














The principal problem that teachers reported when asked about the
prob1emsvthey faced was that there was too Tittle time asvailable

to spend on community-schoo) retations activities. Two teachers

sajd that they were absent so Ffrequently on community-school relations
business that family and school suffered., Although there was some
frustration at teacher and headmaster disinterest, most of the
accounts seemed to indicate at least verbal support for community-
school relations from school staff and the school executive,

One teacher reported that:

“The whole atmosphere of the school had changed
from a staid, calm, teacher-oriented place to
a busy (if not hectic) lively place with 3ots‘
of parents around doing things with teachers.

A number of problems and issues were aiso reported by members
during the plenary discussiens. A summary of these data is
presented:

1. Communications: The official channels for obtaining
approval and the critical persons to be coqtacted in this
process are unclear in respect of appiications for
financial support for proposals. Dissemination of
information across regional boundaries is especially
desirable. Besides communication with authority there
needs to be a recognition that community-school relations
is a personal process which required face-to-face contact .
with a variety of persons at the grass rcots ievel., This
communication should be able to convey te¢ the parties
concerned the costs and benefits of community-schoel
relations. Often it is easier for the teachers in the school
te initiate and maintain community-school relations outside
her own school. An putsider is often more successful than
an insider.

z. Personal contacts are necessary if change in community-
school retattons is to be achieved. Schools are disadv-
antaged in community-schooi relations if the princiga%
communicates ineffectively or is not good at preparing
submissions. A change in the infants mistress in a
school may stimuiate community-school relations which
pravigusly were considered impossible, There are
critical persons in effecting chanje,

3. ‘Small beginnings: A change in behaviour often leads to
3 Cchange in attitudes. A small success in obta3n1qg
meney for interpreter services, day_rg11ef. etc., is
enough te trigger off parental participation but this
must be pianned as a progratune. Too often it 1is haphazard.

4, Better use of anciliary staff could provide teacher release
for parent visiting. 1ihis assistance needs to be spread
to the primary depariments.

5. Parental participation is difficult for young teachers
in their first and second year of teaching. Parental
observation {more popular with parents) is also a
problem yet most teachers at disadvantaged schools are
young and parents comment on discipling problems. »

Greater involvemeni of parents for example in a special
capacity [cratt, music) gets children used to parents
and there is a change in atmosphere. A community-school
liaison person may heip as a go~between in relationships

with ° . parents and for example cleaners.
7. Modest start to community-school relatiens programmes

often lTeads to greater success. Teacher starts with his
own class and the programme spreads to the school. The
newspaper at a school in the Liverpool Region increased
the frequency of editions and then was taken over actively
by the parents.

8, Education of parents is important in effecting change.
Parents who have attended in-service courses are more
positively disposed to teachers attending. There is an
added advantage also in that parents gain a wider perspect-
ive both in terms of the ways they can help (beyond fund
raising) and the focus of their help (beyond the interest
of their own children)}. Programmes for fathers are still
few.

Again &s with objective 1, there is ample evidence that the seminar
encouraged probtems and issues to be raised during the plenary and
group sessions. The written accounts supplied prior to the seminar
contained similar problems and issues to those raised in discussion
but the latter were more extensively treated by the teachers and
discussed in a way that was most encouraging to the particpants.
This appeared a rewarding experience for participants.

Dissemmination of the sample document has heen to National, State,

Regional and Schost Levels, as recommended. Copies of the sub-~
mission were sent teo:

Federation of P&C Associations

Federation of Infants' Schoal Clubs
Teachers' Federation

N.S.W. Catholic Education Committee

State Disadvantaged Schools Committee
Director General of Education

Regional Director of Education

Regional Disadvantaged Schonls Committees
AYl course participants
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There seems to be no doubt at all that the co-ordinaters’ objectives
set for the follow-up seminar have been met. Discussion with those
who attended the seminar indicated moreover that they benefitted
from the group discussion which crystalliised probiems and provided
‘an opportunity for persons to share experiences in a way that was not
ipassib]e for example, by reading & summary document issued by the
co-grdinators. Furthermore the. meeting formulated and added strength
to the resolve to pursue a number of community-school relations
objectives that had arisen out of the practical experience of teachers
trained in community-school relations and and working in a number of
different settings. ‘

Summary
The Community School Relations program  that was evaluated in this report
comprised a 6 week course foilowed by several months in schools and a 2 day
follow up seminar. The evaluators were asked to assess the effectiveness of
this program .. It is evident from this report that the program was very
effective in achieving the objectives that were set for it, However, the
evaluators are unable to say even from so comprehensive an evaluation, that this
15 the best way to train teachers to be effective community schoal relations
change agents in schools.

There are several reasons why this is the case. First the community school
relations program. was in severa) ways a unique initiative and for this reason
it was not possible to compare it with other programsg directed at the same
objectives. Paradoxically this characteristic was one Justification for the
conduct of the evaluation. Furthermore the evaluation was formative in respect
of the 6 week course and summative in respect of both the practice period in
schools and the follow up seminar. This meant that the course was continually
changing as course ce-ordinators and members made decisions based on the findings

from the ongoing evaluation.

Another aspect which contributed to the unigueness of the course was the choice

of co-ordinators. The three co-grdinators developed and sustained members. This
relationship was also extended to persons who assisted with the program

One consequence is a friendship network of persons with expertise and a concern
for community school relations. The excellent co-operation of members of the
course and others associated with the course, shown to the evaluators was targely
a consequence of the relationship generated by the co-crdinators.

The pregram - is unique also in its productien of quality materials which
document the experiences of the members in the program .
school relations methodology for those who did not attend the course,

and provides a community

It is recommended that:

1. Future community school relations programs':be conducted with appropriate

evatuation procedurssincorporated.

A substantial practical component be included in the design of
community school relations program,

The sequence of the community schoel relatiens program
& course of several weeks duration followed by practical
and a shorter follow up seminar.

: should comprise
experience
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Appendix B
Attitudes to Community-school Relations

. STRONGLY TEND TO TEND TO STRONGLY STRONGLY TEND TG TEXND TO STRONGLY
STATEMENT AGREE  AGREE DISAGREE DISAGREE STATEMENT . AGREE ___ AGREE DISAGREE DISAGREE
1. It is essential that 10. Parents are help-
parents have an equal say ful in the canteen,
with teachers in the etc., but should remain
schooling of their outside the classroom
children ’
11. Teachers ‘should be
2. What parents have careful about whom they
to say about schooling ask to help in the
should be noted, but schoel
teachers should make the
final decisions. : 12. Having an active
P&C or Mothers?! Club
3. No parent should be is enough community
allowed to interfere in involvement for any
the schooling of thedir . school
child
k. The question of King and Watson (1976)

community/school
relations is quite
unimportant

5. Community/school
relaticons are not the
teacher's responsi-
bility

6. Tt's a waste of time
for teachers to try to
get people invoived in
comaunity/school rel'ns.

7. Parents find that
teachers are willing to
become involved in
community/school rel'ns.

8. This is a good
locality for getting
paraental interest in
community/school
relations

9. Parents should be
invelved in raising
money for the school
& nothing else
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