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How teachers se= themselves in relation to their school, their motives for teaching, their
pupils, their own family etec. will have a bearing on their competency as teachers, The present study
was carried out as part of a staff development program aimed at increasing the participants' awareness
of themselves ag teachers. Combs {1972, 1978} stresses the concept of the 'gelf as an instrument' for
teachers and argues that good teaching ig the product of teacher beliefs about themselves and othars,
similarly Héxt {1974) in discussing the model of the self-renewing teacher wrote "teachers will need a
commitment to self development that extends far beyond ordinary possession of classvoom competencies”,

{p.488)

Regearch into staff development indicates that for it to be successful a number of conditions
must be fulfilled, Teachers need to feel involved, principals and those in leadership positions
should participate (Miller, 1977). Programs should take account of the petsonal motives of
participants (Cooper et al., 1973). They should be ongoing with a continuing group (Lett & Williams,
19758, Teachers need feedback about their progress Miller, 1977) and effective methods for

evaluating programs need to be developed {Brayne & Peach, 1973},

The repertory grid {Fransella & Bannister, 1977) has been widely used to investigate
interpersonal relationships, and individuals® attitudes ko vavious aspects of their enviromment, The
repertory grid was used in the present study to provide teachers with a systematic framework Ffor
alaborating their perceptions of a number of aspects of thelr school enviromment, All the teachers
rated 29 aspects (elements) of school 1life e.g. migrant children in terms of 17 feeling statements
{constructs) e.g., makes me feel depressed. To provide teachers with systematic feedback each of
theirv grids was submitted to a principal components analysis and the elements and constructs plotied
for the first two components. This method has several advantages over other methods, Fivstly, it is
an objective assessment of the teacher's own statement of his or her perceptions. Secondly, it tends

to uncovér issues which are important to the teachers themselves. Thirdly, it highlights the

- different orientations of the different teachers in a school,

MEFHOD

The school studied was a state primary school in Melbourne's soﬁthern suburbs, having a total
gtaff of 15, 12 of whom participated in the study. The principal was away while most of the research
ook place.. Of the 12 teachers, 2 were male and 10 female, 4 were aged 40-50, 3 were aged 30-40 and
5 were aged 20-30. Most were fairly experienced teachers with only 4 having had less than 5 years'

teaching experience,
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A list of 29 toples of school life {elements) were chosen on the basis of informal
discussions with several teachers. They were teaching goals, self as a teachev, school cutriculum,
teachers' union, experienced teachers, in-service training, involved parents, own family, migrant
children, own motives For teaching, disruptive children, the school, future for gtudents, female
teachers, school hierarchy, others' motives for teaching, own class, remedial children, consultants,
inspectors, staff relationships, gifted children, school policy, local community, social life in
school, male teachers, uninterested parents, and future career, 17 feeling statements (constructs)
were chosen intultively on the basis that they would be meaningful for teachers and enable them to
discriminate between the elements. The constructs were of the form, makas me feel .... They were
sympathy f£or, that the job's worthwhile, depressed at times, no real concern, accountable for/to, that
change is resisted, that we wotk as a team, that the job is hard, that I'd like to do something other
than teach, a sense of powertessness, pride in the school, that the system works badly, a great deal
of satisfaction, a sense of belonging, fairiy passive, that traditional teaching approaches are
important, that people are aware of the problems. Hach teacher rated the 29 elements on each of the
17 constructs using a % point scale in which 5 = strongly agree, 4 = agree, 3 = ambivalent,

2 = disagree, 1 = strongly disagree,

The research was carried out by a psychologist working for the Education Department as part
of a staff develogment program. The co-operation of the staff was sought at a staff meeting, during
which there was a discussicncon the need for teachers ko be aware of their attitudes, and of the
repertory grid methodology. They were told that there were no right or wrong answers, that
confidentiality would e maintained by the use 2>f code names and that they would receive feedback
about their grids as soon as possible, They were given a week to complete the grid and were given
anvaelopes for those who wished to seal their returns. After one week 12 of the 14 available teachers
had completed their grids. These were then analysed individually using the INGRID principal
components analysis computer program. The element and construct loadings were then plotted on the 2
first components for each teacher., These plots were then distributed to the bteachers at a staff
meeting and a discussion held concerning points of significance to look for in each plot. The
teachers ware shown how to identify the principal components on the basis of the element and construct
toadings. They were asked to look at elements and constructs in relation to element 2, self as a
teacher. The following questions were discussed, What makes the job hard? Wiat makes you feel
powerless? Is in-service related to team work? Is self as a teacher related to teaching goals? Ars
your teaching goals related to school policy? Are your own motives for teaching velated to teaching
goals? Which elements are for you associated with satisfaction? 1In a subsequent session
congldaration was given to the use of the plots as a means of (1) increasing teacher self-awacteness of
thelr own perceptions of various aspects of the school enviromment and their impact on self-identify,
(2} uncovering latent issues, questions and potentlial conflicts within the school as a pre-reguisite
for estahlishing rélevant objectives for staff development, ®ollowing these discussions each teacher
was offared an appointment time to discuss his or her plot privately.

In order to identify teachers with similar concerns within the school the elements were

grouped into those which were related to the teacher's self image, to the institution of the school,
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or s childran and their parsents, Elements which - did not fit any of thesa catzqgories werz axcluded,
"hese were beginnincg teashers, experienced teachers, female/male teachers, and the local communitv.
Thare wera 8§ self related elements, teaching goals, self as a teacher, own family, own motives %or
teaching, others' motives for teachsrs, own class, social life, and future career, There were 9
schonl related elaments, curriculum, in-service, teachers' union, school, hierarchy, consultants and
inspectors. There were 7 children related etements, involved parents, migrant children, uninterested
narents, digruptive children, future for atudents, gifte? children and remedial children, At least 3
ny more alement loadings greater than .45 were taken as a rough guide for grouping a teacher with

others with similar patterns of element loadings.

RECEETHR X2

The heuristic for clustering teachers yvielded 5 meaningful grounings of teachers,

Group 1. Teaghers concerned with their self-image, the school and children.

The two teachers in this group wete hoth experienced but new to the school, Eima was a teachzr in
this group,  She Mad had ahout 5 years' teaching experience, most of it in the upper gradss of
primary school, She had just returned after 13 months confinement leave and was now teaching grade
3. The first component (36%)}* for Elma distinguished hetwaen uninterasted vpavents (0,98} %, staff.
relationshipa (0,71 and school social life (0.5%) on the one hand and teaching goals {-0.6%), oun
class (=0.837) and involved narvents (~0,70 on the other. The latter made Blma feel satisfied with
teaching (~2.85), take.pride in the school (-0.82} and have a sense of belonging {(-0.80% the former
Aid ant, . Ths second component (19.9%0 distinguished betwaen the elements male teachers (9.538) and
in-grrvice training (4,37) and elements future career (-9,47) and heginnimg teachers (-9.39). The
former were descrihed as making Elma feel no real concern (9.37), the job is hard .(8.37Y and the job

is not worthwhile (7.4%, "he latter slements were associated with the opposite Yinds of feelings.

Groups 7., Teachers concerned with their self-image and children, "The two teachers in this group

were hHoth female and in their middle aga, hoth werz in the infank department of the school. 3oth had
hean working for over.2) wvaars, HNeither loaded the school factors probably hecause they were not
. intavested in nromotion, Soth were confident teaghers who enjoved teaching infants., Both of these

teachers falt that their families 4id not fully support them in their teaching carzers,

Till was ona of these teachers, She had taught for over twenty years mainlv in. the infant
grades., Haer first component (27.9%) Adistinguished hetwaen slements such .as, own family (2.39}, own
elass {3.701, s2lf as a teacher (9.,4%) and elements the local commﬁnity {(-0.51), sehool social Life
{~N.33Y, and consultants {(~0.98}., Constructs positively associated. the former and negativaly with

iatter alamemts warse make me feal svmmathy for (0.31), ma%kes the -Hob worthwhiile ().73 and

¥*ha amount oF variance accounted for wy a component is given in »aventhsses as alsn ave factor

1oadings,
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welos us work as a team (0,72). Jill's second component (14.9%) distinguished between the elements,
uninterasted parants (0,96t and elements remedial children {-0.358} and students' futare (~0.60). The
latter made Jill feel real concern (~0.6%9), accountable (-3.53) and that traditional teaching

approachas are important (0,80 .

Grour 3. Teachers concerned mainly with their self-image, The 3 teachers in this group ail worked

.{n tha senior primaty grades, Thay had considerable contact with each other eapecially with regard
to ecurr iculum matters. Ross was a member of this groun. He 1ad haen teaching for over 28 vyears and
was a senilor teacher in the upper grades of the school. Ross' firgt component (35.5%) distinguished
hatween alements in-service training (9.72), disruptive children 10.5%9} and inspectors (£.397 and
alements, self as a teacher {~0.55), own class {~0.66), gifted children (~0,74) and own motives for
teaching (~0.96) ., Constructs positively assoclated with the latter elements were, make the job

worthwhile 0,381, give a senze of helonging (0.37) and feel pride in the school {0.33).

Group 4. ‘Teachers mainly concerned with the school., Vera was the only teacher whose loadings

concarned mainly only the school. Sha had been teaching for over 20 years, the last 19 of which had
baen in Wer oresent school, 8he was the teacher in charge of the infant section of the school.
Yera's first component (12% Aistinguished Yetween elements such as school soclal life {0.943y, staff
ralationshing (1.92% and the school (0.55) and elements such as in-servisce training (~0.96), own
family {~1.353 and the curriculum {-D,33), The former Vera described as making her feel a sense of
not welonging (1,391, that she smuld like to change jobhs (0.73), and a feeling of powerlessness
(0,751, The latter elements were asociated with the opposite kinds of feelings., Vera's second
comonant {17.1%) distinguished between elements sush ag, thse school curriculum {7.59), the local
commuanity (N.50% and experianced teachers (0.56) and elements future mareer (~0.4%) and self as a
teacher {~0.,47}., The constructs, of no real concern (3,93, fairly passive (ﬁ.ﬁ?! and traditiomal

teaching aporoaches are important (3,51) were positively associated with the former elements.

Group 5, Teachers concerned mainly with children. This group of 1 teachers was very mixed in amount

nf taaching ewperienne and hHackground, ‘The had in common that elements such as remedial, gifted, or
migrant eﬁilﬂren warte agnciated with feelings of satisfaction an? concern, Joan, a memhar of this
qroun, was a stodent heacher in her third ysar of training to be a primary teacher. Shz was on an
aight woaaki nrastioum,  Tnan's Fivst comaonent (10%Y distinguishad ﬁetwean the alamenbts, teacharst
union (9,37, ~urrimgpiam (1,33) and schonl nolicy {2.47% and elemants, zemedial cﬁitﬂf@% {=3.5%,
migrant a4ildren -9.701, and gifted children (~0.792}'. The latter elements were daserihed positively
as giving satisfaction (-0.72), helping foster teamwork (-0.73} and pride in the school (~0.71),
These faelings for Joan were not associated with the first get of elements, Her saecond componant
{14.7%) oemphasizad the alements, self as a teacher (0.71), and teaching goals (0.58). Joan felt
thase elaments ware associated with fealings that ths job is hare (0.64) and that tradikional

t23ching annroached are immortant (3,49,
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Nigengaion

n aaneral the teichaers exoressed ecleavly whidh elemerts in their school srvivonmert nava
them satisfaction and 1 mense of Belonging, These were the tzacher's own'ctaSS, and family, gifted
children, interested vartents, and the school curriculim., Quite clea~ly theée elements affeat a
trzther's sense of worth in a profound wav, Aspecks of school Lifa which were often zamn a3 not
satisfving ware schnol sosial life, consultants, uninterested parents, discuptive shildren,
ingprotors, and the lonal community. These elaments eithnr me2ant little o the teachers studiad,
a.9. schonl social life ovr cause them trouble, e.g. Aisruptive children and detrast €rom their
setf-nonfidence. 7Thildren related elements were imvortant for 8 out of 12 teachers.- If.ﬁna also
eongiders that onlv 1 teachers emphasized school related alemants, then it hecomes clear that it is
the parsonal vather than the institutional aspects of teaching which were isportant for the taackers
of this srimary schonl, 1Tt is probawly true that most of the teachars studied had an imvlicit view
2f themsalvas as teachers which was closaely related to themselves as parenks actual or poteantial.
T2 intividual eases desoribed ahove often contrasted institutional elemsnts e.q. inspectors with
Gutf o childeen relatad elaments,  The oas bzacher who stressed the schoo as an institution, Vera,

7127 fust heen oromoted to ead of the infant department. This teacher was howsver very much the
axgeption, Yvan the 3 tearhers who stregszed self-related slements tended to contrast these with
institutional elsments. AL 3 associated se1f related elements wikth the construsht "the job is worth

while", Tt is alsd intersting that whers the construct "pride in tha school™ was stressed, it was

(.

not ronstrued to annly to institutional elements. The negative flavour vhichk these alaments seem ko
aye suggests that for this school at la2ast, institutional asvects of school life wers not oresented

in 2 wav in wiich thev could he integrated in %o the {ndividual’s personal teashring Life.

The grasent study was explorvatorv, Twe repeciory grid teshnique does clearly allow the
regearcy to study the teacher's gersonal experience in a way which is aceantaSle ta hoth,  Muoh
amohasis has boen nut on teacharv-verdonality (Hamachek, 1959) and the perpeptual-belief aystems of
teashars (Combs, 1978). These areas acve undoubtedly important to study., The repaerkory grid is an
idaal insteument to Ao o, Uowever, 3 mors interesting line of rasesarch mav Yo to apply the
methodolage of Rosanherg (1975} which is hasiea'lly an expansion of personal sonstruct theory, to
studr the immlicit pervsonality theowies which teachers hold. It then becomes noszible to shable the
faayars £o hacoms aware of the theoriss thay 014 about chiildran in general and particular tvpas of
childran; to hHe aware that how they constros the various aspests of school 1ife might he iantimately
connactad with thelr feslings of Aissatisfaction. s Hart {1974) pointed out n disoussing the
consnnt of tha "self-ranawal’ teachers need 3 commibtment to self &eQelcoment that extends far hayond

comatangy in the classvonm,
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