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Abstract

The purpose of this paper is to identify leaderdilities involved in reform of Senior L-earning
through the introduction of vocational educatiord &raining in schools (VETIS). This research is
situated in relation to the current literature ttigiog hope and its relationship with leadershipcase
study methodology is used. The data analysis begitis an examination of the five leadership
capabilities identified in Queenslandleadership Matterswhich are interpreted in terms of the
theoretical dimensions of hope. Further, given thi& Senior L/earning reform is multi-layered and
cross-sectoral, interviews have been conducted edticational and training leaders at the school,
regional and State levels, along with officialgégistered training organisations and technicdegek.
Data from interviews with 40 leaders in Queenslaasie been analysed with the aid of NVivo and
explored for what they reveal about the conceptapfe as a defining attribute of leadership, esfigcia
in times of significant cultural change. The datalgsis focuses its theorisation on the issueseiesad
meet, the solutions they pursue, the qualities tisglay in the process of reform Senior L/earning
through VETIS. This paper concludes with a disaussof the value of theorising educational
leadership from the perspective of hope, rathar jhst mentioning it as is often the case.
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1. Introduction

The purpose of this paper is to identify leaderstpjalities involved in reform of
Secondary Schooling in Queensland. Queensland’'ei@ment started the reforms to
education and training system, Education and TmginReforms for the Future
(ETRF), in 2002 because at that time there wereitab® 000 young people who are
disengaged from learning each year in Queenslandéreld & Singh, 2007). There
are also students who could not find a job afteaviley school. This school
disengagement problem can become a social probdouth disengagement from
school-based learning is a growing matter of pubbacern” (Harreveld & Singh,
2007: 1). There was a three-year trial period. Negistration was introduced to
require all young people aged 15-17 be engagedrpalsory participation of either
learning or earning (Queensland Government, 2002ew qualification Queensland
Certificate of Education (QCE) was introduced tqlaee the former Senior

Certificate. “The QCE is an academic qualificatiovith specified minimum



requirements. It includes recognition of VET, umsigy, school subjects and other
approved learning” (Harreveld & Singh, 2007: 40gwWlearning pathways and new
leaning options were introduced into the secondahpol system.

2. Theorising hope and itsrelationship with leader ship

This research is situated in relation to the curtderature theorising hope and its

relationship with leadership.

Mentioning hope

When we write we need to pay attention to whethenwite what we claim. Many
researchers do not write what they claim. In hiskydVriting to ReasonMogck
(2008) discusses difference between the propesti@sords and properties of objects
(Mogck, 2008: 48-49). He explains that the diffaermetween these two is an issue
of using a term and mentioning a term in writindheTissue of using/mentioning
difference in writing also exists in many writingtliterature on education and hope.
A range of researchers mention hope but do notldew as a fully developed
theoretically construct. Many articles about hope dducation are just mentioning.

Their writers did not use hope and its concepheirtwriting as they claim to.

Te Riele and Crump (2002) use the word “hope’hm title of their article. Readers
assume that the article will talk about “hope”. TWerd “hope” appears only three
times in the text of the whole article excludingcenin the title and once in the
subheading. The word “hope” did not appear untdrrtbe last section of the article
(Te Riele & Crump, 2002). The authors are mentigriiope yet not using hope to
theorise their research. They only mention a canoémope, they do not actually
define and use the concept as a theoretical tobenVesearchers identify concepts as
key aspects of their work, for example in titlesl &r¢adings, then these concepts need
to be used in a substantive way, and not just eeti. Lavia (2006) argues for a
pedagogy of hope in education Caribbean area. L@@da6) narrates how the word
Caribbean came into being and the meaning of Ceaaitbb She quotes Freirean’s

notion of hope, but did not explain the meaninghope (Lavia, 2006). The words



“hope” and “hopefulness” only appear in the introlon and in the conclusion part.
There is no discussion on or even mentioning oehmphopefulness in the main body
of the article. The author intends to theorizedesearch with hope but did not define
and discuss on it. Lavia (2006) did not explainrieaning of hope. She uses the term
of “a pedagogy of hope” and does not illustratadiewhat “a pedagogy of hope” is.

This is another example of “mentioning hope”.

Nixon (2006) reviews the tradition of “philologicllermeneutics” and argues that
Said’s hermeneutics and his politics are all ofex@. Nixon uses the word “hope” in
the title of the article. The word “hope” appeanslyoonce in the article in the
conclusion part. The only occurrence of “hopethia whole article is in the phrase of
“hope for the future” and not in Said’s “hermenestof hope” (Nixon, 2006), not
hope of his philological hermeneutics and democratimanism. Nixon’s (2006)

article provides another case of mentioning hopscholarly writing.

Apple (2001), in the end of his bodkgucating the “Right” Way: Markets, standards,
god, and inequality(Apple, 2001), wrote his last section of the boekh the
subheading, “HOPE AS A RESOURCE". This section tvas paragraphs:Hope”
did not appear in the first paragraph of this sectHe mentioned hope in the second
paragraph of his section and also the last paragyipis book. He put his contacts in
the last section to wish others will reach him waghestions on his arguments and
continue the debates. These possible future guestamised by readers will be his
resources. It is not hope that is his resourceshi®rongoing resources in the future.
His resources are readers’ questions and respdrsesentions “hope” without using
it for his arguments. He uses “hope” to mean hghes. This case of “hope” in Apple
(2001) is a case of mentioning hope. Apple (20@Bsdhot define hope, in a way that
is theoretically and conceptually useful. Howeweo twriters did conceptualise hope
and used it as a theoretical tool.

Sergiovanni’s concept of practical hope

Leadership may be analysed in terms of the cormmiepppe. Sergiovanni (2005: 77),
for example, contends that “the most important g@edhaps the most neglected

leadership virtue is hope [because] hope can chawgats for the better.” It is



“hopeful leaders [who] recognize potentials in passand in situations” (Sergiovanni,
2005: 82). Sergiovanni’s (2005: 77) hope is thesinpmwerful virtues of leadership.
There is a need to distinguish between hope ankffwithinking. Sergiovanni (2005:
76) warns that “hope is often confused with wishiBgt hope is grounded in reality,
not wishful thinking.” Hope could help leadersdarify their commitment to a cause,
forming strong beliefs based on significant idess] from other convictions. It is

necessary to avoid wishful thinking. There is npéaithout taking action.

Hope compromises goals, pathways, and agency (argii, 2005: 81). Goals and
efforts are integral to turning hope into realitRealizing our hopes in a deliberate
way requires that they be transformed into goalsalggthat lend themselves to the
development of practical pathways” (SergiovannQ2081). Sergiovanni (2005: 82)
suggests that wishful thinking may be avoided “lgfilibrately taking action and
deliberately providing the context for both orgaatianal and individual efficacy.”
Sergiovanni (2005) quotes Gompers Elementary Stim@etroit as the example of
a school of hope, in which hope encourages theaschio turn hope into reality, this
School uses the Comer processdevelop pathways to meet students’ needs. These
developmental pathways are: cognitive-intellectydiysical, speech and language,
psycho-emotional, moral, and social-interactivergidéeanni (2005: 88) commented
that

“Members of the Gompers community ... have high hdpeshe academic
success of their students At Gompers hope has become a reality... teacher
leadership was an important factor in this succBas.wise leadership from
the principal... was critical too. Wise leaders anportant bearers of hope...
hopefulness can provide the margin of encouragentie@tmargin of clear
thinking, and the margin of informed action thatkeaifficult situations
manageable and challenging goals attainable” (8eagni, 2005: 88).

Sergiovanni (2005) argues for practical hope wiaz@h be turned into reality through
effort, action and developmental pathways. This foaythe kind of hope needed in

! Gompers Elementary School has about 350 studeais @conomically distressed neighbourhood in
the city of Detroit.

2 The Comer process is based on the philosophy ankl @ James Comer and his colleagues at Yale
University’s Child Study Centre. Nine componentshaf process provided the structure and means for
the key questions in the process of turning hofeerieality. The nine processes are: School planning
and management team; Parents’ program; mentahhtealtn; Comprehensive school plan; Staff
development needed to implement plan; Periodicsassent and modification of plan; No-fault policy;
focus on problem solving; Consensus decision makdofjaboration; leading and learning together
(Sergiovanni, 2005: 83).



dealing with the challenges schools face when neiftg senior secondary schooling

into the Senior Phase of L/earning.

Radical hope

Another writer uses hope as a theoretical tooloisathan Lear (2006). He presents
new insights into leadership, manifested in theysad Plenty Coups Two hundred
years ago the Crow lived a relatively nomadic l&adually, more white men (and
women) came to occupy their land. Their land fontmg and living decreased.
Finally, the remaining Crow were moved into a reagon during the period of 1882-
1884. The Crow population decreased too. The ydbray people did not know
what to do on the reservation. There was no beawdr buffalo for hunting and
intertribal war was prohibited. Both were the cofehe Crow’s traditional life. These
became impossible. Their traditional way of lifesagone. Their culture as once it
had been was becoming a memory. That culture wseppearing. What insights
might the concept of radical hope provide leadeh® \are faced establishing and
sustraining the challenges of new pathways andleaming options for young adults?

For Lear (2006) the concept of radical hope is msdd at a time of cultural
devastation or in extreme circumstances. The maamlityy of the radical hope is
courage. The key theoretical concepts in Lear®©62@onstruction of radical hope

and their relationship are drawn by us and illusttan Figure 1.

% Plenty Coup: the last great Chief of the Crow biati
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Figure 1 Concept map of radical hope
Source: Constructed from a reading by Lear (2006)
In this paper, we will be focusing on the firsttpairthis conceptualisation of hope,

namely “courage”. We will use this concept to cqutoalise our research.

3. Method

This research is part of a large research projécinwestigating the multi-level
leadership in Queensland’s Senior Phase of Learingase study methodology is
used. Interviews are used for the collection ohd&tata began to be collected from

early and middle of 2008 and July-August 2009. @&t for this paper are composed



of 46 interviews undertaken in Queensland. Thesmt46views were undertaken in 7
areas in Queensland metropolitan and regional eend6 interviewees were recruited

in the 46 interviews.

The interviewees are all leaders from differentelevof educational and industrial
leadership across the above-mentioned seven ametge ireform of Queensland’s
ETRF to the Senior phase of L/earning. Figure 2ldis the multi-level cross-
sectoral leadership positions of these interviewees

State-level
leaders
(n=2)
A 4 A 4 \ 4 A 4
Reglolgi?és)éfscutlve Reglogilhlgglectors ETRF coordinators TAFE directors
(n=3) (n=5) (n=6) (n=2)
A 4 . Y
4
High School Independent Local Industry
P .| school directors | _ L I
leaders |« d| ) eoerlinetians P communities 4= leaders
(n=7) (n=14) (n=10) (n=9)

Figure 2 Multi-level cross-sectoral interviewees

Data from the interviews have been analysed wighatld of NVivo and explored for
what they reveal about the concept of hope as midgfattribute of leadership,

especially in times of significant cultural change.

The following sections present leadership contextQueensland, an analytical
understanding of Lear’s radical hope, especialéydbality of courage, and the ways

in which how the concept of hope and courage iglay®d in the work of leadership.



4. Conceptualising of leadership in Queensland

Leadership is an important element to success ee@aland’s reform to the Senior
Secondary phase of Learninghe concept of leadership will be abstract, without
looking at the capabilities of leadeState-level leaders of the day developed a new
leadership framework eadership Mattefs“to define the desired knowledge, skills
and behaviours of State school principals” (DETA0@). It is used in the
professional leadership development for schooldeadf Education Queensland. It
identifies five capabilities that are required fprincipals and school leaders to
possess to be a present-day leader in Queenslatide irglobalised world. This

framework is also used to offer guidance in aldkrahip development activities.

“Five related leadership capabilities form the basfiLeadership Matters
They are aimed at principals and aspiring leadérs.Educational, Personal,
Relational, Intellectual and Organisational leadgrsapabilities combine
to form a shared understanding of outstanding Isade of Queensland
state schools. Highly effective school leadersvstitio achieve mastery in
each capability area” (DETA, 2009).

As mentioned on the website of DETA,

“This new framework represents a synthesis of cirneesearch and
literature as well as the views of Education Qukssrsprincipals of what it
means to be a successful leader in Education Qlagenhschools” (DETA,

2009).

These five leadership capabilities are demonstiat&tyure 3

* Leadership Matters was developed under the leadership of the (thepuEy
Director-General, Education Queensland, Jenny @arafter 12-month consultation

phase.



Essential leadership capabilities
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Figure 3 Leadership capabilities
(Source: DETA, 2006)

The content of these five capabilities are sumredris Table 1

Table 1 Leadership capabilities contents

Type of contents
capabilities

Educational Educational capabilities encompass professionalletdge

Leadership and understanding of the art of teaching and legrto inspire
commitment and achieve quality outcomes for stuglent
Principals seek to evoke a passion for learningtatiéve that
every child is important and every school day makes
difference to the achievement of outcomes.

Personal Personal capabilities are the inner strengths aatiteps that

Leadership underpin ethical and professional practice. Prialsip
demonstrate integrity and commitment to professjonaral,
and ethical behaviour. They possess the couragake
difficult decisions; the ability to balance thegrsonal and
professional lives; and the capacity to model tleagmbilities
to others.

Relational Relational capabilities are the interpersonal skiiquired to

Leadership develop and maintain quality relationships with\aetse range
of people.

Intellectual Intellectual capabilities require clever thinkimgasoned

Leadership judgment and wise decision making. Principals ettaet

mission of public education. They seek to undecstand to
influence the strategic agenda; and to recognissgnyg local,
national and international trends.

Organisational
Leadership

Organisational capabilities support continuous etho
improvement through effective management of human,
financial and physical resources.

Principals build efficient and effective procesaes structures
to lead and manage high performing school comnasiti

(Source: adapted from http://education.gld.govtatf/sdevelopment/docs/leadershipmatterspdf.pdf)




Among the five capabilities necessary for leadtrs,educational leadership quality
includes professional knowledge and understandingaching and learning. As an
educational leader, this type of capabilities is thndamental and core abilities.
Personal leadership capabilities are the “innegngfths and qualities that underpin
ethical and professional practice”. The relatiopshapabilities are necessary for
leaders to maintain quality interpersonal relatiops with different kinds of people.
Intellectual leadership capabilities are the gobishking and reasoning in making
judgement and decision. This type of abilities altju decides the innovative
potentials. Organisational capabilities decide tbHective leadership in the
organisation and influence the sustainability a tdrganisation. The categorising of
leadership capabilities help develop leadershiplitabfor leaders professional
development. It also helps the evaluation of lestagrin educational reform. One
important capability of personal leadership is ema. Courage is one distinguishing

constituent of hope.

5. Radical Hope in the leadership of VETIiS

5.1 Courage

Lear’s radical hope is the hope for survival anftbiirishes at a devastating time.
Courage is one element in radical hope. In theireexe circumstances, Plenty Coups’
collaboration with whites displays his radical hag@ch may plays “a crucial role in

a courageous life” (Lear, 2006: 107). Thus, there need to understand what

courage is in such extreme times:

“If we can persuade ourselves that even in thedseeree circumstances
courage is a genuine virtue—that is, a state ofattar whose exercise
contributes to the living of an excellent life—eviénwve can also show that
radical hope is an important ingredient of suchraga, we have thereby
provided a legitimation of such hope” (Lear, 20067).

At the critical moment of a nation’s survival, cage is needed. For Plenty Coups and
his people, courage is deeply embedded in the Crdtmre. “Courage was bravery
related in battle—above all, planning a coup-sackli counting coups” (Lear, 2006:
59). But for the Crow after moving into reservatitime traditional concept of courage

cannot be applied in the new environment:
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“either they had to give up the idea that there amg longer a courageous
way to live, or they had to alter their conceptadrwhat courage was. How
might one viably take this latter option?” (Lea@0B: 64).

Courage is a virtue. Aristotle (cited in Lear, 2008) says that

“true excellences of character—what are called ttues—have in
common that they tend to strike the mean betweeassxand defect. Given
a particular life-challenge, a courageous persdhaei in a way that avoids
the excess of foolhardy recklessness, on the one, laut also the defect of
cowardliness on the other. The courageous persdh inviany given
circumstances be able to find the appropriate wayehave courageously”
(Lear, 2006: 17).

Thus, courage is an attribute of the excellenaghafacter: “Courage is a state of
character that is manifested in a committed forrivaig” (Lear, 2006: 65).
Transformation of psychological structure is diffiic

“It would seem that the very traits of charactattmake for a courageous
person would place such a person in an especiasifddantaged position to
make a courageous transition out of traditionalm®rof courage. The
courageous Crow warrior willingly gave up his Idge that his coup-stick
would not be uprooted; all his training and encgeraent from early youth
was directed toward producing such character. ildveeem that he more
than most would have found it difficult, if not irogsible, to uproot what he
had learned about courage” (Lear, 2006: 82).

Courage is a virtue needed at all time. But couiage generic concept. Its content

will change with the time and differ in differentmie. At the extreme of cultural

change, it has to be transformed into a new typgd wew meaning. Radical hope

indicates as part of its content the concept ofragel For the leader of the Crow

facing their cultural devastation:

“In a robust culture a courageous person will tagks, but he will have an
established framework for understanding what thades are. And it is in

terms of that framework that he will develop anedbent capacity for risk-

assessment and the ability to act well in the lafithose risks. But at a time
of cultural collapse, the courageous person has,\asre to take a risk on
the framework itself” (Lear, 2006: 112).
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People have a concept of what courage is and \eatigks are related to courage.
People can expect that. People will judge the agpatcourage on the basis of those
expected risks. In circumstances of extreme culttirange, people lose their concept
of what risks are and then lose the concept of wbatage is. A real leader with
courage has to figure out what risks are and filighd in the thick fog. That is the
real courage. At such time radical hope is thetlaglsourageous leader uses to frame

a new concept of courage.

“We do not need to agree with Plenty Coups’s thedrgreams in order to
see his hope as a manifestation of courage. Buivawdd need to see his
dream as somehow responsive to reality; and resmone ways that

manifest human excellence” (Lear, 2006: 113).

Plenty Coups stuck to his childhood dream he hadbeastart of cultural change. This
dream was thought to be predicative of the Crowona future because of its
engagement with reality. The implication derivednfrthe interpretation by the Crow
leaders guides Plenty Coups and the Crow. The mdibeing responsive to reality

based on his dream actually displays human exaalen

“What is it about courage that makes it a virtueattls, a human excellence?
Courage is a virtue, | think, because it is an Benteway of coping with,
responding to, and manifesting a basic fact absuthat we are finite erotic
creatures” (Lear, 2006: 119).

Courage is not just boldness. Courage is virtuebmvery showing human

excellence, which engages risking realities in aenowards living a good life:

“What it is about courage that makes it a humareksace, the answer...is
that courage is the capacity for living well withetrisks that inevitably
attend human existence” (Lear, 2006: 121).

At different times, courage is understood diffelgntCourage was once
understood as “in terms of the risks of battle..tamms of standing alone with

one’s conscience before God” (Lear, 2006: 121}lifierent times and spaces:

“there may be different risks; but as long as weaive and human we will
have to tolerate and take risks. The courageousopds someone who is
excellent at taking those risks. That is why coaragunts as a virtue: it is

12



an excellent way of inhabiting and embracing onitdi erotic nature” (Lear,
2006: 121).

There are always risks for human beings. Thereddferent risks for different
cultures at different times. As human beings, weeht face risks. Some will
lose in taking risks and end up in disaster anch@xinct. A courageous leader is

good at taking risks and leads to success, nairéall

“...in times of radical historical change ... there nimydemands made on a
courageous person that outstrip traditional trgjrand traditional patterns of

character-formation. At such time, temain courageous one might have to
endure or bring about significant psychologicalrdes. One might need a
kind of psychological flexibility that goes beyomdything the culture was

trying to instill when it taught the flexibilitiesf change” (Lear, 2006: 124).

However, due to the radical change of culture aruesy, people may have demand
on a courageous person which is different from itiathl understanding. Such
demand may be related to the transformation ofagmito accord with engagement in
the new reality: “Courage, Aristotle tells us, uegs the ability to face up to reality,
to exercise good judgment, and to tolerate dangdoing so” (Lear, 2006: 133). The
courage needed to engage with reality so that cioared good decisions are made and

the risks taken are worth it:

“The Crow were not able magically to turn the taféhistory. The onslaught
of the white man was a force that no Indian tribald resist. That outcome
is just as the dream predicted. The question istivelnethe hopefulness
manifest in the dream facilitated a courageous aesp to the new
challenges the Crow would face” (Lear, 2006: 136).

For Plenty Coups, his dream predicts the fate ef@now nation. The reality gives
credibility to his dream. They are not able to seshe onslaught of the white man.
Plenty Coups’s dream also predicts that his nagamyodied in the Chickadee, could
survive if they listen and learn. There is hope tfee nation to survive. Lear (2006:
145) raises the question that whether this hopesdrequips Plenty Coups to respond
to the new challenges that his nation faces:

“The radical hope that was embedded in the idedhefchickadee helped
Plenty Coups throughout his life to make creatigeisions in radically new
historical circumstances. And his fidelity to hofies all of Aristotle’s

13



hallmarks of courage. With the virtue of the chit&a he was able to
reorient himself to what was genuinely shamefuld.#o teach others ...
Plenty Coups did not merely give himself and hisgde the psychological
resources to adapt to a new situation; he also theare an ideal in relation
to which they could aim for something fine. The awas not merely the
biological survival of the individual members ofethribe...but the future
flourishing of traditional tribal values, customsnd memories in a new
context. This is an admirable goal. (Lear, 2006)14

Plenty Coups as a leader was loyal to the hope @deloein the Chickadee symbol.
This loyalty leads him to make good decisions ftiediiect his courage in terms of
radial hope. He transformed himself in what wadlyednameful into something new.
He shows his people what is to strive for, in tewhshe good life, and the survival

and flourishing of the nation:

“Plenty Coups’s radical hope was not mere wishiful§ optimism...but
was rather a radical form of hope that constitutedrage and made it
possible. After all, through a series of canny siecis and acts, the Crow
were able to hold onto their land, and Plenty Cdugiped to create a space
in which traditional Crow values can be preservethemory, transmitted to
a new generation, and one hopes, renewed in a rsarital era” (Lear,
2006: 145).

The courage constituting Plenty Coups’s radicalehmakes possible to transform the
traditional Crow values of courage into a new fand makes its Crow possible for
the Crow to own their lands even under the onslaoghvhite colonists: “...we are
inquiring into the legitimate roles that hope amdagination might play in the
formation and development of courageous ways ondiv(Lear, 2006: 148-149).
Lear (2006: 109) cites Aristotle to explain courage

“even if courage began as a paradigmatically mylitartue...it might have

more general marks and features that would allawafthinning out of the
virtue. If the world shifts, there maybe concomitahifts in what can count
as courageous, but for anything to count as courageust fall within this

framework” (Lear, 2006: 109).

5.2 Courage in leaders of senior phase L/earnir@uieensland

For leaders in VETIS in Queensland courage is vagireatly. Courage is understood
to be able to find the appropriate way to behavavédly. Upper level leaders
encourage the lower level leaders to be couragemdsact appropriately in the

14



reforms to senior learning. The following quotatisnfrom Interviewee 6. S/he is a

state-level leader.

“the second part of their [Executive Directors Salsp role has got to be
school performance. They've got to work with schpahcipals. They've
got to work with under-performing school and it'strabout blame, it's
about capacity building. And work again, have &lab the data but don't
let the data rule, but use the data in a reallystutive way for school
improvement, and to make sure that the data isghesed for the purpose
that we gather the data, and not used to beat @egphbout the head, but
certainly for genuine school improvement. And tokenghe decisions that
need to be made in terms of resourcing and somettihvad takes a lot of
courage. But really get in there and monitor withe tprincipal the
performance of the school” (Interviewee 6).

This top leader encourages the next level leadense data appropriately and make
decisions based on the data innovatively, whicluseeurage.

“l think as a public education system we have ¢p storking, if we indeed
do, to middle of the road, mediocre, lowest comrdenominator, and start
to cut some principals loose. Not so that theynarénger part of the public
education system, because | don’t want that, kdathaild in flexibility for
these schools who are really our top schools. Samazing schools, just
wonderful principals. Let’s let them continue to treative, and fly. And
we’ll be there with them and support them and ustaexd their work, be in
there with them as they try new things, and noirgpwell you'll be alright,
and we’ll just be over here, because nothing majtgnge over here. So,
inherent in that third area is the development wf top people and those
people who are close to it and feel the capacitythef system, make
principalship attractive, talk it up, and then hake courage to deal with
those people who are keeping us ordinary” (Intever 6).

For this state-level leader, the courage also £xistlealing with mediocre leaders,

who keep the education system ordinary.

“It's about professional development commitmens, @out how important
they see performance management, again what dalydo support your
great teachers ... how much time do you invest listeto the talking about
their aspirations, what's you capacity to focus ryoprofessional

development in your people that we need to becam@tincipals? How do
you develop your aspirants, | mean how courageaes yau about

monitoring teacher under performance and whategji@é would you have
or do you currently in your school, and making stivat the best possible
core activity happens in the classroom” (Interviev@g.
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Courage has different forms in different contexigt all have the feature of bravery
showing human excellence. For this state-leveldeatburage for a leader also lies in
monitoring teacher under performance and being tbiatroduce new concepts in
engaging realities towards a good life for kidsouéageous leaders sell the vision of
doing schooling differently. One the state-levelder had the vision and saw that it is
a new way for doing comprehensive learning in sdaon school for some young
people.

“l learnt the clearest lesson in developing X Cgdleis that you can’t
innovate beyond the community acceptance if youratee public service
because you will be inundated with people. Theytdeant to be parts of it
so you have to do it, you know you have the conmelivision and
everything else and you do the buy in, but thedassis they have to
fundamentally understand the change, not in theleana& sense but just
intuitive sense ... because | have to go and reinttedome reading before
| was game enough to get up in City Hall in froft600 people and tell
them why they could enrol. But we've had no staify curriculum, no
buildings, and we just got up and sold the conoépihe academy. | reckon
it was the most courageous night that public edoicat ever had in this
state. Because we just got up and said we wantg@unrol in this, here’s
our vision ... But | was not that stupid! And we wene. And we enrolled
exceptional kids, and we enrolled exceptional psteiNe gave our cover of
60%, | think it was 46-46% came from the privatetsg (Interviewee 7).

This is a demonstration of personal leadership@albe courage.

Reorientation to shame and fear

A leader needs to avoid what is thought to be sliadma& courageous leader also
understands how truly fearful it is to act couraggy. “A courageous person has a
proper orientation toward what is shameful and whdéarful” (Lear, 2006: 109). It

is painful to reorientate the concept of shame paih. Such reorientation needs
courage. It actually takes courage to alter onesception of courage. “Courage
requires that one be able to regulate a senserairlamd shame” (Lear, 2006: 84).
The concept of shame becomes part of a person gdurig/her socialization

experiences. A courageous Crow avoided doing shdnaets because they knew
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they were shameful and wouldn’t do them. They kmiesvdifference between shame
and grace.

In face of the death of a traditional way of lifa, leader needs to reorient
herself/himself including what is shameful and felaWhile a leader reorients what

s/he takes to be shameful, he/she also reorientsieelf to what is good:

Reorientation is important in a new context. Lik@oki, an ancient Chinese
philosopher says,#illl4 |, $ENE , SEMEZR , BUHEF , 2L |, SR, that is

to say, “To yield is to have the whole. To be &b is to be straightened. To be
hollow is to be filled. To be wore out is to be egared. To have little is to get more.
To have a lot is to be confused” (Laozi). Yieldiagd surrendering may help a leader
achieve her/his goal. This is like character ofexatVater has quality but no form. Its
form depends on other physical environment in whids found. Water is good at
change. When water meets obstacles, it will endacewithdraw but will go forward

after going in a twisted way until it wins.

Courage is contextual. The concept of courage asamgth time. During the VETIS
reform Education Queensland partner with Boeing tilia Ltd and Aviation
Australia and set up Aviation High school near Baise Airport in a existing
secondary school site. The school focuses on eédunaaiated to Aerospace for Year
8 to Year 12 students. The school became a "Gateavélye Aerospace Industries”
campus in 2004 (Aviation High, 2009). Students @&al 11-12 enrol in the school
and doing general education as well as enhancirayledge and skills within
aviation VET subjects in aerospace and aviatiomsitries. Education’s cooperating
with aeroplane company which makes war planes wdgdcriticized and even

condemned by some people.

“And see | don't think anyone’s understood therage that it takes to do
that stuff ... partnership with Boeing for goodness sake theyeamakr
planes! Saying we don’'t want a partnership withgleavho support war.
I'd say it is a changing world, it's a great...we araovating with kids lives
so you know and rightly so we should have to jystifAnd so what | used
to say to my team they’ll argue about this, if tias me and my eldest
daughter’s doing a PhD, if this was me and someaae trying to see this
for her, | reckon | would’ve said go and get stdffdnd yet we are selling
it and it's up and working so (Interviewee 7)”.
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For this state-level leader, he have reorienteshtome and fear. It is not a shame to
partner with Boeing which also makes war planes different time now. What he
has to do is to justify for their decision. AviatidHigh has now eight partners:
AirForce Cadets, Australian Aerospace, Aviation #alsa, Boeing Australia Ltd,
Brisbane Airport Corporation, CAE, GE Aviation, Gith University, Qantas, QUT,
Thales, University of Qld, Virgin Blue (Aviation g, 2009). It is courage of hope
that let the state-level leader have vision whichsafor something fine.

Act appropriately and boldly and have good grasp of situation and judgement

Aristotle’s second quality of courage is “Couragm&toward what is fine” (Lear,
2006: 110). People act appropriately and boldly garvival on many occasions
because of pressure. They just fight for survivaijch is not for something fine.
Aiming for something fine for Plenty Coups was natrely the biological survival of
the individual members of the tribe, but the futdieurishing of traditional tribal
values, customs, and memories in a new contexar(L2006: 145). For a leader,
acting appropriately in a certain situation regsimurage. To act appropriately is

part of the courage needed for any leader at uhtisues.

Aiming for something fine in leadership is to act just for survival but also aim for
so flourishing. The former Australia Federal Gowveemt set up 24 Australia
Technical Colleges (ATCs) across the country imanghere there are skills needs, a
high youth population and a strong industry bas€C# cater for Year 11 and 12
students. ATCs are important role for expanding t@lisn School-based
Apprenticeships, especially in the traditional #adireas such as electrotechnology,
building and construction, engineering (Metal Tigdeautomotive (Australia
Government, 2009). In Queensland, there are folLARTCs are funded by federal
government but just for three years. When three-freading ends, there is no source
of funding from federal government. This is a suaViissue. ATC North Brisbane
enrolls Year 11 and 12 students, but also enrd-pesondary students to expand the
scope of VET. It also explore international market that it could survival and
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flourish after the stop of federal funding. Thedeaof ATC North Brisbane has a

good knowledge of its situation.

Courage is closely related to good knowledge ofssauation and making good
judgments based on well-informed, expert knowled§eleader is courageous if
he/she faces reality boldly: “A courageous persastrgrasp the situation he or she is
in and, through experience, exercise good judgei(L2006: 111). Plenty Coups’s
environment and situation has changed dramaticate former expert knowledge
about courage is not applicable. A leader has werstand and make judgement
about what situation he/she is in. If the situatie changed, the acts related to
courage need to be transformed too. Plenty Cowjek $6 what the chickadee in his
dream instructed him to do, that is, “developingdqudgment, and making decisions
on how to act that are based on knowledge” (Le@062 145). Integral to Plenty

Coups’ leadership is courage based on his knowletiges situation.

Risk of lossand pain

A leader will often face different kind of risksa the time of warriors, the risk is
related to the death of life in a war. When therao war and when an extreme socio-
cultural change comes, the meaning of risk may gbatCourage paradigmatically
involves the risk of serious loss and of enduriagain pains” (Lear, 2006: 111). The
courageous leader takes the risk of losing whahieethink is fine:

“In a period of cultural devastation ... there wolldve to be a radical
transformation in the risks associated with cour@ge.. historical moment,
traditional examples of risk ... have become weiidiglevant. ...the risks
that do arise are of a different order: the risk§&aoing a future that one as
yet lacks concepts to understand” (Lear, 2006: 112)-

So the risks posed by cultural devastation call dochange in the courage
exercised by leaders. The meaning of risk undergoesdical renovation. It is

risk of facing a different unknown future that ader does not have conception
about. It is a risk of loss, not risk of death. Thader could not use traditional
notion of courage to take such risk. A courage@aslér has to take risks at the
times of cultural devastation or radical changectSusk is greater. A leader has
to reorient oneself in what is shameful and whdins. The strategy the leader
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uses might not work in the end. By nature we at@erable as human beings.

Leaders face even greater risks at those times wikiisation itself is vulnerable.

In Queensland, leaders of VETIS also meet the ofsloss, the loss of the way in
which education is conducted. Education is useddoconducted in schools by
teachers. With the change of context, some kidsi@owant to stay in the schools
because schools are not fit for them. On the ond Bame kids do not want to stay in
schools; on the other hand we want to engage #idseFacing this challenge, how
leaders of VETIS deal with this situation? They d&w reorient themselves in what is
fine. In Queensland, some technical colleges westabbshed to deal with this
situation. They include Queensland College of Wiheurism (QCWT), the
Queensland Energy and Minerals Academy (QEMA), AmraHigh. These schools
are result of partnering between schools, univessitand industries. Schools do not
just teach students literacy and numeracy. Schoolg are providing pathways to

work. The notion of pathways comes into the languaigschool system.

Today’'s educational leaders face great change ucatin. For instance, senior
secondary education is no longer just undertakexdaae traditionally in schools
where students study only in one educational siteafcertain fixed long period of
time to get their Certificate. This traditional wayf education is changing in
Queensland. While students are enrolled at a sciegi can be at other schools,
colleges, universities or industrial sites. Thedittanal way of having education
changed. Some leaders, teachers may not adapistoeWw way of educational life.
Their concept of education is one where studengstaught in classrooms in the
school in which they are enrolled. These leadeke lendured a breakdown in the

traditional way of schooling.
For them, the education reality has changed. Leadey have the risk of loss.
Courage is the character of taking the risk of g pain to face the reality. Hope is

not wishful thinking. Hope needs to engage reatitgreate good futurs.

One capability of the capabilities required by uppever leaders of Education

Queensland for leaders is personal capability. &geiris part of this personal
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capability. Here is an example of a leader at skboltege level in the Senior

L/earning.

“Hope is all about creating your future, and | hdpat this is going to
happen — I've changed my languaging around that,ladon’t say “hope”
anymore. Because it's not about whether or netgbing to accidentally
happen. It's not about accidentally happeninge Mbpe is built around the
fact that you then develop an action plan. Sohihyge is your action plan.
So if you say, “I hope this is going to happen,damu stand back and do
nothing, it won’t happen ... So what you’ve got toide- creating hope and
developing hope, is all around about making sue¢ ylou are positioning
yourself and giving yourself the skills that yougming to be able to
achieve your vision. And it's about having theimmsand the hope is the
way that you go about it” (Interviewee 21).

For radical hope, hope and action goes hand in,Hamk with action and action with
hope. Leaders of Senior L/earning in Queenslandaligt manifest the concept of

radical hope raised by Lear (2006).

6. Conclusion

In this paper, we've looked at the leadership isau@ueensland for its education and
training reform agenda. We do not just mention hdpg& use it to theorise our
research. Hope is not just wishful thinking or pwgtimism. Hope engages with
reality and in doing so it requires courage. Coar#g part of leadership quality.
Courage is one important feature of radical hopepeHis especially needed at the
time of devastation for leaders to lead to sucdesaders at different levels in Senior
L/earning display this quality of hope and couraige their leadership work.
Theoretical understanding of hope tell us thasipiactical and radical. This paper
investigates the utility of the latter—radical hep® interpret leadership in Senior

L/earning in Queensland.
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