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Abstract: Teachers’ unhappiness with their status in society has received much attention in recent 

years.  Numerous studies demonstrate that teachers believe their status to be low, and their work 

undervalued.  Frequently, these perceptions are assumed to have a negative impact on teacher 

motivation, and presumably, on student performance.  However, other research indicates that the 

impact of teachers’ perceptions of their status on their motivation may vary: perceptions of poor 

status in an ill-defined broader community (“the public”) may not affect motivation, while 

perceptions of poor status in a known local community may be detrimental.  The study explored 

differences between teachers’ perceptions of their standing in the broader community, and in 

their local school community.  Perceptions of status in the local community were consistently 

higher than in the broader community, with positive implications for teacher motivation.  
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In the past fifteen years, a great deal has been written on the topic of teacher status.  So important 

is the issue perceived to be that a major Australian Senate inquiry was undertaken in 1998 (Senate 

Employment, Education and Training References Committee (SEETRC), 1998), while a number 

of academic studies and government policy documents before and since has examined the issue 

(e.g. Crowther, 1991; Dinham, 1995; Dinham & Scott, 1997, 2000, 2001; Cotter, 1997; Kennedy, 

1998; MACQT, 1997).  Nor is the problem confined to Australia: concern on the part of teachers 

with their status has also been found to be high in the United States, Britain and New Zealand 

(Dinham and Scott, 1998a, 1998b, 2001; Scott, Cox and Dinham, 1998). 

 

The research has consistently demonstrated that teachers believe their status in society to be low 

(SEETRC, 1998; Dinham and Scott, 1997a, 1997b, 1998a, 2001; Crowther, 1991) Furthermore, 

teachers report this poor status to be one of the most significant causes of dissatisfaction in their 

work  (Dinham and Scott, 1997a, 1997b, 1998a; Churchill, Williamson and Grady, 1995; Jones, 

2002).  Many have commented that they are reluctant to admit to their profession in social 

settings, and a considerable number say they dissuade their students or their own children from 

becoming teachers themselves (Langdon, 1996; SEETRC, 1998; Figgis, 1997). 

 

The effects of these perceptions on projected teacher supply shortages are not difficult to imagine, 

if teachers are dissuading others from entering the profession, or if their dissatisfaction leads them 

to seek employment in other fields.  However, even without supply issues to contend with, having 

one of the largest and most important professions in the community constantly feeling 

downgraded and unappreciated is hardly an ideal state of affairs.  In addition, the impact on 

teachers’ effectiveness in the classroom must be considered. 

 

In particular, it is important to understand how teachers’ negative beliefs about their status affect 

their motivation.  If these beliefs lead teachers to reduce their efforts both within and outside the 

classroom, then teachers’ perceptions about their status are likely to be having a significant 

impact on the educational attainment of students across Australia.  However, research based on 

Herzberg’s (1966) two-factor theory of motivation suggests that the impact of teachers’ 

perceptions of their status on teachers’ motivation may be more complex than is sometimes 

assumed.   

 

Herzberg’s theory identified two sets of factors related to motivation and satisfaction.  Motivating 

factors are related to intrinsic aspects of the work – for example, its capacity to evoke a sense of 
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achievement – and are considered to influence significantly levels of motivation.  In contrast, 

hygiene factors such as pay or working conditions are extrinsic to the work; failing to meet 

workers’ hygiene needs increases job dissatisfaction, but meeting these needs does not increase 

motivation.  Satisfaction and dissatisfaction are thus seen as being separate entities, rather than on 

a continuum. 

 

 

 

 

 

 

 

 

 

 

 
Figure 1: Satisfaction and dissatisfaction according to Herzberg’s theory of motivation. 

 

 

According to the theory, it appears likely that teachers’ beliefs about their status in the broader 

community constitute an extrinsic factor that increases teachers’ dissatisfaction without impacting 

on their motivation (Herzberg, 1966; Dinham and Scott, 1997a, 1997b, 1998a, 2000).  In contrast, 

research indicates that teachers’ beliefs about their standing with those known to them personally 

may be a motivational factor, positive beliefs being associated with increased motivation 

(Chapman, Snyder and Burchfield, 1993). 

 
Given the above implications for teacher motivation, the study set out to discover whether any 

differences exist between teachers’ estimations of their standing in the local community, 

compared to their standing in the broader community.1  In this way, it was hoped that insights 

                                                        
1 It should be noted that this was not the major focus of the study. The central aim was to explore the 

reasons behind one of the most striking anomalies in the research literature on teacher status.  As indicated, 

there is abundant evidence that teachers believe there is little respect for them and their work within 

Australian society. However, research into Australian attitudes towards teachers shows that the majority of 

Australians believes teachers are hard-working, dedicated to their students, and performing their work well 

Dissatisfaction 
(Hygiene factors) 

Satisfaction 
(Motivating factors) 
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into the impact of teachers’ beliefs about their status on their work motivation might be 

discovered. 

 

Methodology: 
Given the exploratory nature of the study, semi-structured interviews were deemed the most 

appropriate method of allowing teachers to describe their conclusions about their status, how they 

reached those conclusions, and which institutions, stakeholders and communities influenced their 

thinking about their status.  Maximum variation sampling was selected, to allow common patterns 

across a wide range of participants to be discerned (Patton, 1990).   

 

Individual in-depth interviews were conducted with eight teachers working in government, 

Catholic and independent schools across Melbourne.  Each participant gave a set of two 2-hour 

audiotaped interviews, with a follow-up interview if necessary to clarify previously collected 

information. 

 

In keeping with the maximum variation sampling procedure, every attempt was made to include 

as broad a range of schools and participants as possible.  The sample consisted of three male and 

five female teachers, whose teaching experience ranged from three to twenty-six years, and 

whose ages ranged from mid-twenties to mid-fifties.  Their positions within their schools ranged 

from classroom teacher with no additional responsibilities, to assistant principal.  School student 

populations ranged from 250 to 2000, with students drawn from a wide range of socio-economic 

and ethnic backgrounds.  Of the eight schools, five were government, two Catholic, and one, 

independent.  Primary schools, secondary schools and P-12 schools were included in the sample.   

 

A note on definitions:  
While the evidence is unequivocal that teachers are dissatisfied with their status, what they mean 

when they talk about the low status of the profession is less clear.  Sociological definitions of 

status frequently focus on the rankings comparing people or professions; research in this field 

indicates that teaching is consistently placed lower than the major professions (for example, 

                                                                                                                                                                     
(for example, Churchill, Kelly and Mulford, 1999; Australian Education Union, 1999).  The main purpose 

of the study was to examine how teachers draw their conclusions about their status, and why this disparity 

between teacher beliefs about their status and broader public opinion exists. The results of this research will 

be reported in a forthcoming article in the Australian Journal of Education (Rice, in print). 
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medicine and architecture), relatively highly within the group of public and personal service 

professions (nursing, police work etc.) and high in the range of all occupations (Hoyle, 1995).  

These types of rankings are generally very stable over time and professions tend to be ranked 

similarly across industrialized societies.  

 

However, an examination of teachers’ responses in the qualitative work on teacher status 

indicates that teachers, when complaining of poor status, are referring to something much broader 

than the ranking of the profession in relation to others, although this is one focus of concern.  

Teachers’ dissatisfaction with their status incorporates such diverse matters as criticism of the 

profession in the media, parental support for discipline, and the belief that teaching is perceived 

by the public to be easy work, which is paradoxically poorly performed (SEETRC, 1998).  There 

is also “the perception that the general community does not value or appreciate…what teachers 

and schools do, something that is reflected in the poor way teachers in all three countries 

[Australia, New Zealand and England] believe they are regarded by society” (Dinham and Scott, 

1998a, p.10).  What teachers mean when voicing concerns about status is multi-faceted, 

incorporating appreciation of the complexity and demands of teaching as much as the relative 

ranking of the profession. 

 

Defining the construct was deliberately avoided in the study because the issue of teacher status is 

bound up with teachers’ own perceptions of their status – central to the problem are teachers’ 

beliefs that their status is poor.  No means of addressing the problems associated with teacher 

status can be found without taking into account all the various meanings teachers themselves 

associate with the term. 

 

For the purposes of the study, “local community” was defined as the parents and/or guardians of 

children being educated at the school.  Participants were informed of this definition when asked 

to comment on teachers’ standing in the local community. The term “broader community” was 

left undefined.   

 
Findings and Interpretations: 
As would have been predicted from earlier studies on teacher status, participants’ estimations of 

the standing of teachers and their work in the broader community were generally low.  When 

asked, “What percentage of the Australian community thinks that teachers do a good job?”, 

participants’ responses ranged from thirty per cent to seventy per cent, with the majority being at 
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fifty per cent or lower. This contrasted with the finding of Churchill, Kelly and Mulford’s (1999) 

large-scale research with the Australian public, which found that seventy per cent of respondents 

either agreed or strongly agreed with the statement that, “government school teachers do a good 

job”, while only ten per cent either disagreed or strongly disagreed (p.20).  The reasons for this 

gap between teachers’ estimation of their standing and the public perception of teachers, was the 

central focus of this study, and the findings have been reported elsewhere (Rice, in print).   

 
In contrast to descriptions of status in the broader community, participants’ discussions of their 

standing in the local community were generally positive.  Responses to the question, “How do 

you see teachers’ status with the local community at this school?”, ranged from “probably higher 

than the general community” (Max) at the lower end of estimates, to, “teachers are thought of 

quite highly” (Margaret), “extremely high here” (Bronwyn) and “the majority of parents regard 

the school very highly” (Kathy) at the higher end.  While estimates of status in the broader 

community were usually very negative, estimates of standing with the local community ranged 

from “fair” (Max) to “extremely high” (Greta).  Half of the teachers interviewed (Greta, 

Margaret, Ben and Kathy) spoke with great warmth concerning the standing of teachers with the 

parents of children at their schools. The remaining four teachers, while not effusive, were 

nonetheless much more positive about their standing with the local community, than with the 

general public. Participants commented that the majority of parents saw teachers as doing a good 

job, and a number noted that many parents could see the workload and effort involved in teaching 

(Kathy, Greta, Margaret, Imogen).  

 
The study’s findings thus suggest that teachers may frequently draw more positive conclusions 

about their standing in the local community than in the broader community.  This is good news, 

because it indicates that teacher commitment and motivation may be less affected by teachers’ 

perceptions of their status than is commonly assumed.  Beliefs about poor teacher status in the 

broader community may increase dissatisfaction, but may also have little effect on motivation, 

which is in part kept buoyant where teachers believe they are highly esteemed by their local 

school community. 

 

There is also some evidence from the study data that experiences with the local school 

community may impact on teachers’ perceptions of standing in the broader community; those 

teachers whose experiences with local communities were least satisfactory also tended to be those 

who gave low estimates of standing in the broader community.  For example, Don, when asked, 
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“What sort of status do you think teachers have in Victorian society?” replied, “…initially I 

thought, ‘This is stupid, everybody hates us, and it’s obvious everybody hates us.’ ” (p.2)2 

Conversely, Greta, who rated very highly parent respect for teachers at her school, spoke more 

positively about standing in the broader community.  Her comments toward the end of her 

interview are significant: 

 
Well, we all have problems with how the community perceives our job.  It’s whether 

it worries you, and I suppose it doesn’t worry me.  And I think if you asked most of 

our staff here, it wouldn’t worry them. 

Greta, p.14. 

 
However, it should be noted that, while this pattern may indicate that the quality of the 

relationship with the local community is associated with teachers’ estimates of status in the 

broader community, there is no information about the direction of influence: positive experiences 

with the local community may lead to more favorable interpretations of standing in the broader 

community, but the reverse could also be true.  Indeed, the influence may run in both directions.  

It should also be noted that the pattern observed could be at least in part a function of personality 

or temperament.  That is, more optimistic, positive teachers may rate both local and broader 

community standing as high, while more pessimistic, negative teachers may rate them both as 

low. 

 
One problematic aspect raised by the study was the extent to which participants based their 

conclusions about teacher status in the local community on the level of parental involvement at 

the school.  All of the participants who believed teacher status to be high in the local community 

referred to high levels of parental involvement with the school as one of the reasons for drawing 

their conclusions.  However, schools in very disadvantaged areas may have low levels of parental 

involvement for a whole range of reasons which have nothing to do with respect for teachers or 

the school: the parents may lack English or literacy skills, they may come from cultures where 

parental involvement in schools is seen as indicating lack of respect for the teacher’s skill, they 

may have had negative experiences of school themselves and so on.3  Thus teachers in school 

contexts that are already very demanding may in addition be drawing unduly negative estimations 

                                                        
2 It should be noted that Don had a good sense of humour, and this statement was spoken in a fairly light-
hearted manner; it is not as strong a comment as it may appear at first glance. 
3 It should be noted that the two teachers who spoke most negatively about teacher status in the local 
community both worked in very disadvantaged schools with low levels of parental involvement.   
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of their status as well, based on low levels of parent involvement with the school.  Given that 

such estimations will be about status in the local community, they are likely to be impacting on 

these teachers’ levels of motivation. 

 
As well as impacting on teachers’ beliefs concerning their status, the study participants also spoke 

of the role of experience in forming parents’ opinions of the school.  Max observed that 

involvement with the school tended to positively influence a parent’s opinion of teachers, as did a 

number of other participants.4  However, a careful analysis of participants’ comments concerning 

the involvement of the local community was revealing. 

 

Many of the comments participants made concerning how involvement positively influenced 

parents’ opinions of teachers had to do with a range of extra-curricular activities: 

 

…we had the school fete, and a lot of the stalls wouldn’t have operated without the 

staff actually running them … the feedback this morning was, “Well, the staff are 

terrific, they’ve put in all that extra overtime, they don’t have to” and you often get 

that comment on camps, too.  I know last year, one of the parents wasn’t happy 

about their child being banned from camp because of behaviour, and a couple of the 

other parents said, “Well, you’ve got to realise that the staff put in that work 

voluntarily.” 

Kathy, p.5. 

 

…we had a working bee the other day, Saturday, and the school was full, it was 

raining, but the school was full.  And all the teachers are here, and [the parents are] 

just amazed that the teachers come, and shovel the tanbark, or weed the gardens… 

Greta, p.4. 

 

I know that the number of parents that appreciate the fact that we do so many things, 

you know, from karate to cross country to musicals, and they’re behind us and we’ve 

got students in Brisbane, we’ve got students heading off to France, we’ve got 

students now going to Japan. 

Margaret, p.6. 

                                                        
4 Research in the field of parental participation in schools has found that higher levels of participation are 
associated with more positive parent perceptions of schools (insert references here).   
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While all such activities are highly commendable and should contribute to the high standing of 

teachers within a community, nevertheless, it is striking that in many instances, these are “icing 

on the cake” activities beyond the core business of teaching and learning in the classroom.  It is 

interesting to note that in one large study of teachers, there was doubt about the idea that 

increasing parental involvement in schools would improve teacher status (Crowther, 1991).  A 

number of teachers in Crowther’s study felt that parents, even if heavily involved, are still unable 

to perceive the intellectual labour that undergirds the teaching process.  To the untrained outsider, 

it all looks easy. As Crowther comments: 

 

 “…the increased public presence that has occurred in schools has drawn attention 

to the observable aspects of teaching process, but has done little, if anything, to 

illuminate teaching as intellectual work that is linked inextricably to profound 

cultural ideas.  Indeed, it may have served to obscure and devalue the essential 

importance of the teacher’s ‘interior life’ – those individual values, views of the 

world, talents and specialist skills that teachers themselves know to be inseparable 

from their work and that cannot be isolated from excellent teaching and learning. 

[One group of teacher participants] noted that initiatives to bring non-educators into 

the school have commonly resulted in the presentation of teaching as a relatively 

straightforward task rather than as a highly complex process.”  

(pp. 7-8). 

 

The evidence of this study suggests that the teachers participating in Crowther’s study could be 

right. 

 

Nearly ten years ago Mary Kelly, as chair of the Australian Teaching Council (ATC), made 

similar observations, stating that, “The ATC is keen to shift the imagery of teaching from one 

which generates sympathy for a difficult job to one in which the work of teaching is considered 

complex and clever, and is respected for that” (1995, p.6).  Generating respect, rather than 

sympathy for teachers may be central to any solutions to the issue of teacher status.  The parents 

discussed by participants were obviously impressed by the extra hours and effort put in by the 

teachers, but the notion of a high level of skill being inherent in their day-to-day work was still 

not evident.  While increased involvement at the local level may well increase perceptions of 

teachers as hard-working, caring individuals, it may not be able to address this fundamental 
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difficulty of conveying to those outside the profession the skill and intelligence required to be a 

truly effective teacher. 

 

Also in relation to parent involvement, one participant, Imogen, drew a strong link between the 

quality of the relationships parents had with schools, and the status of teachers in the local 

community: 

 

I think if parents felt really valued as a true contributor to a partnership, I think we 

would get a lot more true - not reward… I think it would be a more transparent, 

more clear, more open relationship and I think then we would get some positive stuff 

but I think that if you’re paying lip service to parent-teacher partnerships then it will 

immediately alienate families and make them feel as though they’re not active 

contributors, and I think that’s the case in a lot of schools, that it’s like school 

policy, it’s doctrines that come from above, saying you must involve parents… and 

you can see half the staff going, “Oh God, do we have to?”… I want to see some 

genuine, “I trust you. You know heaps”.  I just come from [a previous educational 

setting] where, “You know heaps about your child, and I don’t know much, now let’s 

connect, and tell me what you know, and I’ll tell you what I’ve seen”… I think if we 

were able to do that more genuinely and more openly, I think we would get much 

more honest appraisal from families. 

Imogen, p.24. 

 

Her comments are interesting because she questions the extent to which the teaching profession 

has sought to involve parent communities on anything other than a superficial level.  While other 

participants often cited high levels of parental involvement as contributing to a positive 

estimation of status in the local community, Imogen was the only participant to talk about the 

quality of that involvement and argue that its nature directly affected teacher status.  Further 

research in this area may clarify if teachers do restrict the nature of their relationships with 

parents, and if this indeed impacts on the status of teachers in the local community.5 

 

 

                                                        
5 Hargreaves (1997), citing his own research with Goodson (1996) notes, “The literature on parent-teacher 
relations suggest that considerable strides have yet to be made beyond parent-teacher relationships which 
sustain teachers’ senses of professional superiority, to ones of genuine partnership where relationships 
between teachers and parents are both open and authoritative.” (p.103). 
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A third community: the world of relationships beyond the school: 
When this study was designed, a distinction was drawn between teacher status among the broader 

community beyond the school and teacher status within the local community of those directly 

involved with the school, with the intention of exploring the differences between the two and the 

implications these differences might hold for teacher satisfaction and motivation.  However, 

during the course of the interviews, a third community affecting teachers’ notions of their status 

emerged – the teacher’s personal community.  Participants frequently spoke of how friends, 

partners and acquaintances viewed teachers’ work.  Some participants drew on their experiences 

as parents interacting with other parents at their children’s schools when discussing how they 

drew conclusions about their status. 

 

The two participants who spoke of experiences with their children’s school communities were 

generally negative: 
 

I hear this from not only parents in the community, but parents in my own kids’ 

community, school community, neighbours, friends, some of them even teachers, 

bagging the teachers.  And I’m thinking, “Gee, put yourself in your classroom, 

would you be happy with an off-handed, unsubstantiated, unaccounted comment such 

as that?” 

Max, p.6. 

 

As a parent rep at my local primary school, where I come into contact more with the 

parents, there I’d say it’s almost the other way around, that the parents are bitching 

a lot about the teachers and what they’re doing…so, my guess would be it’s probably 

about seventy per cent are unhappy with the teachers that they have…so it’s 

interesting being on the other side of the fence. 

Don, p.4. 

 

As a parent in the primary school there’s constant…for want of a better word, 

bitching about the lack of professionalism of the teachers at the school.  “They’re 

not doing their work properly, they’re not picking up on weaknesses, they’re…” Not 

much of that actually gets through to the teachers, because it’s done by the mums 

talking while they’re waiting to pick up their kids, or after they drop their kids off, 

which is interesting.       Don, p.5 
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Whether these experiences are typical is unclear; it is also unclear whether the parents doing the 

complaining are typical of the parent population as a whole, either within the school or elsewhere.  

Research would tend to suggest that the comments are not typical of parents either in Victoria or 

across Australia, who are generally satisfied with the quality of their children’s teachers 

(Victorian Department of Education and Training, 2000; Department of Education, Science and 

Training, 2003).  It may be that the critical parents are the most vocal; it may be that there are 

problems in these two particular schools that need to be addressed. 

 

Other participants mentioned comments made by friends and acquaintances in some detail.  These 

were a mix of positive and negative, and sometimes contradictory.  Imogen, for example, initially 

seemed to feel that her personal network was more positive, then commented that remarks made 

at parties were negative: 

 

… if you talk to people who, people, friends of family and if you say you’re a teacher, 

they’ll often say, “Oh, that must be good” but if you listen, say in public 

conversations, there’s… so it’s hard to know whether that’s a general comment or 

whether you take notice of what your more immediate network is saying, I don’t 

mean teaching network, I mean more personal, family, social network. 

Imogen, pp. 5-6. 

 

…say at a party, if you’re talking to people who aren’t good friends, but associates 

or just people you meet, when you say you’re a teacher they’ll say, “Oh, all those 

holidays you get”, predictable response.  They’ll say, or the hours, or “You’re just 

working with children”.  It’s a bit like as much as demeaning motherhood, or 

parenthood, I think.  So that’s an everyday social sort of a comment.  Or it’ll be, 

“Gee, look at all these kids who can’t read, what’s gone wrong, you say you’re 

working hard but why can’t… kids seem to be able to be… they’re less academic now 

than they were thirty, forty, fifty years ago.”  So that’s at a social level. 

Imogen, p.6. 

 

Some felt that as their friends had become more familiar with them and their work over the years, 

the friends had appreciated more of what was involved with the job; others felt that friends could 

ignore all the evidence and persist in beliefs about teaching as an easy job: 
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I have a lot of friends outside the teaching profession, and I think as we get older, 

you can see beyond certain issues, so therefore they can see the role of teachers, and 

maybe a lot of my friends now that make comments know the hours I work.  They 

know that if you want to contact me, you use the school mobile, “Don’t ring Greta at 

home, because she won’t be there.  She might be on her way home at six-thirty or 

seven, but she won’t be home.” 

Greta, p.4. 

 

I’ve even got a friend who has known me since I was young, who still thinks that you 

work from 9 til 3:30 and you get all these holidays.  So, unless they see exactly what 

you do, I don’t think they’re aware of the extra hours teachers actually put in, plus 

what’s involved in the job now. 

Kathy, p.3. 

 
Nevertheless, most of the comments indicated that, in general, personal communities were much 

more positive and sustaining towards teachers than the broader community was perceived to be.  

That is, teachers’ personal communities were often more accurate reflections of actual levels of 

respect for teachers than the broader community images teachers generally held: 

 
…the people I meet [in our suburb]… I’ve found that they really respect 

teachers…They know absolutely nothing about me but when someone says to 

someone else, “She’s a teacher” and then if you say, if someone says, “She’s a 

secondary teacher”, then it’s a little bit more [respect], so I find that very 

interesting.  Once it becomes a one-to-one, that they meet somebody, I find that 

there’s a sense of respect there, they’re keen to listen to you, and yet, when you read 

in the media and everything else, how we see ourselves is basically governed by what 

is printed about us… [The people in this community] value your opinion, they talk to 

you, and I’m convinced it has to do with, somewhere along the line, someone has 

told them that you’re a teacher… 

Margaret, p17. 
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Margaret’s comments are interesting, because they hold one clue to improving teachers’ 

perceptions about their status – getting teachers to focus on the status they hold within their local 

and personal communities, and draw (probably more accurate) conclusions from this: 

 

…when I’ve talked to the people here at school, some of them have really got the 

feeling that, no, the status of teachers has not improved …and they’re basing it 

totally on media…. And when the questions [in the interview schedule] I’ve gone 

through with them, “Oh, well I hadn’t really thought about the evidence on the local 

level” so it’s opened up a lot of discussion. But from my personal point of view that’s 

how I’ve found it, I’ve been surprised at that, at the local level and meeting people, I 

see that there’s a change, it’s not as negative as what the picture’s painted. 

Margaret, p.17. 
 

 

Conclusions: 
The study found that participants believed their status to be higher amongst their local school 

community than the broader community.  While estimates of teacher status in the broader 

community tended to be poor, estimates of status among the local community ranged from 

reasonable to very high.   

 

Dinham and Scott (1998a) see the standing of teachers in broader society as an external or 

hygiene factor (therefore potentially leading to dissatisfaction, but not decreasing motivation and 

performance); Chapman, Snyder and Burchfield (1993) found evidence that recognition and 

support from the local community (one aspect of status) have an intrinsic, and therefore 

motivational, character.  Thus the implications of this study’s findings are that while the issue of 

teacher status in the broader community may create strong feelings of dissatisfaction among 

teachers, this may have a negligible effect on teachers’ motivation.  In contrast, the more positive 

estimations of standing in the local community may be more essential to teachers’ ongoing 

motivation for their work.  This may, in part, explain the fact that while teachers overwhelmingly 

report dissatisfaction with their status in broader society (Watson and Hatton, 2002; Dinham and 

Scott, 1997, 1998a; 2001), they nevertheless frequently remain motivated to go well beyond the 

“bare essentials” of the job.  It may well be that teachers continue to go to great lengths to fulfil 

their duties because, dissatisfied as they are with status in the broader community, it has little 

impact on their motivation.  In contrast, teachers’ standing in their local and personal 
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communities is generally perceived to be higher, often much higher.  In motivational terms, this is 

where teachers’ status “counts”. 

 

Future directions: 
The study raises a number of issues worthy of further consideration and research.  It should be 

stressed that the study was small in scale, and that a larger, quantitative study would add weight 

to the findings and support generalizations to the broader teaching population. In particular, it 

would be important to confirm that teachers’ more positive perceptions of their status in the local 

community, as compared to the broader community, are a more general phenomenon.  The 

research was also confined to metropolitan schools; research examining teachers’ perceptions in 

rural areas, in other states, and internationally could provide valuable insights on teachers’ 

understandings about their status.   

 

The data from the study also suggested that more negative perceptions of status in the local 

community tended to be associated with lower perceptions of status in the broader community.  

Given that the sample size was so small, this finding needs to be confirmed with a much larger 

sample, and possible causal links between the two sets of perceptions considered.  The data also 

suggested that teachers in schools with low levels of parental involvement had more negative 

perceptions about their status in both local and broader communities; again, work confirming this 

and exploring reasons behind the phenomenon could prove valuable.   
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