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Abstract

NSW Department of Education and Training schooés delivered significant amounts of funding eachr yea
as a tied grant to be used for Teacher Professidredrning. Schools are able to utilise these futals
conduct and access internal and external trainimgl @evelopment for both teaching and non-teachiaff s
based on school and departmental priorities inahgdi beginning teachers, use of ICT for teaching and
learning, literacy and numeracy, quality teachisgllabus implementation, career development andanes|
and equity. It is essential that schools develdiecéfe procedures for access and implementation of
professional learning and the management and dglieethese ‘TPL’ funds.

Wirreanda Public School (enrolment 557 studentg)ues strong academic, performing arts, sport and
positive student welfare programs. The experieraredl dedicated staff are committed to providing dyal
teaching and learning programs to improve studeatiing outcomes within a supportive school comiguni
Current priorities are the development of qualityitimg, thinking and working mathematically and the
integration of technology in teaching and learnpr@grams.

In an attempt to address these issues, a surveyundertaken of staff perceptions and needs witlng¢p
professional learning at the commencement of tH@9 2@ademic year. Results of this survey showeat cle
discrepancies in staff satisfaction with accesslitpsand sharing of professional learning opporitigs. This
data was then used to devise a new structure ®rdtlivery of TPL at the school, a coordinationerdbr
TPL management, timetables for feedback sessionsdttendees at professional learning activitiex] ¢he
assessment of the perceived value of potentialiiet against specific school targets. A followsipvey
was completed mid- Term 4 to assess the impabesétnew structures.

The paper will present the results of this profesal learning action research and attempt to idgnsiome of
the structures, pedagogical practices and learrdegigns that may assist in the effective use ofepsional
learning funds, including a structured, ongoing aniérarchical model of staff professional developme
around quality teaching, and strategies for settamgl achieving personal professional learning goals

For further information regarding this action research project contact:
Dr. Carl Leonard

Wirreanda Public School

Brocklesby Road, Medowie, NSW

Ph: 02 49828893 Fax: 02 49828097

Email: carl.leonard@det.nsw.edu.au
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Background

NSW Department of Education and Training schootsd®livered significant amounts of funding eachryea
as atied grant to be used for Teacher Professicahing. Schools are able to utilise these fundonduct
and access internal and external training and dpwant for both teaching and non-teaching stafetham
school and departmental priorities including: begig teachers, use of ICT for teaching and learning
literacy and numeracy, quality teaching, syllabuplementation, career development and welfare godye

It is essential that schools develop effective pdaces for access and implementation of profeskieaming
and the management and delivery of these ‘TPL’ $und

For the purposes of this paper, the Departmenfisitien of professional learning as all formal amformal,
individual and shared training and development opdties that:provide opportunities for professional
discourse, interaction, practice, reflection andabysis is accepted (pp.4). Various delivery modes are
encapsulated in this definition including, facefdce and online professional learning (NSWDET, 3004

These funds are delivered to schools to be managbkuh the guidelines of the Professional LearniRaicy
for Schools (NSWDET, 2004) that mandatéise participation of teams and individuals in wadqe
learning and in the wider professional contexts kegs to developing quality professional pracijpp.4)
The policy argues that professional learning shaiddelop teacher skills, knowledge and understaysdin
thereby supporting enhanced learning outcomescfayads (NSWDET, 2004).

The policy framework requires that:

* Individuals engage in ongoing professional learnihgbughout their career;

* Professional learning must form part of a schoebslorsed school plan;

» Schools need to ensure that their professionahliegr reflects the particular needs of their statfjdents,
community and departmental priorities;

» School are required to establish a professionalrie®y team to plan, implement & evaluate their
predication in professional learning opportunities;

* There is a requirement for state office, regiond achools to promote and implement quality protessi
learning in collaborative and collegial environmentthe provision of resources and opportunities,
evaluate the impact of professional learning anébeountable for the expenditure of funds.

(NSWDET, 2004, pp.4)

With regard to individual professional learninge tholicy states thagll staff members are responsible for
improving their practice by:

» Pursuing ongoing professional learning in all astzecf their work;

» Critically reflecting on their practice and achievents; and,

» Contributing to the professional learning of coligees.

Professional learning needs are defined as inajudhills, knowledge and expertise related to teaghi
leadership, management and administration (NSW2BU4, pp.5).

This policy framework was refined with the 2005 Iepentation of thd°rofessional Learning Continuum
(NSWDET, 2005 - revised 2006Dhis continuum isthe framework for planning, delivering and evaluogti
professional learning for school-based staff araffsivho directly support the work of scho¢gdSWDET,
2006, pp.2). It is mapped to four capability franoeks linked to the NSW Professional Teaching Stedgja
the School Leadership Capability Framework, and Alustralian Quality Teaching Framework (AQTF)
Competencies that, in essence, link career deveoppathways, key professional strategies and ileggarn
programs within this continuum (NSWDET, 2006, ppl&)portantly, there is scope for flexibility andlls
managed pathways within the continuum rather thiixed career trajectory.
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At the time of publication of the Department’s pels, educational literature aligned well with thggested
approach to professional learning. Saunders (2G04 xample, argued that effective professionatrang
should developgenuine communities of practice based on mutugbestsand authentic partnerships to
develop networks of learnir{gp.53).This concept was explained as communities that:

* Reflect on practice;
* Reclaim the language of discourse and pedagogy;
* Relate professionally with colleagues and collalbera experiments on teaching;
* Reinforce the need for an evidence-driven appr@aacghnovation;
* Restore a sense of exploration, invention and oriéato classroom planning and practice;
» Create a more naturally paced, naturally scaledref, school-led improvement
(Saunders, 2004, pp.165).

Recent literature on school-based professionahiegrtends also to support the Department’s phgbgo
arguing that authentic’ professional learnindgtakes courage: first of all it requires recogmti of the
complexity of school and then a desire for improsmtmand action’(Groundwater Smith, 2009, pp.40)
Groundwater Smith argues th@bfessional learning needs to promote:

* Improved pedagogy and practice;

» Support teachers in their professional learning;

» Maintain / improve professional standards;

» Assist teacher professional judgment in the clamsrdwise/sound decision-making about learning);

and,
* Quality teaching.
(Groundwater Smith, 2009, pp.4)

Significantly, both the use and availability of néechnology are advocated by Groundwater Smith who
argues that traditional models of professional rieay delivery are no longer sufficient. The volurok
material now available via electronic self-publioatand e-learning are highlighted significant potential
new sources of professional learn{i@roundwater Smith, 2009)

One identified feature of effective professionarigng that, perhaps could be more clearly arttedlan the
Department’s policies, is the importance of prof@sal learning assisting teachers to become refkect
practitioners who constantly challenging their eatr methods - assessing and evaluating new forms of
pedagogy and practice - and engaging with colleaguéiscourse regarding the business of learriotian
(2007) describes these concepts as: learning itexprdeveloping a professional learning focuseltuoce;
conceptual learning built into day-to-day culturg tbhe school; developing a culture that supports th
professional learning input and its applicationll&ugoes further arguing:
Teachers of today and tomorrow need to do much feaming on the job, or in parallel with it —
where they can constantly test out, refine, andegrback on the improvements they make. They need
access to other colleagues in order to learn frémant. Schools are poorly designed for integrating
learning and teaching on the job. The teaching @ssion must become a better learning profession.
(Fullan, 2007, p.297)

The concept of teachers adopting these inquirydasies in not new. Warren Little (1993), for exdeip
advocated thatthe most promising forms of professional developnemgage teachers in the pursuit of
genuine questions, problems and curiosities, avee,tin ways that leave a mark on perspectives¢cycind
practice (p.133) In almost twenty years, little has changed witharelgto the advocacy of an enquiry based
model. Groundwater Smith (2009), for example, asgtieat: @quiry-based professional learning holds
enormous potential to contribute to a transformatieducational agenda, through providing an ongoing
catalyst for improved pedagogy and pract{pe.4). This model is defined as:
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* Inquiry-based Professional Learning is: ‘practit@ninquiry’;
» Focused on transformation of both self and school;
» Collaborative with opportunities for teachers taldiauthentic collegiality;
» Ongoing, rather than solely project-based;
» Capable of engaging in creating knowledge aboutfangbractice; and,
» Encompassing of opportunities for teachers to dgvahd hone their professional judgment.
(Groundwater Smith, 2009, pp.13)

A focus of the current research project has cdytdiren to build and imbed an enquiry based prajass
learning culture at Wirreanda Public School. Whitgse efforts are ongoing, the results preserekxivgive
some indication of progress thus far.

Context

Wirreanda Public School (enrolment 557 students)uas strong academic, performing arts, sport and
positive student welfare programs. The experieraradl dedicated staff are committed to providing idqyal
teaching and learning programs to improve studsarning outcomes within a supportive school comiyuni
Current priorities are the development of qualityitiwg, thinking and working mathematically and the
integration of technology in teaching and learrpnggrams.

The delivery of TPL has been reconfigured in 200@m attempt to address the issues mentioned abale
this action research has been undertaken in oodasdertain whether the changes are meeting tlas rede
the staff at Wirreanda.

Overview of Action Research Project

The effective and equitable use of ‘TPL’ funds egeer as an issue with regard to promoting progress
towards global departmental and school targets agcfuality teaching. In an attempt to addressatiwre
issues, a survey was undertaken of staff perceptiamd needs with regard to professional at the
commencement of the 2009 academic year. Resulthi®fsurvey showed clear discrepancies in staff
satisfaction with access, quality and sharing ofgssional learning opportunities. Based on thedhesults,
the following recommendations were made regardiegielivery of TPL at the school:

» Develop a coordination role for TPL management whih establishment of a Professional Learning Team
(PLT) consisting of four persons: principal, depptincipal, assistant principal and a classroomltern

» Devise a new structure for the delivery of TPLFa school with tri-weekly 1 hour professional leagn
sessions established encompassing delivery of matidatory professional learning (such as healté car
procedures) and feedback/follow-up on professiteaiing sessions attended individual or small gsou
of staff.

» Professional learning session timetables were kestted to ensure (mandatory) feedback from attendee
at professional learning activities, and the agaess$ of the perceived value of potential activigeminst
specific school targets.

» Teachers were actively encouraged to trial and tattegr teaching practice, undertake ‘mini’ action
research projects based on their professionalilegexperiences, request funds to support thepatead,
and given a forum to report back to their colleague

TPL delivery was accordingly reconfigured and dolwtup survey was completed mid Term 4 to assess th
impact of these new structures.
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Participants

All 22 permanent teaching staff were asked to pigdie in this research project in order to asoestaff
perceptions and needs in regards to ‘TPL’ at Wirdea

Collection M ethods

A staff survey (see Appendix A) that included eigtgms/questions was developed to assess teacher
professional learning at Wirreanda. This survey twamimain purposes; the first being to identify himacher
professional learning needs were being met attilmet. The second purpose of this survey was fdf gia
identify current issues and needs in regards toioggeacher professional learning.

Evidence Analysis

A combined, but very basic, qualitative and quatitie approach to analysing this research was usad.
three of the questions participants were askecekecsfrom four responses (well, very well, averagel
poor) to answer the questions posed. For the rengaiive questions participants were asked to mlevi
written responses to the questions posed. Pleasetimat, due to the small sample size, formal dtesl
analysis on the data was not undertaken, but trentth& pre and post quantitative data means ausised.

Summary of Findings

For questions 1-3, items were rated on a LikerleStram ‘Poor=1 to ‘Very Well=4. In answer to the first
guestion, How well are my personal teacher Professional Lesgnneeds being n&t 22 participants
responded on both occasions.

Pre:

Very Well Average Poor
Well

1. How well are my PERSONAL Teachen | FEEEEEE f EEER
Professional Learning needs being met 1

Post:

Very Well Average Poor
Well

1. How well are my PERSONAL Teachen [TIILEIITT | 11 111
Professional Learning needs being met 1

The mean for the pre-test was 2.41 perhaps indgdhiat teachers at Wirreanda felt that, whilstspeal
teacher professional learning was adequate, thasesaope for this to be improved upon. The postresin
of 3.32 suggests an improvement in the meetingeofgnal professional learning needs.

In answer to question 20Verall, how well do you feel stgdfofessional learning needs are being mep2
staff responded on both occasions.

Pre

Very well Average | Poor
Well

2. Overall, how well do you feebT AFF professiona FEELEETE | TR Il
learning needs are being met? [
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Post:

Very Well Poor

Well

Average

2. Overall, how well do you feebT AFF professiona 11 I

learning needs are being met?

This question was concerned with the professiosaining delivery to the staff at Wirreanda. The-texst
mean of 2.32 suggests some dissatisfaction witthe¥gprofessional learning at Wirreanda. Howevenust
be noted that almost half of the respondents ane rti@an satisfied with the current system. The -pesit
mean of 2.91 again suggests some improvementsrafiiect of our professional learning practices.

In answer to question 3My most beneficial professional learning occursadiich of the following levels:-
Stage Meeting, Staff Meeting, PL Sessions (prafeskilearning), Stage Planning Days, DET/External
Courses, or Other: please specifyparticipants were expected to give a rankingeéeh of the available
options.

Pre:
3. MY MOST BENEFICIAL professional learningVery Well Average | Poor MEAN
occurs at which of the following levels :- Well
Stage M eeting i L I i 215
Staff Meeting 1 LT T 1.95
PL Sessions | [ TNnes 2.41
(professional learning)
Stage Planning Days T [ i 0 2.77
DET/ External Courses T [ [ 11 2.64
Other: please specify ] i (3.38)
Post:
3. MY MOST BENEFICIAL professional learningVery Well Average | Poor MEAN
occurs at which of the following levels :- Well
Stage M eeting NINNNEn [ 3.32
Staff Meeting 0 TN 0 2.25
PL Sessions L FLEELEE {1 3.18
(professional learning) '
Stage Planning Days NINNNEn [l 341
1
DET/ External Courses NINNNEn [ 3.32
Other: please specify I I (3.5)

From the above responses it is evident that s¢diffoin both occasions that Staff Meetings werer thesist

valued experience in terms of benefits to TPL. dthithe pre- and post- test applications, Stagetintgse

Stage Planning Days, Professional Learning SessiodET/External Course were perceived overathas
most valuable forms of professional learning. Sigantly, the overall increase in all means teramlsuggest
that the refinement of our professional learningcfices has enhanced the effectiveness of all ssiofieal

learning opportunities.
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The fourth question askedPlease outline ANY ISSUES regarding the deliveriProfessional Learning at
WPS?”,and a wide range of written responses highligthecconcerns of participants in relation to thissar

Pre

4. Please outlindNY | SSUES regarding the delivery of Professional Learning\dS

Competition for places at courses from colleaguas laow decisions are made as to v
attends- EQUITY (x2).
Quality of PL (x3).
Lack of time given to PL - one respondent felt thegre rushed, disorganised or oft
cancelled (x2).

Respondent felt staff at WPS are ‘a fantastic ressu

Collegial sharing and swapping of ideas on regodesis would be ideal (x2).

Lack of planning/structure - PL should match pties of students, staff and school (x4).
No feedback from staff who attend PL (x3).

Repetition derogatory (x2).

Being rostered on Playground Duty every meetingesake feel | don’t belong to any group.

Relevance to teachers’ needs (x5).

Use Staff Meetings more effectively for PL insteddhousekeeping'.
Focus on one area- trial, talk and share, follow-up

No chance for individual needs to be met - esplgotalsuals.
Presenters - quality of.

Compulsory nature of PL — especially the boringsone

Post:

4. Please outlindNY | SSUES regarding the delivery of Professional Learning\S

Temporary teacher - lack of participation.

Not regular enough PL (x2).

Follow up and sharing of PL — inconsistent (x2).
Missing PL sessions/ lacked structure.

Go Maths training inadequate.

Not enough time spent on PL

Relevance to stage you are on.

7

ho

en

The above responses are indicative of a range sofess relating to the delivery of TPL at Wirreanda.
Importantly, staff viewed the process of providiegdback after attending external TPL sessions atah
element that had been continually omitted or owddal. It was also noted by several respondentstiieat

relevance of specific professional learning sessitm their needs was lacking on occasions. The fina

significant point from this question was that sti&ft there was a lack of structure and planningh® TPL
sessions and that it should match the prioritieghefstudents, staff and school. Over the yeartigiening
of our processes appears to have addressed mémsefissues, although some inconsistenciesestiin.
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Question five stated,List any areas you feel you require Professionaarheng in literacy in?, and
responses were as follows:

Pre

5. List any area¥ OU FEEL you require Professional LearningihTERACY in?

Writing (x7).

Teaching Reading/ Reading Comprehension (x4).
Guided reading.

Preparation of marking in NAPLAN (x3).

Integrating technology use in Literacy (x2).
Strategies to move children ahead with literacyiski
Talking & Listening strategies.

IEP/ special needs learning programming.

Would like to know more about accelerated literacy.

Post:

5. List any areay¥ OU FEEL you require Professional LearningihTERACY in?

Reading group organization.

More on writing tasks - how to construct a sentegx&3.
Teaching of comprehension (x3).

Teaching of spelling.

Incorporating technology into literacy sessions.
NAPLAN data analysis (x2).

8

Participants responding to this section generaliged that writing was a high priority in termsrefjuired

TPL in Literacy, as was reading and comprehenspoaparation for National Assessment Program for
Literacy and Numeracy (NAPLAN) marking, and integrg technology. Literacy targets rightly remain a
DET and school focus and the post test data suggeshe areas for further focus in 2010 including

comprehension and writing.

The sixth questiorfList any areas you feel you require Professionahtning in numeracy in?"produced a

range of responses:

Pre:

6. List any area¥ OU FEEL you require Professional LearninghiUM ERACY in?

Numeracy in NAPLAN.

Integrating technology use in Numeracy.

Teacher training on “GO MATHS(X3).

Working Mathematically (x4).

Problem Solving (x3)

All areas.

Watching/ Observing others on stage who have getoer”.

Effective A-E assessment.

TOO much PL in Maths delivered by one consultdntmerly of the DET.
IEP/ special needs learning programming.
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Paper presented at the AARE Annual Conference b&an— November 2009



LEO09960 9
* Implementing maths groups.

Post:

6. List any area¥ OU FEEL you require Professional LearninghiUM ERACY in?

» Different ideas and methods of teaching maths -erhands on.
* Make maths more interesting.

» Teaching of problem solving and working mathemdiiiqx2).

» Effective assessment forstering CTJ across stag@es (

+ Interpreting NAPLAN data (x2).

In this section of the research related to TPLvaeyi in Mathematics, staff responses initially cated they
felt that TPL on implementing the new mathematiosgpam “Go Maths” was a priority as was the area of
problem solving and working mathematically. Numgra@s a priority area over the year and there appea
to have been some success in addressing areasmf ne

Question seven wasList any Professional Learning you feel you requine other areas?; and was
concerned with identifying any other areas stdfftfeey required professional learning.

Pre

7. List any Professional LearningOU FEEL you require irDTHER AREAS?

» Use of new technologies and an effective plan tes& and distribute these technologies.
* Technology (x5).

* Behaviour (x2)

* Leadership (x2).

* Principal type administrative duties - Leadership.

* Movie Making and its use in classroom as part ¢éracy.

* COGS units for the stage.

» Easy to implement PE/Sports activities using lichigguipment.

Post:

7. List any Professional LearningOU FEEL you require irDTHER AREAS?

* Interactive Whiteboard — Technology (x3).

* Importance of revision of concepts for mastery.

» Behaviour management.

* Leadership.

« GATS.

* Curriculum differentiation.

» Higher Order Thinking Skills / Habits of the Mind.

Technology emerges as an area that the a numbsatfiffeel they require further TPL in. Other nudtaareas
for professional learning included leadership depeient and behaviour management strategies, wiele t
requests for GATS, curriculum differentiation anigher order thinking may suggest an increased tFach
desire to cater for individual student need.
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The final question in the survey asked respondémf)at do you perceive as areas of whole school
professional learning need§2o which participants highlighted:

Pre

8. What doY OU PERCEIVE as areas of whole school professional learningsfee

» Literacy- Writing (x3), Reading, Spelling.

* Behaviour management - particularly whole schopragach.

» Conflict resolution strategies- playground and stasm.

* COGS implementation.

* Phase IV Quality Teaching (x2).

» Structured approach to PL (x3).

» School priorities/needs (x3).

» Consistency - consistent approach needs to be ingpited.

» Cross-stage Consistency of Teacher Judgementieydarty in Mathematics (x3)
* Whatis in the Library in terms of resources.

» Sharing ideas for areas of teaching- stage, s¢awvel.

* Reviewing areas of weakness from NAPLAN (x2).

» Diversifying curriculum in time-effective, effortfective way.

» Higher Order Thinking Skills scope and sequence ld-planned approach to developing this.
» Assessment recording and ways the results canrbelated to find averages, etc.

Post:

8. What doY OU PERCEIVE as areas of whole school professional learningsize

* Interactive Whiteboard — Technology (x3)

» Diagnostic assessment informing teaching (revision)

» Spelling.

e Writing (x2).

* Enhancing student behaviour management procedpaasicularly Stage 2 & 3 (x4).
* Reading groups.

* Reading benchmarking-uniformity.

« More PL sessions.

This section of the survey provided staff with gportunity to prioritise their professional leargineeds as
they see them in a school context. There was adpEresponses with several sharing the priotagus in
terms of staff need. Literacy, in particular wrgjnreading and spelling was highlighted by staff bwth
occasions. Behaviour management approaches wenéfied as another area for TPL in the pre-test and
continues to be addressed through ongoing profesisiearning. A more structured approach to the Way
was conducted was identified in the initial implertaion and obviously gave some direction to thenges
were implemented in the delivery of TPL. The resgmofor more PL sessions may suggest that teachers a
finding the enhanced practices beneficial and aenkor more professional learning opportunities.
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Findings, Conclusion and Recommendations for Further Research

Results of this action research project appeanggest that the following refinements to teachefgssional
learning delivery at Wirreanda PS have been beiaéficenhancing our professional learning practice

1. The development of a coordination role for TPL ngamaent with the establishment of a Professional
Learning Team (PLT) appears to have improved ble¢hdelivery and effectiveness of professional
learning at Wirreanda PS.

2. The revised structure for the delivery of TPL a sthool with tri-weekly 1 hour professional leagni
sessions (encompassing delivery of both mandatafegsional learning and feedback/follow-up on
professional learning sessions attended individwakmall groups of staff) has been effective in
allowing better access to, and sharing of, profesdilearning experiences.

3. Teachers appear to be increasingly engaging anfitleahin the role of ‘enquiry-based learners’ and
this has promoted enhanced professional learniagtipes and collegial networks in a range of
contexts across the school.

Finally, it is essential that schools as commusitélearning, continually strive to enhance thgctices in
all areas and these results have applicabilityssceorange of school contexts. Happily results ftioenpost
survey will promote further changes to the strust@and delivery of TPL at Wirreanda in 2010. An
increasingly productive future of professional teag awaits!
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Appendix 1: Staff Survey

Teacher Professional L earning (TPL) at Wirreanda Public School (WPS)

Please complete survey and return to the PL Team ASAP.
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Very Well Average | Poor
Well

1. How well are myPERSONAL Teacher Professional

Learning needs being met

2. Overall, how well do you feeBTAFF professional

learning needs are being met?

3. MY MOST BENEFICIAL professional learning occufs/ery Well Average | Poor

at which of the following levels :-

Well

Stage M eeting

Staff Meeting

PL Sessions

Stage Planning Days

DET/ External Courses

Other: please specify

4. Please outlinNY | SSUES regarding the delivery of Professional Learningv@S

5. List any area¥ OU FEEL you require Professional LearningihTERACY in?

6. List any area¥ OU FEEL you require Professional LearninghiuM ERACY in?

7. List any Professional LearningOU FEEL you require irDTHER AREAS?

8. What doY OU PERCEIVE as areas of whole school professional learningsize

Your feedback will assist in enhancing Teacher Professional L earning practices.
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