor student/ teacher relationship  13    3.5%
Poor student facilities (e.g.) classrooms,
toilets, lockers, and some painting req'd.    9    2.4%
Students smoking (in and out of school), 



and staff smoking on camp    8    2.2%
Timetabling (causes subject restrictions)    7    1.9%
Lack of opportunity for parental involvement    7    1.9%
Bad teachers    6    1.6%
Classes too large    6    1.6%
Lack of formal written homework/diary use    6    1.6%
Low academic expectations    6    1.6%
Poor teacher attitude to students with or without
difficulties    6    1.6%
Refurbishment of Assembly Hall and classrooms
required/playground near admin drab/ugly    6    1.6%
Poor school reputn. given by some students    6    1.6%
Non-communication    5    1.4%

Parking problems    5    1.4%
School clientele    5    1.4%
Need more ( and better) home / school
communication    5    1.4%
Lack of options to move from unmotivated 
classes    4    1.1%
More academic emphasis than sport req'd 
in Yr. 12    4    1.1%
Lack of practical life skills    4    1.1%
Some teaching methods    4    1.1%
Poor sporting arrangements for average
non-sporting students    4    1.1%
Poor student attitude to learning    4    1.1%
Need more frequent assessment feedback    4    1.1%
Lacks inter-school sports for lower grades    4    1.1%
Unable to comment    4    1.1%
The uniform    4    1.1%
Racist, unfair teachers    3    0.8%
Lack of school pride    3    0.8%
Inconsistency of teachers    3    0.8%
Non-communication between departments    3    0.8%
No Japanese language offered from Yr. 8    3    0.8%
Poor manners/bullying    3    0.8%
Lack of hair grooming etc.    3    0.8%
Lack of leadership/prefects not doing job    3    0.8%
[Responses less than .8% are not reported.]
The highest response of `nothing/or very little considering the task' 
 here indicates that overall, parents are happy with the education their 
 students are receiving.  Some concerns exist, however.  These are: (i) 
 disruptive classes; (ii) large classes; (iii) poor teaching skills; 
 (iv) the lack of parental involvement and lack of communication with 
 parents; (v) the lack of enforcement of uniform policy; (vi) smoking 
 both in and out of school; (vii) too little homework; (viii) poor 
 library resources and (ix) some shabby buildings.  The above-mentioned 
 issues can be categorised into four key areas.  These are: the 



 student's learning environment; teaching skills; home/school 
 communications; and opportunities to realise full student potential.  

SECTION B

Question (30):A good home/school partnership is essential for your 
child's/children's education.
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(a)strongly agree210  57.2%
(b)agree132  36.0%
(c)disagree  10     2.7%
(d)strongly disagree    -    -
No response  15    4.1%

Overwhelmingly, parents/guardians agree that a strong partnership is 
 essential for positive student educational outcomes.

Question (31):Have you heard of the School Advisory Council concept?
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(a)yes121  33.0%
(b)no236  64.3%
No response  10    2.7%

Unless parents/guardians regularly participated in Parents' & Citizens' 
 meetings, or worked within the field of education generally, it would 
 be unusual for them to know about such issues.  Although School 
 Advisory Council (SAC) trials are happening in approximately 43 
 Queensland schools presently, the move now is towards School Councils.  
 They are seen to be more effective in reality than the 'advisory' 
 capacity of their counterparts. 

Question (32):If yes, do you understand the implications of a School 
Advisory Council e.g. more parental access and participation in 
schooling?
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(a)yes105  86.8% * 
(b)no  15  12.4% *
*  (This % refers to 121 'yes' answers from Q. 31a). 

This almost unanimous response indicates that these parents/guardians 
 are fairly informed of the issues.  

Question (33):Parents and citizens do not want more involvement in 
school activities.
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(a)strongly agree  13    3.5%
(b)agree  88  24.0%
(c)disagree183  49.9%
(d)strongly disagree  45  12.3%
No response  38  10.4%
With 62% of parents/guardians wanting more involvement in school 
 activities, all attempts should be made by school personnel to make 
 this partnership possible.  However, all parties need to negotiate 
 whether this is truly welcomed, and in which areas.
Question (34):Are you involved in any activities?
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(a)yes  64  17.4%
(b)no288  78.5%
No response  15    4.1%
In light of the above 62% of parents/guardians wanting more school 
 involvement, 79% rated as having no involvement in school activities, 
 seems unusually high.  School staff sometimes comment that this results 
 from the wide disbursement of the student/parent population across 
 Brisbane suburbs.  Could this also be the result of time constraints 
 due to work and family commitments or from the lack of  informing 
 parents of the benefits of participation, (ie) better student outcomes?

Question (35):If you were to be involved, which ones would you be 
interested in? (You may tick more than one).
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(a)formulation of school policy  85  23.2%
(b)curriculum development  85  23.2%
(c)parent/student/teacher forums  99  27.0%
(d)fund-raising/social activities  76  20.7%
(e)in classroom support/tutoring  62  16.9%
(f)clerical assistance  36    9.8%



Offering personal expertise in a particular area:
Science    7    1.9%
Teaching    6    1.6%
Self-esteem    5    1.4%
Sport    4    1.1%
Communication/presentation skills    4    1.1%
Theatre    3    0.8%
Fine art    3    0.8%
Music    3    0.8%
Mothercraft/Nursing skills    2    0.5%
Accounting    2    0.5%
Home economics    2    0.5%
Meteorology    2    0.5%
In the library    2    0.5%
Student prefers no parental involvement    2    0.5%
Literacy/language    2    0.5%
Ceramics    2    0.5%
Teen counselling    2    0.5%
Catering/hospitality    1    0.3%
Teaching dress sense/presentation for
interviews    1    0.3%
Parliamentary procedures    1    0.3%
Legal studies    1    0.3%
Japanese    1    0.3%
Business / Management    1    0.3%
Manual arts    1    0.3%
Offer cash donations if requested    1    0.3%
Accident Investigation    1    0.3%
Computers    1    0.3%
Work experience    1    0.3%
Town planning    1    0.3%
Journalism    1    0.3%
Aid with Tertiary Entry    1    0.3%
Help on school camps    1    0.3%
Community development    1    0.3%
Secretarial studies    1    0.3%
French    1    0.3%
Maths    1    0.3%
Prefer Wednesday afternoons as a tutorial 
 time, using external tutors/parents    1    0.3%
Prayer group for school    1    0.3%
Desktop publishing    1    0.3%
Technical subjects    1    0.3%
(h)tuck shop  58  15.8%
uniform shop  33    9.0%
Working parents/unable to participate 
for several reasons  39  10.7%

Activities which would be preferred by parents/guardians include 
 curriculum development; parent/student/teacher forums; fund-raising; 



 classroom support; clerical assistance; tuck shop and uniform shop.   
 With only 10.7% claiming inability to participate due to work or other 

 commitments, it seems that the lack of parent participation (79% in Q. 
 34) is clearly not from a willingness to do so.

SECTION C

Question (36):In which country were you born?
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(a)Self:

Australia239  65.1%
New Zealand  15    4.1%
Vietnam    8    2.2%
United Kingdom  27    7.4%
Philippines    6    1.6%
China    6    1.6%
United States of America    4    1.1%
Holland    3    0.8%
Papua New Guinea/Kiribati    3    0.8%
Macedonia    3    0.8%
Germany    3    0.8%
No response  24    6.5%  
[Responses less than .8% are not reported.]

Although Hillsdale appears to have a multi-cultural flavour as an inner 
 city high school, 77% of respondents registered `Anglo' countries of 
 origin.  
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 (b)Partner
 
Australia160  43.6%
New Zealand  12    3.3%
Vietnam    8    2.2%
United Kingdom   31    8.4%
Philippines    5    1.4%
South Africa    4    1.1%
China    4    1.1%
Holland    4    1.1%



Papua New Guinea/Kiribati    3    0.8%
Macedonia    3    0.8%
Germany    3    0.8%
Malaysia    3    0.8%
No response  97  26.4%
[Responses less than .8% are not reported.]
The same patterns emerge for this sector as in Q. 36.  However what is 
 significant, is the high registration of `no response' for partners.

Question (37):We speak a language other than English at home:
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(a)always  33    9.0%
(b)nearly always  12    3.3%
(c)sometimes  25    6.8%
(d)rarely  19    5.2%
(e)never256  69.8%
No response  22    6.0%
It is interesting to note that just over 12% of parents/guardians 
 `nearly always' or `always' speak a language other than English at 
 home.  How then does this affect communications between students, 
 parents and teachers?

Question (38):In which suburb do you live?
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Suburb further out from the city than 
adjacent suburb * below  40  10.9%
*Adjacent inner city suburb  28    7.6%
**Suburb in which Hillsdale is situated  27    7.4%
Near suburb out from city from ** along 
main road next to school  24    6.5%
Outer suburb along main road past school  22    6.0%
Adjacent suburb opposite side to *  22    6.0%
@Near suburb the other side of ** to *  20    5.4%
Next suburb out from city from ** 
along main road  15    4.1%
Inner city suburb opposite side of ** to *  10     2.8%
Suburb other side of @    7    1.9%
Far suburb other side of city centre to **     6    1.6%
Suburb between ** and city centre    6    1.6%
[Responses less than 1.6% are not reported.]
Although Hillsdale offers schooling to students from at least 162 
 Brisbane suburbs (Student Survey - Arcodia, Cooper, Doig & McKibbin, 
 1994), the parents/guardians that responded to the survey tended to 
 come from the closer suburbs.  The majority of Hillsdaleís pupils tend 



 to come from this area, a five to ten kilometre radius of the school. 
Question (39):What is your present paid/unpaid occupation?
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Self:
Clerical/Administration  58  15.8%
Home duties  52  14.2%
Education field  57  15.5%
Factory work    7    1.9%
Professional  49  13.4%
Shop assistant / shop owner  16    4.4%
Tradesperson  17    4.6%
Other  61  16.6%
No response  50  13.6%
The highest response was in the category `other', which included job 
 specifications that cut across various fields of 
 `clerical/administration' and the 'professional'.  A Police Officer was 
 one such occupation, with Managing Director of a company being another. 
  Apart from this category however, the other most frequent responses 
 came from: (i) clerical; (ii) education; (iii) home duties, and (iv) 
 professional.
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Partner:

Clerical/Administration  32    8.7%
Home duties  20    5.4%
Education field  24    6.5%
Factory work    4    1.1%
Professional  54  14.7%
Shop assistant / shop owner    4    1.1%
Tradesperson  25    6.8%
Other  79  21.5%
No response125  34.1%
As in Q. 36, 'no response' from partners registered as the highest 
 category with 'other' the second highest, followed by 'professional'; 
 'clerical'; 'tradesperson' and 'education field'.  The inference here 
 and in Q. 36, is that there are a number of single-parent families, and 
 that most responding parents/guardians are middle-income earners.  

Question (40):The highest level of formal education you have received 
is:
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Self:

(a)Primary school  15    4.1%
(b)Completed Secondary to Year 10   93  25.3%
(c)Completed Secondary to Year 12   43  11.7%
(d)Completed a TAFE or similar course  46  12.5% 
(e)Completed University degree/diploma120  32.7%
Other   19    5.2%
No response  31    8.4%

With 'other' including the attainment of post-graduate degrees, figures 
 here indicate that over one third of parents/guardians have University 
 degrees or diplomas.  This category represented the highest ratio of 
 all educational categories in this survey.  Hillsdale therefore has a 
 substantial resource of fairly well educated school community members 
 who would feel comfortable participating in collaborative, informed, 
 school based decision-making.   
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Partner:

(a)Primary school  16    4.4%
(b)Completed Secondary to Year 10   54  14.7%
(c)Completed Secondary to Year 12  28    7.6% 
(d)Completed a TAFE or similar course  44  12.0%
(e)Completed University degree/diploma  96  26.2%

(f)Other  17    4.6%
No response112  30.5%

As in Q.36 and Q.39, a significant 'no response' from partners is 
 registered.  Once again the 'University degree/diploma' category 
 represents the highest ratio of educational achievement by 
 parents/guardians, followed by 'Year 10' level, and thirdly by TAFE. 



Additional Comments:
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Generally, very pleased with the school  10     2.7%
Opportunity to participate in education 
is welcomed    7    1.9%
More encouragement for students to work & 
extension programmes    7    1.9%
Professional development and teacher practices
need more regular monitoring    5    1.4%
Good reputation and teachers    5    1.4%
Willingly give support to staff and students    5    1.4%
School community very supportive    5    1.4%
Lack of commitment/ high teaching standards 
from all teachers, causing mediocrity    4    1.1%
Need for more set homework tasks    4    1.1%
Questionnaire design inadequate    4    1.1%
Committed teachers/parents and good resources 
produce well educated, motivated students    4    1.1%
Need more concentration on more academic 
subjects    3    0.8%

Poor interschool sports system/prefer
compulsory sports/phys. ed.    3    0.8%
Very impressed with genuine concern of staff    3    0.8%
[Responses less than .8% are not reported.]

The range of comments here once again falls into the categories 
 outlined in 'comments and inferences' (Q. 29).  These four key areas 
 are: the student's learning environment; teaching skills; home/school 
 communications; and opportunities to realise full student potential.

Anecdotal information
A rich description of parents and guardiansí perceptions of Hillsdale 
 can be found within the comments they wrote on the surveys.  These are 
 presented under headings:  teaching and learning; reputation; parent 
 participation; communication; curriculum; and discipline.

TEACHING AND LEARNING:

Teaching staff are very devoted to the students and do their best at 
 all times.

It has alternative style and good teachers.

Teachers are very supportive to their students. Strict dress control.

They cater the best way they can for every individual student.



Professional development and teacher practice need to be 
 monitored/undertaken on a very regular basis - even within limited 
 resources.

Learning often teacher dominated.  Not enough responsibility for 
 learning placed on the student.

Low teaching skills of some individual teachers.

Overall teaching staff seem quite good.

I don't think there is enough homework in the older grades.

Some Hillsdale teaching staff are very dedicated and give the best 
 possible education to their students.  However, since my two children 
 have been there (5 years), I have come to understand that many 
 teachers, particularly in the Junior school, do not have any real 
 commitment to teaching or their subject which results in poor learning, 
 disinterest, and lack of inspiration for their students.  This is very 
 sad, and has disastrous consequences for their futures.  Requires more 
 teacher accountability in some areas.

Not enough expected of students - more Homework needed - & more 
 challenging tasks for those able.

When a student is faltering in a subject - not understanding - there 
 seems to be no avenue for that student to receive further assistance.

Poor teachers' skills with too little homework - no emphasis on sport 
 for children with little or no school pride, as in private schools.

In a subject where a student may have the same teacher for 5 years!!  
 This will be a reason for the subject being dropped.  It is not the 
 dislike of the subject, but teacher, class, classroom, attitudes and 
 behaviour which influences student'.

The fact that students who aren't interested in learning can't be 
 expelled, thus causing disruption in the classroom.

We are concerned also that our son who showed clean academic potential 
 at primary school has now developed a laissez-faire attitude to all 
 aspects of his schooling.  We firmly believe that if it were not for 
 his involvement in the Instrumental Music Program, he would be floating 
 aimlessly, waiting for something serious and meaningful to happen.

Parentsí attitudes towards the teachers were mixed.  Comments were both 
 positive and negative.  Some parentsí believed that there were both 



 effective and inneffective teachers at Hillsdale.  With regard to 
 learning, there were calls for more to be expected of students, e.g. 
 more homework, and some expressions of disatisfaction with discipline 
 and opportunities for remediation.  These were balanced by positive 
 comments.  There were also allusions to the unique and innovative 
 nature of some of Hillsdaleís courses.
The comments indicate that parental expectations of Hillsdale were as 
 heterogeneous as students' needs and capabilities.  However, it appears 
 that expectations are that teachers need to be committed, very skilled, 
 promote autonomous learning, be inspiring, demanding, and 
 'accountable', in order to expect student motivation and the best 
 possible learning outcomes.

REPUTATION

I feel the school to be as good as you could find in Brisbane.

There is an overall acceptance of mediocrity at the school (similar to 
 all state schools) which flows mainly from teaching staff not prepared 
 to commit themselves as a body to mastering the hard yards i.e., the 
 children get away with a half to a third of homework of private 
 schools, mainly I suspect because teachers don't wish to pursue the 
 matter.  The inter school sport system has completely collapsed to what 
 it was.  Again only a few teachers prepared to put in.  For the school 
 to improve the standard there needs to be an agenda of commitment to 
 excellence from the teaching staff which will flow to the children and 
 if needs be - be enforced.  Why should the school accept the dills, the 

 drugs, the complacency.  Every student knows drugs have been fed to 
 students for years - what action has been taken - it's called the bury 
 the head in the sand syndrome.  Let's hope Hillsdale can once again 
 grow to an acceptable standard.

I like everything about it.  The uniform, the academic precinct, the 
 headmaster, many of the teachers.

Caring school with substantial achievement levels and concern for 
 students.

The quality of the students in the last 12 months appears to have 
 deteriorated.  Hairstyles, smoking, dress, rejected children with 
 problems from other schools - all seem to find sanctuary at Hillsdale.  
 To the detriment of its previously held high standard.  This is of 
 particular concern to us.

I initially chose Hillsdale 10 years ago because it appears to provide 
 a level of discipline and motivation towards achievement that was 
 higher than most state high schools.  This was maintained for about 1 
 year.  Since then the uniform has slipped, the commitment to academic 



 achievement has been replaced by arts/sport achievement.  "Streaming" 
 which I though a great idea was dropped, class groups dropped for home 
 groups, formal examinations for a hodge podge of assessment in class in 
 which students may be either distracted by other classes or inflicted 
 with up to 4 exams in one day - as has occurred this year.  High school 
 is so very important to students, especially in these highly 
 competitive times - I regret that Hillsdale appears to have fallen into 
 the trap of following every new trend willy-nilly without assessing its 
 real (not theoretical) value, instead of attempting to maintain its 
 relative position in respect of private education by standing out 
 against innovation for innovation's sake.

The congenial atmosphere, the discipline and control of the students 
 which creates school pride and the example set by the staff.

In many respects it comes close to our expectations but seems to fall 
 short; is this because of the sheer size; lack of leadership or 
 structural inadequacies?

The reputation of the school was mixed.  Responses varied from strongly 
 supportive (ìcaring schoolî) to denigrative (ìacceptance of 
 mediocrityî).  However, there was also a current of feeling that the 
 school was ìdeterioratingî.  It is interesting to speculate whether 
 this perceived deterioration of Hillsdale was part of a general feeling 
 of lower standards in schools or was particularly aimed at Hillsdale.

PARENT PARTICIPATION

We would have liked to be more involved with Hillsdale, but as we live 
 well away from the area it is difficult.  Our understanding of the 
 school: it gives good support to students, and keeps parents well 
 informed.

My involvement at Hillsdale has been low - my daughter is a reluctant 
 student who does not wish her parents' involvement.

Not anywhere near enough parent involvement - many of the teachers have 
 discipline problems and relate poorly to students (and parents).

So big and impersonal - I cannot feel any real involvement with it.

I find that as a parent to be interested, supportive and helpful 
 whenever asked, to be the greatest benefit to my child.  School then 
 becomes his/her world where survival and achievement is very much up to 
 them.  Too much parental involvement tends to rob the child of this 
 independence.  Being behind them, but letting them adventure alone 
 works well in a school like Hillsdale where its staff is of such a high 
 calibre in not only qualifications but also positive attitude.  My 
 child leaves this year and I thank you very much for everything you 



 have done for her.

Our involvement in the P & C and school committees has been limited due 
 to our own study commitments and work commitments (we both teach at a 
 private school) and sporting club committee involvements.

Thank you for providing us with an opportunity to be a part of the 
 consultative process you're conducting in this vital area of the 
 educational process.  Only improvement can be achieved from the 
 intervention.

As a family we would be interested in a much more interactive 
 educational structure.  Traditionally, one views education as a service 
 provided.  Obviously this is not the case, but after filling in this 
 survey we are no closer to an understanding of how to be interactive.  
 We feel the need for a parent/school "educational journey".

The comments indicated low involvement in the school.  The reasons 
 given varied from studentsí wishes, living away from the school and 
 prior commitments.  There were some positive comments with regard to 
 the survey.  The questions showed that parents were widely distributed 
 over a large number of suburbs.  However, private schools have a 
 similar parent distribution and maintain higher involvement than 
 Hillsdale.
Parent participation appeared to fall into three categories.   The 
 first was reflected by comments made by some parents who state that 
 they are too busy with work commitments to become involved, and prefer 
 to be informed by the school whenever possible.  The second category 
 represented parents whose children prefer them not to participate.  
 Thirdly, there was a category of parents who see a greater need to 
 share the `educational journey' with their children, but don't quite 
 know how to do so. 

COMMUNICATION

1st report is too late - this is true throughout the system, I imagine.

Amount of money for "public", "free", "education"!!  (I know quality 
 costs money!)  Assuming Yr 11's and 12's are responsible enough to 
 communicate important information to parents.  No real communication 
 from P&C or invitations for suggestions - especially how money is spent 
 other than by facing a group that's already decided what they are going 
 to do anyway.  Face the inquisition and you're welcome to have your say 
 and be dismissed.  What about a little communication about how much 
 money there is and actual real school needs and opportunity for written 
 suggestions about how it might be spent.  Much more pre-policy 
 information via newsletter for P&C please!!!

The school offers my son many opportunities - both he and I appreciate 
 that.



Since I am a teacher I am well aware of the demands of the job - but I 
 do feel that there should be 3 reports/year - one about 8-10 weeks 
 after starting school to "nip" problems early.  This year, my son 

 indicated that he was progressing well - until I got his report in 
 June, I think!!  Such was not the case.  If an additional report is 
 brought in, teachers should be given time to prepare it e.g., student 
 free day to do it. The report can be simple - tick the box variety.

It would be useful to meet teachers at the beginning of each semester 
 so parents at least have some idea of the people who are teaching their 
 children.  By the end of the semester, it's too late.

An "Open Day" when the students are actually working would be an 
 advantage - e.g., I would like to have seen my daughter at work in the 
 Art Department or Manual Arts or at Home Group etc.

There were some strong comments on communication.  These were mostly 
 with regard to childrenís performance, but also included one call for 
 communication about school budgets and other administrative matters.

CURRICULUM

Hillsdale has had such a marvellous variety of subjects and TAFE 
 subjects as well.  There is something for everyone.

It has a good reputation of high excellence in all areas of the school 
 curriculum.

Wide variety of opportunities available to students with special gifts 
 and talents.

Good sense of community, good teacher-student relationships, positive, 
 optimistic attitude and atmosphere, obvious dedication to extra 
 curricula opportunities.

The subject choice gives children a choice to go for non-traditional 
 employment.

A broad curriculum which I feel caters for the majority of students.

The variety of the curriculum and semester system.

Wider and more varied educational expectation than some schools.

There are opportunities in education, sport and music for any child 
 prepared to work hard.  We feel the headmaster does his job well.



I like the variety of subjects provided.  My daughter is progressing 
 well in all her subjects.

Appears to leave a good, positive attitude and some exciting 
 programmes.

Enthusiastic Music and Performing Arts programs which encourage 
 participation and a high standard of performance.  Science Program 
 seems well structured and provides opportunities for extension e.g. via 
 QUT.  Some teachers providing good feedback and encouragement.

Diversity of curriculum.  Opportunities for extra-curricular 
 involvement.

Comments were positive here.  They pointed to the ìmarvelous variety of 
 subjectsî and the ìwide variety of opportunitiesî.  They stressed the 
 programs of excellence.  This is a strength of Hillsdale.  There is a 
 large variety of options, particularly in years 11 and 12 study.

DISCIPLINE

The discipline and a better way of educating students compared to 
 previous school.

On the whole Hillsdale is an excellent school and we have not regretted 
 sending our daughter there.  Only things I'd say need attention are 
 discipline (often seems lacking in classrooms - disruptive class 
 members get away with too much from what I hear!) and pride in 
 appearance.

Lack of discipline in some classes hinders top students.

My child is suffering because of disruptive children in his class.

Perhaps more discipline.  To know discipline before you can learn 
 self-discipline.

Discipline has declined to a critical point.  Classroom discipline and 
 respect both between teachers and students and among students 
 themselves.  Uniform standards have dropped and I believe much of what 
 is good and innovative about the school is being lost.  I feel very 
 strongly about this, but do also understand that it is to quite a 
 degree a reflection of societies' standards which does make it 
 difficult'.

I'm disappointed that a lot of classes are just one big rabble for 2 of 
 my students.



I know that it is not just Hillsdale, but all state schools have the 
 problem of not being able to get rid of disruptive students who spoil 
 classes for those who want to learn.  In some classes it seems to me 
 teachers are not in control.

Positve coments on discipline were listed as 'single' comments such as: 
 "The discipline" or " Good discipline".  Some comments saw Hillsdale as 
 more effective in discipline than other schools.  However, other 
 comments complained of a ìlack of disciplineî and the need for 
 self-discipline.  Again, there was reference to a ìdeclineî.  There 
 were some strong comments in this area.
There is a perception that Hillsdale suffered from a lack of classroom 
 discipline.  This in turn was seen to detract from `the learning 
 environment'.  Hillsdale was also noted for its diverse curriculum.  It 
 would appear then that the positive outcomes, which one would expect 
 from such diverse curriculum offerings, were neutralised by such 
 discipline problems.  The perceived fall in quality and school 
 reputation was also a concern to some of the `long-term' parents at 
 Hillsdale.

DISCUSSION

The survey responses emphasised the importance of 'parent 
 participation' and parents' perceptions of 'teaching and learning'.  In 
 particular, the following appeared to be crucial: the student's 
 learning environment; teaching skills; home/school communications, and 
 opportunities to realise full student potential.
Overwhelmingly, parents/guardians agreed that a strong partnership is 
 essential for positive student educational outcomes.  However as shown, 
 those parents/guardians who responded most to filling out the survey, 
 were parents of students who had been at the school for one and two 

 years.  Does this mean that interest diminishes after that time for 
 various reasons?  If so, what are these reasons?  It appears that 
 parents and students have a fairly good rapport in choosing the school 
 together, with fairly high expectations that the school would offer a 
 well rounded, as well as academic education.  
Hillsdale was chosen by many parents and students because of its good 
 reputation and wide subject selection.  The data feedback indicated 
 that parent perceptions of Hillsdale were generally 'positive'.  
 However, it must be stated that of the 367 respondents, many were from 
 higher socio-economic backgrounds.  33% of survey respondents and 26% 
 of partners had completed a University degree or diploma.  These 
 represented the highest ratio of all educational categories in the 
 survey.  
When parents were asked in questions 28 (What do you like about 
 Hillsdale?) and 29 (What don't you like about Hillsdale?), responses 
 indicated that a high percentage of parents were happy with student 



 opportunities and the learning environment.  The highest response for 
 question 29 was `nothing/or very little considering the task'!  Could 
 this overall 'positive perception' of the school be a reflection of an 
 already known socio-historical fact that higher socio-economic families 
 usually produce higher scholastic achievers?  If so, these families 
 would perceive the school to be a `good' school due to the 'usual' 
 positive results of their students.  On the other hand, it would appear 
 that if the student was not achieving to their highest potential, the 
 school would be blamed.
On taking a closer look at individual questions however, there appear 
 to be some concerns.  For instance, comments in Q. 7 indicate that poor 
 teaching existed in key subjects such as Mathematics, Science and 
 English.  In Q. 19, nearly one quarter of respondents `disagreed' that 
 classroom teaching was effective, with many parents unable to respond 
 to this question due to 'teacher variability'.  In Q. 29, disruptive 
 classes, large classes, poor teaching skills and too little homework 
 were disturbing to parents/guardians.  Nearly one third of 
 parents/guardians made a strong statement that levels of support staff 
 and careers counselling were inadequate.  Nearly one quarter of 
 respondents agreed that girls were disadvantaged in certain 
 traditional, male-dominated subjects, but only 19% wanted to separate 
 their students into single-sex classes, with the exception of "Physical 
 Education", where separation was preferred.  In Q. 13, 47% claimed that 
 their students did not have `good study habits and self-discipline`, an 
 area which obviously reflects upon both home and school, as well as 
 student peer groups.  
As `a good home/school partnership' was essential for student's 
 educational outcomes, communication between home and school was a 
 concern in Q. 20, with one quarter of parents/guardians expressing 
 `ineffectiveness' of reporting methods of their student's progress.  
 More alarming however, is that 41% claimed `inadequacy' in the number 
 of reports received for their students.
In Q. 33, 62% of parents agreed that they wanted more involvement in 
 school activities.   However, responses to Q. 34 highlighted that 79% 
 had no involvement.  Comments frequently made by some parents and 
 school staff, centred upon the disbursement of the student/parent 
 population across 162 Brisbane suburbs (Student Survey - Arcodia, 
 Cooper, Doig & McKibbin, 1994).  However, the most frequent responses 
 to student and parent survey questions of residence were areas within a 
 five to ten kilometre radius of Hillsdale.  This strongly indicates 
 that parents and students live a reasonable distance from school, 
 enabling parent participation.  When we asked in Q. 35, which areas 
 parents would like to become involved in, the majority chose: `school 
 policy'; `curriculum development'; parent/student/teacher forums; 
 fund-raising; classroom support, and clerical assistance.  However, 
 only 11% were unable to participate due to work and family commitments. 

When we look closely at respondent's paid/unpaid occupations, they 



 indicated that nearly 14% did not respond for `self' and 34% for 
 `partner'.  With only 14% of parents occupied in home duties (self) and 
 5% for (partner), work commitments do take over, in spite of initial 
 parental enthusiasm.  However, as noted in questions 36, 39 and 40 of 
 Section C, approximately one third of respondents did not register a 
 partner.  This figure is reflected in Section B of the Student Survey 
 (Arcodia et al, 1994), where 30% of students lived with one parent 
 only.  If only 14% of respondents are occupied by home duties, whilst 
 others are occupied by work and study commitments, and only 60% of 
 parents actually share the same residence (Student Survey - Arcodia et 
 al, 1994), does this mean that parents just cannot offer a lot of time 
 to the home/school partnership, (in spite of their claim that only 11% 
 were unable to participate due to work and family commitments)?  

CONCLUSIONS

This survey (in conjunction with the 'student' and 'teacher' surveys), 
 has furnished `a snapshot' of the school, providing us with some 
 particular insights to where 'teaching for effective learning' and the 
 home/school partnership can be enhanced for future, as well as existing 
 Hillsdale students.  
It must be noted, however, that there was a high educational status of 
 responding parents, with many parents of minority groups not being 
 represented.  Unfortunately and historically however, this has been the 
 case in educational institutions, where groups or individuals are 
 'inadvertently' excluded due to a lack of certain `participatory' 
 skills.   In this case, the survey did not canvass the widest possible 
 audience for several reasons.  Firstly, surveys are an 'intellectual' 
 device for soliciting information.  Therefore, it can only gain 
 evidence or information from those in the community who have the skills 
 necessary to use such technologies.  To overcome these limitations 
 nevertheless, certain key personnel responsible for the interests of 
 those Hillsdale parents from Non English Speaking Backgrounds (NESB), 
 and Aboriginal and Torres Strait Islander Communities (ATSIC) were 
 asked to assist their groups.  For specific cultural reasons 
 nonetheless, these groups responded minimally if at all.    
Other implications and limitations deduced from this survey are that 
 the Hillsdale population has a wide geographic and educational 
 disbursement across its school community.  It serves pupils from as 
 many as 162 suburbs.  It also has a wide disbursement of student 
 interests and abilities.   Hillsdale caters well for pupils at both 
 ends of the educational spectrum, where there are the Schools of 
 Excellence on the one hand and the special 'at risk' program on the 
 other.  Nonetheless, these is a large group of students `in the 
 middle', who may be in need of just as much attention as those on the 
 abovementioned pathways.  
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