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INTRODUCTION

The topic of the beginning teacher in isolated educational contexts has been 
accorded extensive research and analysis in Europe, North America and Australia.  
Almost without exception, researchers and theorists have concluded their studies 
by questioning the appropriateness of placing inexperienced teachers in isolated 
schools and by raising serious doubts about the quality of schooling provided 
when such placements do in fact occur.

In this study, the research team undertook to examine the attitudes and 
perceptions of beginning teachers after they had served for a period of four 
months, on average, in small, isolated schools in Western Queensland, Australia - 
the region known to many as the Australian outback.  We probed the teachers' 
perceptions of what "isolation" meant to them, how it affected the teaching 
process and how it is coped with professionally and in non-school life. The 
members of the research sample were typecast in terms of their personal value 
orientations. The variable of personal values was then linked to perceived job 
success.

Conclusions from the study suggest that some traditional stereotypes about 
teaching and teachers in isolated contexts may be in need of review - that 
"service in the outback" is viewed positively by many who undertake it, and 
represents an influence on teachers' thinking of such significance that it 
extends well beyond the actual period of isolation deployment.

REVIEW OF LITERATURE

"The provision of satisfactory education for children living in sparsely settled 
remote areas has long been a serious problem faced by many developed and 
undeveloped countries" (Turney et al, 1980:3)

One of the most pressing problems encountered world wide in attempts to provide 
satisfactory education in isolated rural communities has been staffing. (UNESCO, 
1987; Watson et al, 1987; Turney et al, 1980).  The nature of this staffing 
problem appears to have two major facets - unwillingness of teachers to accept 
appointments and high staff turnover.

Numerous studies have recorded an unwillingness of teachers even to accept 



positions in isolated rural locations.  Alexander and Bandy (1989) in a study of 
final-year teachers in training in both British Columbia, Canada and New South 
Wales, Australia found 69.4% and 60% respectively of such soon-to-graduate 
teachers unwilling to accept such appointments.  One UNESCO report (1987) 
identified a similar reluctance to accept such appointments amongst teachers in 
several South-East Asian and Pacific countries.

Even if teachers accept appointments to isolated rural schools, the rate of 
teacher turnover in such locations has been shown to be a major problem.  Studies 
in Australia (Watson et al, 1987; Boylan, 1986: Geraets, 1986), in Canada (Cross 
et al, 1989; Alexander and Bandy, 1989), and in Papua New Guinea (UNESCO, 1987) 
have shown that many teachers, especially younger teachers, in isolated rural 
schools simply do not want to be there and seek to move, as soon as possible, to 
more attractive locations.  Such studies would seem to suggest that the situation 
has changed little from that reported in Richmond's (1953) study of teachers in 
English rural schools where service in such schools was characterised as "forced 
exile" with teachers having "... only one desire, to get away from the backwoods 
existence as soon as possible." (1953: 118).  Watson et al (1989: 34) in their 
study of second-year teachers in New South Wales found the majority of primary 
and secondary teachers (57% and 61% respectively) in isolated rural areas 
expressed a desire to stay for the shortest possible time.

Other teachers, though not as desperate to leave their isolated rural placements 
at the earliest opportunity, are reported as seeing such placements primarily in 
terms of being a necessary step in the promotion ladder and thus only a "short-
stay" situation.  This situation has been portrayed as resulting in a high degree 
of discontinuity in the education of students in rural communities and in a 
significantly lower level of teacher commitment to their teaching position.  
(Watson et al, 1989: Matherson, 1986: PECAP, 1985: Education Commission of NSW, 
1984: Education Dept of WA, 1979).  Watson et al (1989: 32) speculated that such 
high teacher turnover rates result in poorer quality education programmes, 
depressed pupil achievement, poorer school tone and often community rejection of 
teachers as "uncommitted tourists".

Many factors are offered as contributing to this perceived less-than-satisfactory 
situation in relation to teachers in many isolated rural schools.

Firstly, the geographic isolation of many rural schools is seen as contributing 
to negative teacher orientations to such placements.  Isolation is reported as 
being perceived by teachers in terms of distance from, and thus limited access 
to, the goods and services offered by major urban cities; isolation from 
professional support and colleagial contact; restricted access to family, friends 
and previously established relationships; and of limited access to teaching 
resources.  Teachers' needs in these areas are reported as frequently not being 
satisfactorily met.  (Cross et al, 1989: Watson et al, 1987 and 1989; Feldens, 
1986 and Geraets, 1986).

Secondly, newly appointed teachers in small rural schools have reported feelings 
of inadequacy in terms of their instructional and administrative capabilities.  
Relatively inexperienced teachers often report quite major concerns about their 
ability to plan for and successfully implement multi-grade teaching; to carry out 
required administrative duties; and to manage school-community relations. (Cross 
et al, 1989: Matheson, 1986).

Thirdly, teachers newly appointed to isolated rural schools are often portrayed 



as suffering a form of cultural shock and often clash with the displayed values 
of the local community in which they are placed.  (Alexander & Banday, 1989: 
Matheson, 1986: and Gerects, 1986).

All of the above factors are seen as shaping the newly appointed teacher's 
orientation to his/her placement in an isolated rural school.  Until recently the 
perception portrayed in the literature has been overwhelmingly one of negative 
orientation to such placements on the part of young, newly appointed teachers.  
Several recent studies (Watson et al, 1989: Boylan, 1986: Geraets, 1986) have 
focussed on the positive orientations which many such teachers have to placements 
in isolated rural schools.  Watson et al (1989) in a study of 2nd year teachers 
in rural schools in NSW report 50% of respondents high on satisfaction with their 
placements.  They conclude that the basis of such satisfaction is a complex 
integration of many factors of which good interpersonal relations with the 
students and community members, a sense of personal achievement, and displayed 
community appreciation and support for their work are dominant.  Geographic 
location (and thus isolation) is perceived negatively but other factors are more 
important in determining the teachers' levels of satisfaction with their teaching 
placement.

One point of agreement amongst most studies of teachers newly appointed to small 
rural schools is that such teachers perceive their pre-service preparation as 
inadequate and/or inappropriate for such a teaching assignment. On the basis of 
their studies, Watson et al, 1989: Alexander & Bandy, 1989: Matheson, 1986 
conclude that if pre-service teacher education was to focus more deliberately on 
providing students with increased opportunities to gain knowledge of and first-
hand experience in isolated rural communities and schools, young teachers would 
be more positively disposed towards and, on appointment, more capable of 
performing competently in such situations.  The resulting increase in teacher 
satisfaction and the concomitant decrease in teacher turnover would result in a 
more "satisfactory education" provided to children in isolated rural areas.

DESIGN OF THE RESEARCH

The purpose of the study was to investigate the attitudes and perceptions of 
teachers newly appointed to small, isolated schools in Queensland.  The following 
four questions guided the study.

Research Question One

How do teachers who are newly-appointed to small, isolated schools react to the 
factor of isolation?

Research Question Two

What factors are identified by teachers newly-appointed to small, isolated 
schools as conducive to professional success?

Research Question Three

What is the significance of personal values in factors identified by teachers in 
small, isolated schools as conducive to professional success?



Research Question Four

To what extent is professional preparation perceived by teachers newly-appointed 
to isolated rural schools as appropriate to their needs?

The sample for the study was drawn from schools that met a definition of "small 
and isolated"  -  five or fewer teachers; a local population not exceeding six 
hundred; not within commuting distance of a larger centre; and west of the Great 
Divide.  From this total, those teachers with five or fewer years of teaching 
experience, and who were in their first year in an isolated school were selected 
and became the sample.  Some relevant characteristics of the sample are contained 
in Tables One and Two.

TABLE ONE

Personal and Professional Characteristics of the Sample

      GENDER     PRINCIPAL        NO. OF GRADE
       OR            LEVELS TAUGHT

         TEACHER

     M  10       P  14           3 GRADES OR FEWER  11
     F  14       T  10         4 GRADES OR MORE   13

_______________________________________________________________

TOTAL        24   24                24
_______________________________________________________________

TABLE TWO

Summary of Prior Experience of the Sample

     YEARS PRIOR  PREVIOUS OUTBACK REQUESTED 
     EXPERIENCE        EXPERIENCE PLACEMENT

LESS THAN ONE YEAR   16      YES  14        20
1 - 3 YEARS           8      NO   10      4

_______________________________________________________________

TOTAL            24      24     24
_______________________________________________________________

The research design was charcterized by two features. The first feature is the 



result of previous outback fieldwork evaluation of the Priority Country Area 
Program schools conducted a year earlier. This study concluded that the 
professional attitudes of beginning teachers were somewhat different from those 
of their experienced colleagues; that their perceptions of lifestyles in small, 
isolated communities were significant influences on their teaching; and that 
preservice education was poorly understood in terms of its effects on the 
orientations of the teachers in question.  Immediately following the culmination 
of the PCAP programme evaluation the design of the current study was commenced.  
Because of the extensive on-site study involved in the earlier project, the 
current study focused upon in-depth interviews as the source of data collection.

A second feature of the research was the employment of a team approach in which 
four researchers collaborated, using a consensus and non-hierarchical decision 
structure at all stages of project design and data collection and analysis.  This 
enabled the concept of "investigator triangulation" (Mathison, 1988, p (13-14) to 
be used to gain multiple perspectives on each research question, in the formation 
of categories and in the generation of conclusions.  In particular, this approach 
appeared to encourage the identification of internal contradictions and negative 
instances, a methodological procedure that has been identified (Williams, 1986 p 
91) as extremely helpful in the validation of qualitative research data.  The co-
equal team approach also resulted in value judgements that began to emerge at the 
data interpretation stage being disclosed for what they were - the value 
judgements of individuals.  The concept of 'subjectivity audit' (Peshkin, 1988, p 
17), in which the researcher acknowledges the inevitability of subjectivity and 
then takes steps to identify his or her personal values in relation to the 
research, was found to be very relevant.

By having the explanatory systems they put forward challenged, individual 
researchers were able to go beyond 'blatant autobiography' (Peshkin, p 20) and to 
acquire an understanding of their own value dispositions.

Thus through integration with another research project and through a 
collaborative team approach, the research was enabled to focus on a single data 
source, that of telephone interviews, in a way that was believed to satisfy the 
demands of the eventual research questions.

A semi-structured interview format was developed and piloted with four "isolated" 
teachers, two of whom had been visited in the earlier study.  The final interview 
schedule comprised a biographical review and the following topics:

SECTION A:  Conception of teaching "success"

. Distinquishing features of the first months

. Personal expectations related to the placement

. Professional expectations related to the placement

. Typical experiences with isolation

. Factors influencing "success" to date

. Strategies for coping (personal and professional)

SECTION B: Personal Values Orientation

. Preferred work activities, structures

. Preferred leisure and spare time activities

. Preferred personal, social and professional relationships

. Personal and professional goals



. Personal beliefs and commitments

SECTION C: Community

. Current relationships to community

. Perceived goals of community

. School-community linkages

SECTION D: Recommendations

. for preservice

. for inservice

All interviews were tape recorded and were systematically coded (see Table 3 for 
a list of coding categories) before being analysed in relation to the research 
questions.

TABLE THREE

Coding Categories for Data Analysis

Perceptions of Isolation
Peceptions of Performance
Perception of Community, Attitudes towards Community and Personal Role in 
Community Life
Community Influence/Involvement in the School
Spare Time Activities, Socialization
Effects on Self and Relationships
Plans/Goals/Future Aspirations

RESULTS OF THE STUDY

QUESTION ONE:  How do teachers who are newly-appointed to small, isolated schools 
react to the factors of isolation?

In probing the perceptions of the research sample as to their initial experiences 
in isolated locales, we asked them to first of all discuss the general location 
of their school and home.  Using this physical description as an introduction, we 
led into a discussion of "how isolated" each subject felt and what "isolation" 
meant to him or her.

Our findings suggest that isolation has four dimensions to it - geographic; 
professional; social; and, resources and services.  Thus, in interpreting Table 
Four, it can be seen that each dimension was perceived as important (that is, the 
"defining factor" continium) by all twenty-four members of the sample.  It was 
common for us to hear statements like:

- There's no escaping the fact that once 3:30 comes you're on your own.  
It's up to you to get out and mix or die from loneliness. (Social)

- Teaching is different here.  You sink or swim.  (Professional)



- The medical services are limited - something I had never thought about 
before.  At times, it scares me.  (Services and facilities)

- -We're an hour and a half from the nearest centre, four hours to Mt. Isa 
and six hundred and twenty miles from the Pacific Ocean.  (Geographic)

Table Four also indicates that each of these four dimensions may be either a 
positive or a negative force.  It can be seen in Table Five that attitudes 
towards isolation do not conform to usual stereotypes.  That is, with the 
exception of "Services and facilities" all dimensions were perceived by a 
majority of the sample as being advantageous at this stage of their professional 
lives.  For example:

- I've learned things about myself that I would never have imagined.  I'm 
more self-reliant than I realized.

- This is teaching at its most basic level - just the kids and me.  Every 
one should have the opportunity to do this, to learn what teaching is all about.

- I'm not concerned with isolation.  You just need to adapt your state of 
mind.  It's great if you're prepared to mix with the locals, to accept them as 
they are.

Thus, while negative perceptions were registered (27%) a substantial majority 
were either supportive of their placements in isolated contexts (27%) or non-
judgemental (46%). To us, this surprising conclusion may connote that young 
teachers, their inexperience notwithstanding, view isolation as a state of mind 
that they can control in various ways and that can provide experiences that 
potentially are enriching influences in their lives.

TABLE FIVE

Beginning Teachers  -  A Summary of the Attitudes Towards the Four Dimensions of 
Isolation

DIMENSION     ATTITUDE

POSITIVE   UNCERTAIN
NEGATIVE

_______________________________________________________________

Geographic     7  13     4
Professional     9   7     8
Social     9  10     5
Services & Facilities   1  14     9

_______________________________________________________________

TOTAL    26  44     26



_______________________________________________________________

QUESTION TWO:  What factors do beginning teachers in small, isolated school 
perceive as conducive to their professional success?

From discussion of Quesion One it can be seen that a degree of uncertainty 
pervades the perceptions of newly-appointed teachers regarding their isolation.  
This uncertainty may be a manisfestation of the fact that at the time of the 
study the vast majority of the sample had been in their positions for at most a 
five month period.

The data for Question Two also indicates the ambivalence that one might expect of 
beginning teachers.  In the case of Question Two, the researchers' probes of 
initial teaching experiences resulted in the identification of 173 different 
statements (or an average of 6.6 per member of the sample) that constitute 
"factors conducive to professional success".  Table Six outlines sixteen factors, 
across four broad categories, that have been identified as encompassing these 
statements.  It should be noted that factors indentified by the sample as 
conducive to their professional success bear some resemblance to Maslow's needs 
hierarchy (19  ) and also to Watson's (19  ) hierarchy of satisfaction levels.  
However, attempts to use such established systems in the categorization of data 
proved unsuccessful because "factors" encompassed such a wide variety of met and 
unmet needs, problems to be overcome and rewards that have been experienced and 
are further sought.

The factors and categories that are delineated in Table Six indicate a broadly-
based view by members of the sample of influences on their professional task.  
That is, work-related factors account for 31.2% of all statements that describe 
conditions conducive to professional success; a further 29.5% (affiliation) 
derive from personal and social relationships; 15% pertain to recreation; and 16% 
to concerns for personal growth.

The data analysis procedures used in relation to Question Two do not permit the 
stipulation of a hierarchy amongst categories or of relationships between 
categories.  What appears clear, however, is that professional success in small 
isolated locales is perceived as linked dominantly to school-based conditions, 
but also to a sense of belonging to and acceptance within the community, a belief 
in one's ability to do the job well and a view of self as having been enriched by 
the isolated experience.  To the extent that these conditions are met, attitudes 
towards teaching in isolated locations are likely to be positive and purposeful.

TABLE 6

A Summary of Teacher Statements Exemplifying Factors
Conducive to Perceived Professional Success

FACTOR    SAMPLE STATEMENTS  PERCENT OF SAMPLE
 MAKING STATEMENT
 OF THIS TYPE

_______________________________________________________________



WORK

CLASSROOM I had never taught year ones 78.27
STRATEGIES before.  I didn't know where 

to start.
I still can't handle multiple
grades efficiently.

SCHOOL I didn't expect timetabling 54.2
ADMINISTRATION to be so difficult.  I really 

need help in that area.

JOB I am proud of what I have been 54.2
SATISFACTION been able to achieve to date.

You couldn't get more 
satisfaction than what I've had.

PROFESSIONAL I have a very good relationship 45.8
SUPPPORT with the Regional Office staff

- help without interference.

PROFESSIONAL I enjoy the independence, being 33.3
AUTONOMY my own boss, doing it my way.

PERCENT OF TOTAL RESPONSES 31.2%

AFFILIATION

NEW FRIENDS I visit people on surrounding 58.3
properties.  Otherwise it would
be a very lonely job.

COMMUNITY You have to display behaviour 50.0
RESPECT which they see as appropriate.

If you do you willl be supported.

OLD FRIENDS I talk over the phone a lot.  41.7
AND FAMILY But I still miss my family.

COMMUNITY I wanted the community to be more 33.3
SUPPORT FOR involved. I have been disappointed.
THE SCHOOL

It's their school and they make
you feel proud about your work.

SAFETY AND It's a long way from medical help 33.3
SECURITY if you need it.  That worries me

a little about working here. 

People keep on eye on me.  As a
woman, I feel quite safe here
and can concentrate on my job.



PERCENT OT TOTAL RESPONSES 29.5%

RECREATIONAL

PARTICIPATION You are expected to attend every 45.8
IN LOCAL event.  Teaching here is a full
CELEBRATIONS time occupation.

ESCAPE FROM Once a month or so you need to 33.3
THE COMMUNITY get away, or you can become

jaded.

NEW HOBBIES I've done things I would never 20.8
AND SKILLS have had the opportunity to do

elsewhere e.g. branding, pig
shooting, riding.  It makes 
being here exciting.

RELIEF FROM It's twelve hours a day of work -  8.3
WORK too much.  Here you are always

"the teacher", but you soon adjust
to that and it doesn't affect you.

PERCENT OF TOTAL RESPONSES 15.0%

PERSONAL GROWTH

BELIEF IN SELF You learn that you can do any- 54.2
thing if you try.  This has 
given me direction I needed in
my life.  I need stability.

BELIEF IN I want to eventually be a non- 33.3
THE FUTURE teaching principal.  This is a

necessary step.  I know that
from here I'll get a preferred
location.

PERCENT OF TOTAL RESPONSES 16.0%

QUESTION THREE:  What is the importance of personal values in factors identified 
by beginning teachers in small, isolated schools as conducive to their 
professional success?

A number of the interview questions asked subjects to make judgements about their 
teaching situation and to consider "what should be" rather than "what is".  Thus 
a "values" dimension was prominent in the study.



While there is some agreement in the literature of the nature of "values" (as 
principles which "guide", "channel", or "direct" behaviour (Kluckhohn and 
Strodtbeck, 1961), the point nevertheless remains that values of individuals, or 
systems, can manifest themselves in several ways.

Most research into cultural value patterns has focussed on "conceived" values, or 
"preferred ways to live".  Charles Morris (1961) discusses this as follows: 
"...knowledge of how persons say they would really like to live does not in 
itself tell us how they do live, or whether they would really like to live the 
way they profess if they actually tried it out, or whether it would in fact be 
preferable for them or for society if they did live the way they say they would 
like to live.  But knowledge of professed conceptions of the good life is 
certainly a central aspect of any serious study of human values, and without it 
some of these other questions can be neither raised nor answered."

Thus, using Morris' definition of conceived values, the twenty-four members of 
the sample were found to fall into four broad areas of value orientation (Table 
Seven).

The first of these four groups was characterised by a very strong affiliation for 
the community in which they were teaching.  Subjects in this group tended to 
describe their professional goals, experiences and priorities dominantly in terms 
of the expectations of the community.  They consistently indicated preparedness 
to fit their personal views, relationships and behaviours to perceived community 
standards and to ensure, through their teaching, that the traditions, values and 
lifestyles of the community were maintained and promoted.  The four members of 
this group have been labelled community-directed in their personal values 
orientations.  In all instances, they indicated a preference for remaining for 
some years in their present, or a like, community.

In quite striking contrast to this group, seven subjects expressed views that 
parochal (community) values should be questioned, that schooling should encourage 
consciousness-raising on topics like the environment, sex roles and minority 
rights and that teachers should encourage in children a sense of individualism 
and tolerance of diversity.  This group, labelled liberated, tended to view their 
present placement as a "good experience" but as a means to a more desirable end, 
usually through promotion within a year or two years.

The value preferences of a further nine subjects indicated acceptance of both 
community-directed and liberated perspectives.  That is, subjects in this group 
(the largest of the four categories) tended to demonstrate a preference for both 
the stability, identity and sense of belonging that they associated with life in 
a small, closely-knit community and also for preparing children for life in 
another, "modern" world - technological, urbanized, competitive and changing.  
Members of this group, labelled integrated, tended to view growing up in a small, 
isolated community as a healthy preparation for later life provided it was 
combined with progressive education.  For the most part, this group saw 
themselves as deriving tangible benefits from the friendships and lifestyles they 
were experiencing and as remaining in their current situations for a long enough 
period to be able to contribute to the stable education and development of their 
pupils.

Finally, the value preferences of four subjects were characterized by obvious 
dissatisfaction and confusion  Typically, these subjects indicated that they did 



not fit well into their communities and were experiencing trauma in their work as 
a result of this lack of acceptance.  In all instances, these subjects, labelled 
alienated, expressed doubt as to whether they would remain long in teaching, and 
a desire to move from their current locations as soon as possible.

It can be concluded that the four 'community directed' teachers were particularly 
content with their professional situations and the four alienated members of the 
sample were particularly dissatisfied.  The remaining sixteen, comprising the 
majority of the research sample, indicated confidence in themselves and their 
work, satisfaction with their community relationships, but awareness that 
potential conflict was an implicit feature of their situations.

The data collected in this study suggest that in the majority of instances, the 
fit of teachers' personal values and their communities is positive.  That is, 
while a broad range of educational philosophies and school-community 
relationships was evident in the value preferences of the research sample, most 
respondents were distinguished by their commitment, confidence and professional 
satisfaction.  There seems to be a reasonable degree of evidence to suggest that, 
in an age of dominantly urbanized social existence, the role played by beginning 
teachers in small, isolated communities in sustaining and enriching the culture 
of these communities is significant.

QUESTION FOUR: To what extent is professional preparation perceived as 
appropriate to the needs of teachers newly appointed to isolated rural schools?

In the process of describing the strengths and deficiencies of their performance, 
this sample made possible the identification of a list of missing skills, 
strategies and teacher attributes that have clear implications for teacher 
preparation institutions.  Categories of responses were generated through 
repeated organisation and reorganisation of interview responses into logically 
related groupings.  This process of 'inductive categorization' produced the 
profile outlined in Table Eight.

It becomes immediately noticeable that teachers in the sample agreed on several 
areas of skill or training deficiency.  Sixty-seven percent felt a strong need 
for assistance in dealing with the strategies associated wiht multi-age groupings 
that are so prevalent in small, isolated schools.  The urgency of this training 
need is increased when it is realised that all subjects have responsibility for 
at least two age groups, 79% have responsibility for three or more age groups, 
and 46% take total responsibility for the educational growth of seven age groups.

A closely associated concern is that of organisation and planning.  This category 
extends from matters dealing with classroom organisation and planning to school-
based organisational concerns.  Sixty-three percent of the respondents expressed 
concern with their level of preparation in this area.  In the minds of subjects a 
very fine line separates organisational and planning considerations from general 
administrative considerations.  46% of the sample referenced concern with their 
lack of familiarity with school administrative procedures while 64% of those 
having administrative responsibilities outside the normal classroom saw 
themselves as inadequately trained for the responsibilities assigned to them.  In 
total, seventy-five percent of respondents perceived themselves as underskilled 
in areas concerning classroom organisation and small school administration.



Another area closely associated with the organisation and management of teaching 
responsibilities is that of "Evaluation", that is, the assessment of student 
ability and generation of appropriate placements within the scope and sequence of 
the prescribed curriculum.  Twelve teachers (50%) expressed concern with their 
lack of expertise in this area.  Suggestions were made that emphasis on 
continuity and maintenance of records during staffing changeovers might partially 
overcome this problem.  A significant number of responses suggested greater 
knowledge of curriculum content (33%) and the scope and sequence of content 
appropriate to all age levels (33%) might also help to meet this area of 
perceived deficiency.

Other areas of skill or knowledge deficiency revolve around appropriate and 
effective techniques for the management of time (41.6%), strategies for dealing 
with lower grade students (29%), inadequate perception of job responsibility and 
extent (16.6%) and ability to locate and acquire resources (8.3%).

Seventy one percent of the sample reported strong community involvement in school 
activities.  A major area requiring increased training effort was revealed when 
eleven teachers (45.8%) identified a concern with their lack of ability in 
exercising community interaction strategies that were successful and productive.  
"Value clashes" had been experienced by 33% and 16.6% made comments about the 
influence of a "male dominated" society on their teaching.  In total, seventy-
nine percent of the sample reported concern with problems arising from community 
situations.  Many of these problem areas have been inferred in previous sections 
of this paper.  They include value clashes, liberal criticism for which the 
teacher new to the situation is unprepared, a total lack of community 
involvement, "living in a fish bowl", and being victims of the "grapevine".  In 
combination, these results suggest that further effort is required on the part of 
teacher training institutions, and departmental induction processes, to enable 
beginning teachers to understand those community dynamics which influence the 
teaching learning environment and to provide them with skills to respond to 
problematic situations.

Overall, what do these findings imply for the initial preparation of teachers?  
It is obvious that this sample of teachers perceived a need for teacher 
preparation programmes to include greater emphasis on multi-age group strategies, 
skills associated with organisation, evaluation and placement, and administrative 
issues.  Of equal importance is the need for greater awareness of community 
expectations, concentrated effort in the creation of strategies designed to 
promote community interaction skills, the development of an ability to deal with 
values clashes, and a recognition of the role of personal values and their 
effects on the teaching learning process.

TABLE EIGHT

A Summary of Perceived Concerns about Professional Preparation

_______________________________________________________________

PRESERVICE DEFICIENCIES PERCENT OF SUBJECTS
EXPRESSING CONCERN



Teaching Strategies 75
School Organisation 75
Multiple Grades 67
Curriculum Organisation 63
Pupil Assessment 50
Role of Principal 46
Community Issues 46
Time Management 42
Curriculum Content 33
Prescribed Curriculum 33
Lower Grades 29
Perception of Role 17

INSERVICE / INDUCTION DEFICIENCIES

Community Issues 79
Community Involvement 71
Community Expectations 54
Value Clashes 33
Male-domination 17
Resource Acquisition  8.3
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