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Abstract

Quality teaching has increasingly been cited asaginfactor in improving student outcomes at
school. Certainly, the NSW Department of Educatad Training (DET) has invested extensively
in the notion of quality teaching. The implemerdatiof the Quality Teaching Framework and
organisation of numerous professional learning dpipdties for teachers remains a major theme.

For Aboriginal students whose educational disadvantage is génbigher than any other student
group, quality teaching takes on greater importaae potentially key strategy in bridging the
achievement gap. Significantly, the Report of tleviBw of Aboriginal Education (AER) cited the
work of teachers as the ‘make or break’ elemeniproving Aboriginal student outcomes (NSW
DET & NSW AECG, 2004, p 189).

The NSW Aboriginal Education Consultative Group (&) has subsequently undertaken a
research project to elucidate Aboriginal parentd emmmunity member’s perceptions and beliefs
about quality teaching. The project aimed to find what aspects of quality teaching make a
difference to Aboriginal student outcomes. Usingniaed methods approach of workshops, focus
groups, surveys and interviews, parents and contsnoar@mbers were asked to identify key issues
around the notion of quality teaching. Additionallgembers were asked to rank the NSW Institute
of Teachers’ Professional Teaching Standards atersents on quality teaching from the AER.

Preliminary findings have indicated that Aborigimerents and community members believe that
above all teachers need to understand, know amd toust relationships with their students. Crucial
to this, is the individual teacher’s knowledge amalerstanding of Aboriginal culture, particularly
local community culture. Authentic engagement veitiident’s families and the community is seen
as essential to building this trust and learningpuablocal culture. From their own school
experiences, Aboriginal parents identified thatvés a particular teacher; their personality rather
than their knowledge of curricular and the way thaty taught, that gave them a sense of belonging
and feeling of worthiness to continue with theiuedtion.

This paper seeks to present the research projedingjs including implications for Professional
Teaching Standards, teacher education training amcent approaches to teacher professional
learning.

! Note: the terminology Aboriginal is used in recoinitof original land ownership in NSW and is incltesbf Torres Strait
Islander students (as per NSW AECG and DET policies).



Introduction

Much of the current literature and research aragumlity teaching focuses on what teachers know
or can dé, commonly referred to as knowledge of their subgea and the pedagogical practices
used to implement and assess this. This reseaschden prominent in the recent development of
professional teaching standards and accreditaystems. But from an Aboriginal perspective, is

this enough or the right approach to ensure thedussible outcomes for Aboriginal students?

In the Report of the Review of Aboriginal EducatigkER, 2004 Aboriginal students, families,
community members and many Aboriginal and non-Adinél people working in schools singled
out the work of teachers as thé ... make or break element ...(NSW DET & AECG, 2004, p.
189) for Aboriginal students and that teacher qualias perhaps the most significant element in
the engagement of Aboriginal students and potemtjpitovement in their learning outcomes.

The NSW Aboriginal Education Consultative Groupjecb aims to explore the issue of quality
teaching in greater depth through eliciting Abaradi community members (specifically AECG
members) views on the nature of quality teaching sacher quality and to what extent this
impacts on their children. Through an advocacy ,lemsmixed methods approach of surveys,
workshops and interviews will .. give voice to diverse perspectives, to bethelvocate for
participants ..” (Creswell, 2009, p. 213) in an attempt to ‘helg voices that are often excluded,
marginalised, sidelined or just not heard at all.

Quality Teaching

“The most balanced, rigorous and user-friendly éocutum that can be devised still requires skilled

and dedicated teachers to implement it.{Standing Committee on Employment, Workplace
Relations and Education; Quality of School Educat®eptember, 2007, p. 1). Research has
consistently reported quality teaching as a cfifizetor in the improvement of student outcorfies.

Indeed, this is not an Australian phenomena bubtennational concern as cited in the MCEETYA
report to the Teacher Quality and Educational Lestdp Taskforce “A major shared concern

across the OECD membership is whether enough tesaitiave necessary knowledge and skills to
meet the challenges of rapid social and economangh and an increasingly diverse student
population ” (Skilbeck & Connell, 2004, p. 21). The OECD alsdasothe inherent difficulty in

measuring relationships between student achievemuahtteacher quality while recognising the
importance of quality teachers during times of purfd societal change. Darling-Hammond (2001
in Skilbeck & Connell, 2004, p. 16) claims thatdkar quality is one of the most important school
factors” ... influencing student achievement ahead of ckige, school size ... (and) ... a larger
share of the variance in students’ achievement #ranother single factor, including poverty, race
and parent education ’ conclusions based on reviews of studies of studehievement in the

2 claims such as Ingvarson & Rowe (2007), Rowe (2@08R) indeed most of the supporting research ferdévelopment of
professional teaching standards and accreditatiochsas Ingvarson, Rowe , Elliott, Kleinheinz & McKen@006), Hayes (2006),
MCEETYA (2003), SIPA project 2004-7

% New South Wales Department of Education and Traigiigw South Wales Aboriginal Education Consultativeu®
Incorporated (2004)The Report of the Review of Ajial Education Yanigurra Muya: Ganggurrinyma Yaagaurulaw
Yirringin.gurray - Freeing the Spirit: Dreaming dfqual Future Darlinghurst, Sydney, NSW

4 NSW DET & AECG ‘Report of the Review of Aboriginal&dion (2004), MCEETYA Australian Directions imiltpenous
Education 2005-2008 (2006), “Connecting CultureR&view of Victoria’'s Indigenous Education Strategfgoporting Indigenous
Students through School (January 2008), Mellor &1@mm (2004) Rowe (2002, 2004a,2006a,2007), Ingwa&d&owe (2007),
Leigh & Ryan (2006), Hattie (2003), Alton-Lee (2pBarling-Hammond (2001, 2002, 2005)

5 from OECD (2004) Attracting Developing and RetainEffective Teachers. Synthesis Report. First Draft



United States. Further to this, research in Newatehby Professor John Hatfiéound that while
the major source of variance in student achievenseability and application (50%), it is closely
followed by teacher quality (30%}; .. what teachers know, do and care about whichvésy
powerful in the learning process ”"(Senate Standing Committee on Employment, Wodgla
Relations and Education (2007), p. 5).

In New South Wales, the ‘Quality Teaching in NSW5s&ussion Paper (2003) was released by the
NSW Department of Education and Training (DET) hasg in substantive use of the pedagogical
model, the Quality Teaching Framework (QTF). Thisdel offers three dimensions; Intellectual
Quality, Quality Learning Environment and Significe& with each containing six specific
interacting elements designed to achieve qualaghimg. Extensive professional learning is a high
priority in the implementation of the model to desom practice, with an emphasis on assessment
designed to reflect high quality student outconMSW DET Professional Learning and Leadership
Development Directorate, 2008, p. 4).

In an effort to assess the value of the QTF, theVNIET and University of Newcastle conducted a
longitudinal study (Systematic Implications of Pgdgy and Achievement in NSW public schools -
SIPA) from 2004 to 2007, tracking three cohortstodents, totalling 2500 from 36 diverse primary
and high schools. Three key findings identifiechirthe SIPA study showed that:

» professional learning that focuses on pedagogy syakd that the quality of teaching is
related to the degree to which teachers believg #ne responsible for and can make a
difference to learning;

» quality teaching leads to higher achievement palgrty the quality of assessment task
students receive, and

» quality teaching closes gaps for Aboriginal studearid students from low-socio-economic
backgrounds.

The SIPA study also reported on findings for Aborad students and students from low-socio-
economic backgrounds which supported the overaltlystfindings and emphasised the QTF
dimension of ‘Significance’. This dimension conredtudent’s cultural backgrounds and uses
techniques such as narrative to increase studemectedness to curricular. The study found that
the lower the socio-economic status and Aborigpraportion of the student population the lower
the intellectual quality, teacher expectations sigghificance, ironically where it is needed most. |
confirms the tendency to use a deficit model faatibing and engaging with these students. This
is consistent with an ongoing discourse of blanshglents, their cultural/ethnic backgrounds, the
school, and the system (Harrison 2007) for theireloachievement, disengagement and resistance
to school. Semi-structured teacher interviews riegka tendency to ‘defensive teaching’ (McNeill
2000 in Griffiths et al 2007, p. 9) where pedagafihoices are determined by the teacher’s need
and/or desire to control the behaviours of studdatsther, preconceived levels of student ability
subsequently deepened student disengagement aed &mhievement levels creating in effect, a
self fulfilling prophecy.

In terms of Aboriginal students and other disadageatl groups, teacher quality takes on a greater
personal, cultural and social dimension as conngatiith students alienated from the education
system becomes a key focus. Increasingly, reseafcidentify a holistic approach to education,
building on the teacher - student relationshipndude authentic relationships with families and
communities. Critical to this is deep understandiighe cultural, historical and socio-political

8 John Hattie, Teachers Make a Difference: Whalésresearch evidence?, Australian Council for EdiaceResearch Annual
Conference on Building Teacher Quality, October 2q98.-2

"such as Eckermann (1994), Mellor & Corrigan (200astington (1999), Malin (1990,2002), Russell (@@Purdie, Tripcony,
Boulton-Lewis, Fanshaw, & Gunstone (2000)



context from which these students come and théyatol weave this into contextual daily practice
including high expectations.

Professional Teaching Standards

The development of professional teaching standaeds been in response to calls for greater
accountability of the teaching profession and redamn of teacher quality and leadersfipfter
extensive consultation, a National Framework faf&ssional Standards for Teaching was released
in 2003 which described a set of competencies tasore quality teaching in terms of skills,
knowledge and understandings. Central to the dpusdot of a national framework on teaching
standards was deciding how to capture the essdneaaher quality and then how to adequately
interpret this into knowledge and skill sets. Hay2806) summarises the responses of various
professional associations’ to the framework inahgdihe implications for their particular subject
methodology. These responses highlighted the diffian reducing teacher quality in each area to
a finite and definitive set of characteristics @wttnowledged that the complexity of practices such
as cross-curricular approaches, inclusive learmethodologies, collaborative relationships and the
advocacy role of some educational areas are diffim reflect in competency-based teacher
measurement.

Professional teaching standards have been recbieth optimistic public that believes this will
guarantee teacher accountability for the educdtiomécomes of their children. Teachers and
educational researchers, on the other hand, tendetw professional teaching standards and
accreditation systems with varying degrees of uneas. Connell (2009, p. 9) expresses concern
over the intrinsically individualistic base of tlestandards when she saysS hey construct the
good teacher as an entrepreneurial self, forgingath of personal advancement through the
formless landscape of market society with its shadstakeholders and its endless challenges and
opportunities. .. It embeds an individualised maafethe teacher that is deeply problematic for a
public education system.”A growing body of research recognises the ingrar¢ of collaboration,
‘communities of teachers’, ‘learning pods’ afid.. professional learning networks (that) typically
involve a sense of shared purpose, psychologic@pat, voluntary participation and a
facilitator.... ” (Skilbeck & Connell, 2004, p. 17), which is at sddith the individualistic
approach of current standards. Many also stressiniportance of teachers having a more
comprehensive input into the standards so as te haense of ownership over tHefthers fear
that standards will have a ‘normative’ effective txgating a hierarchy in professional teaching
practice by legitimising one style of teaching oamother (Serafini 2002 in Skilbeck & Connell,
2004, p. 27).

At a state level, the NSW Institute of Teachers (W) has identified only two of forty six
specific elements in its Graduate Teacher Standdwasspecifically address Aboriginal student
needs. These are framed around the areas of litemameracy and specific needs. While these
issues are of concern in Aboriginal education, fecderziew is implied, and for teachers unfamiliar
with Aboriginal students, this potentially convegyseconceived notions about Aboriginal students
and their capabilities.

8 From the National Goals for Schooling in thé'Zlentury (The Adelaide Declaration), MCEETYA estaklisthe Teacher Quality
and Educational Leadership Taskforce (TQELT).
® see Lovat 2003, Sachs 2003b in Skilbeck & Cor2@li4, p. 23



Findings

A mixed methods approach was employed, involvingngitative data from surveys and qualitative
data from workshops and interviews.

A survey (n=20) was used in the first stage of datiection to elucidate participants views on
guality teaching through existing statements inc@f documents. This was done to provide a basis
for respondents to work from and to increase awem®f the existence and nature of statements
around quality teaching and professional teachiagdards.

Two sets of statements were presented in the sufveyfirst set of statements are a list of teacher
attributes identified in The Report of the Review Aboriginal Education (NSW DET,AECG,
p190) as those indicating quality teaching spedlificfor Aboriginal students. The second set of
statements on the survey are from the NSW InstiifitBeachers Professional Teaching Standards
which identify seven elements that all teacherstndgsnonstrate competence in to become an
accredited teacher. These are a mainstream cotstrugesigned to encapsulate indicators of
teacher quality in general terms as they apply ltostadents and were not known to most
respondents.

The survey responses were to a large degree cemtvedd teachers knowing and understanding
Aboriginal students. There was a sense that it thasteacher and their interaction with and
expectations of Aboriginal students that is of @binportance.

A workshop (n=30) was held at the NSW AECG Stataf@@nce on quality teaching including
discussion around the Professional Teaching Stdedard teacher qualities identified in the AER.
This provided the dual purpose of increasing redpotis awareness of the detail in the
Professional Teaching Standards and drawing outesocomparisons with the quality teaching
responses in the AER. Participants were then dividéo small groups to apply an Aboriginal
perspective to various sections of the Professidaathing Standards.

Across the seven elements in the Professional Tea@&tandards, common themes that emerged
were:

» understanding and acknowledging Aboriginal studentdividual, socio-linguistic and
cultural needs, and being able to build this irgtidr teaching strategies,

» forming decent relationships with Aboriginal stutkeriheir families and the community and
realising that this could make a big differencéhia classroom,

* engaging in genuine consultation with families ancbmmunities including
acknowledgement of their potential valuable conititns to curriculum in terms of cultural
knowledge etc; and

» designing and implementing engaging, relevant culuim with a view of having high
expectations that Aboriginal students can achieve

Following analysis of data from the surveys and wmmts from the workshops, an interview

schedule was designed in order to focus in onqudati quality teaching attributes that were clearly
identified by respondents. These questions alloweslviewees (n=8) the opportunity to explain in

detail their perceptions and beliefs about quaktgching drawing on personal and professional
experience as well as their knowledge and undetstgrof the education system. It is important to
note that most interviewees are experienced, tyingirdegrees, with schools, teaching, the
education system, and are mature-aged and parents.



All  respondents attempted to provide balanced andltiqperspective responses. Most
acknowledged that some answers were generalizechwhade them uncomfortable due to the
potential for stereotyping but also recognized thé& is difficult to avoid. They wanted it noted
that above all, Aboriginal students are individuatsl therefore should be thought of as such in the
first instance, and that there is the full rangestuident abilities and personalities within an
Aboriginal student group as in any other studentigr Some respondents also noted that the same
applied to teachers, and acknowledged that thexesame hardworking non-Aboriginal teachers
who make a difference for Aboriginal students.

By enlarge; the overall picture of quality teachiexpressed by respondents is the importance of a
holistic approach which includes educating the whahild within a community of people. It was
noted that education had become increasingly iddalistic and competitive, so that students
whose cultures had different values, seemed tmberéntly disadvantaged. Generally speaking,
Aboriginal cultures and modes of operation, pldw community and family above the individual
and success is only helpful if it is to the benefitall. Respondents made clear however, that they
wanted their children to succeed, but that this isiside a big picture of the future of their faynil
and their communities.

In each case, the interviewee identified the imgpare of the interest and care of a specific teacher
at school that encouraged them to finish school @tksider a future career path. This teacher,
unlike others, believed that they were capablauotseding and ‘went the extra mile’ to help them.
Many found the school system baffling, often fegliike an outsider, and had family
responsibilities from a young age that affectedrtatendance. They believe that it is particularly
important for Aboriginal children to have a teachdro believes in them and makes school feel like
a place of belonging rather than making them fde& inconvenient extra work, that makes the
difference.

It was believed by respondents that Aboriginal shig judge the teacher on the following
characteristics:

* how they treat them,

* whether they care, are interested in them

* that they don't stereotype them,

» if they are fair when dealing with discipline issue

» if they have a sense of humour; and

» if they can talk with them rather than to them.

As parents, they indicated that they tended to beernterested in the teacher being able to show
their children how to study and succeed, but atdmewledged that personal and cultural safety
was of crucial importance.

The respondents acknowledged that there are matyrdaoutside the classroom that impinge on
the quality of teaching in each classroom andtthey are often beyond the teacher’s control. These
included:

» school atmosphere and culture,

» school leadership ,

» school’s willingness to engage with the local comity and

* lack of ongoing teacher professional learning iroAdinal histories, cultures and student

needs.

Partington (1999, p. 1) supports this through aassh project conducted in a school that observed
interactions between a non-Aboriginal teacher aagtudents citing that the socio-political context



of the schools was a main factor in hindering teactudent relationships. He concluded thaan
individual teacher, working in isolation from a asive school approach, is unable to resolve key
issues which contribute to the better educatioAlmdriginal students.”

With regards to developing criteria or standards feachers to meet, most respondents
acknowledged the potential of this but were scaptid a process that attempts to institutionalize
intangibles like caring and genuine interest irdstis into checklists for teachers and schools to
‘the tick the box.” The teacher attributes discdsse the first question were identified by most
respondents as embodying the key tenants of atgrsys accountability for teachers as follows:

a. understanding of individual student needs, inclgdilgh expectations,

b. superior understanding of Aboriginal history, cuttsl and local communities and being able
to apply this to the students they teach and thenzonities that the students come from,

c. knowledge of their subject area and ability to e®gastudents through relevant and
appropriate pedagogies, and

d. ability to develop good relationships with studeiteir families and communities; the ‘trust
relationship’ being of paramount importance potdhticreating a sense of belonging for
students at school.

Analysis

Not surprisingly, the results of this project r@rde many of the findings and recommendations in
key reports that inform and drive government pelicand agend¥s It also supports much of the
current research on the issue of quality teachrtgrims of its positive impact on student outcomes.

However, this project’s findings deviate from mughthe mainstream research in crucial ways.
Aboriginal people in this project emphasise thactesr quality is about the person and their ability
and willingness to develop a trust relationshipghvatudents, one that is more profound than that for
other students. This leads to Aboriginal childreeling that the school is a place of belonging
which is likely to be more conducive to authengarhing. The importance of the teacher having
superior knowledge and understanding of the culturstorical and socio-political issues that
impact on Aboriginal lives, both generally and libg#s reinforced as being critical to the teacker’
ability to develop meaningful relationships withigénts and their families.

The two critical elements arising from the standaack first and foremost that that teachers know
and understand Aboriginal students and how theynle@onverting this to improved learning
outcomes requires the teacher having depth of ledyd of their subject area so they are able to
rework curriculum to make it culturally appropriate Aboriginal students’ experiences and
learning needs, without losing the intellectual Iguaof the content. Relevant and engaging
curriculum is seen as an important vehicle to contiee teacher student relationship to improved
learning outcomes.

Consequently, if this occurs, it will have a poaatieffect on Aboriginal student self esteem, and
more significantly, on their self efficacy in theaalemic sense potentially leading them to believe
that they can be successful at school. This belighemselves, supported by the teacher’s high

10 MCEETYA Australian Directions in Indigenous Edugat2005-2008 (2006), Standing Committee on Emplolyrésrkplace
Relations and Education Quality of School Educa{@®07),NSW Parliament Legislative Council Standdmgnmittee on Social
Issues Overcoming Indigenous Disadvantage (Noveg0@8), Connecting Cultures Review of Victoria's EdiccaStrategies
(January 2008), NSW DET & AECG The Report of theeRewof Aboriginal Education (2004), NSW DET Aborigjieducation
and Training Strategy (2006-8)



expectations of them, is perhaps more likely tormap Aboriginal student outcomes than any other
externally driven strategies or programs.

While many respondents identified accountabilityotlygh some form of teaching standards to
ensure quality teaching, improvements to Aborigisialdent outcomes will only occur if those
standards strongly identify issues around teachAimgyiginal students.

The current NSW accreditation system, the NSW tunsti of Teachers (NSWIT) Professional
Teaching Standards, are not inclusive of Aborigimialwpoints, pedagogies and priorities. That
Aboriginal students are only mentioned in relatioditeracy, numeracy and specific needs without
articulating what those needs might be, is potdntmore damaging in terms of reinforcing or
reconstituting stereotypes about Aboriginal stugemtd their families. The priorities identified by
Aboriginal community members on what constitutexkeer quality are not reflected or indicated in
any real way and therefore it can be assumed hiegtwill not contribute to improvements in the
teaching of Aboriginal students. Further Conne0Q®@, p. 6) acknowledges that ttiene teacher
competency model thus has a context: it is condegith the growth of a market-oriented political
and cultural order.”; an order that does not necessarily reflect Alagignvorldviews or realities.

As Professional Teaching Standards now providegfad®’ guidance to teacher education courses
through the accreditation system, another gap essesgound genuine and authentic teacher
training that will significantly influence approash to the teaching of Aboriginal students, subject
content or perspectives. While Aboriginal Educatisrone of eight mandatory areas within the
NSWIT accreditation system that must be addresgdddcher education courses, it presents like a
random list of ideas more applicable for use akexklist rather than any real basis upon which to
design courses. NSWIT has indicated that furtheeaech needs to be carried out in this area and
teacher education courses have recently been iedalv mapping Aboriginal content to Units of
Study and introducing mandatory Aboriginal Educati@eneralised term) Units of Study for
Preservice teachers. Whether this will in effedtarce teacher quality in Aboriginal education is
yet to be seen.

The lack of ongoing teacher professional learnimgl @upport in a structured, explicit and
meaningful way contributes to an ‘ad hoc’ approsciAboriginal education despite the mandatory
NSW Aboriginal Education Polidy. The recent signing of NSW Department of Educaénd
Training Aboriginal Education and Training Strate®09-2012 which includes staff training in
cultural competency may address this issue builittake a significant commitment in terms of
human and financial resources to comprehensivegngé and improve the way teachers and
schools approach Aboriginal Education.

Finally, perhaps the key barrier to improved outeenfor Aboriginal students is the fact that
Indigenous Education issues and resedrchhas been to an extent isolated from the braoade
research discourses over teacher quality, ongoirgdgssional development, class sizes and social
and emotional readiness for schoo{Mellor & Corrigan, 2004, p. 46). This concernaidiculated

in the Australian Directions in Indigenous Educatid005-2008 (p. 16) in discourse around
Indigenous education being ‘bolted on’ rather thamlt in’ so that it becomes the domain of
specialists and committed individuals rather thzat bf the system as a whole. Connell (2009, p.
12) expresses concern over these very issues actldes thatThe educational task is now not to
insert Aboriginal children more insistently into anchallenged Eurocentric system. It is to change
the institutions of education to make them relevamtboriginal children.”

1 NSW Department of Education Aboriginal Educatiotidyq1996 ) revised and launched in 2008 becamedatory in 1987
following the introduction of the original policy 1982.



Conclusions

It is clear that Professional Learning of teacher&boriginal education has not been successful on
a broad scale and that a more concerted, systeamiioach backed by genuine commitment from
governments is essential. Specific areas to fonushould be:

e superior knowledge and understanding of Aborigifaktory, cultures and local
communities and being able to apply this to thdestis they teach and the communities that
the students come from

» knowledge and skills to develop genuine and auibeetationships with students, their
families and communities

* knowledge and skills to explicitly teach Aborigirgtldents how and when to code-switch
linguistically, socially and culturally, so theyrcanove between both worlds and develop
their confidence to operate successfully in theawislorld.

In their current form, the NSW Institute of Teach&rofessional Teaching Standards offer very
little guidance for teachers in terms of Aborigistidents and Aboriginal Education. While these
standards are inherently general because of trersdivnature of the student population, given the
current poor outcomes for Aboriginal students aw#nawledgement by governments of the

severity of this situation, these standards neebetaevised to include more explicit statements
around the education of Aboriginal students.

There are two areas to consider in terms of tedachiging. Firstly, the NSW Institute of Teachers
mandatory Aboriginal Education requirements fochea education courses needs to be revised and
monitored to ensure the needs of Aboriginal stuglentlturally appropriate curriculum and
pedagogy is adequately reflected. This then neediet coherently linked to the Professional
Teaching Standards and supported by appropriadanas and in partnership with key stakeholders
lead by the NSW AECG.

The second area is direct involvement with the ersiNies to support their articulation of the
mandatory requirements and the Professional Teg@tandards. Again this needs to be negotiated
carefully to ensure genuine, authentic and prodeagpartnerships based on a vision of improved
Aboriginal student outcomes.

Despite the vast number of reports and researehe ik still need for research that can identiy th
essence of Aboriginal student needs and convedetheto tangible outcomes. Certainly, the
articulation of Aboriginal voices in research is @mea that has received little attention.
Significantly, the communication of diverse Aborigl voices to ensure appropriate reflection of
these voices in localised action is essential.

On a final note®... Aboriginal students continue to be the most ediooally disadvantaged
student group in Australia.(NSW DET & AECG, AER, 2004, p. 113lespite the many education
initiatives implemented by the Commonwealth and N&avernments over the past 20 yeHrs
Many Aboriginal students are consistently at thedoend of the achievement scale, the effects of
which are compounded by higher absenteeism anessigm rates, so there is an urgent imperative
to address this issue and more focussed and cotstruesearch with visible practical applications

12 MCEETYA Australian Directions in Indigenous Edugat?2005-2008 (2006), Steering Committee for theeRewf Government
Service Provision Overcoming Indigenous Disadvaatdey Indicators (2007). Standing Committee on Eympémt, Workplace
Relations and Education Quality of School Educa{@®07),NSW Parliament Legislative Council Standdmgnmittee on Social
Issues Overcoming Indigenous Disadvantage (Noveg0@8), Connecting Cultures Review of Victoria's EdiscaStrategies
(January 2008) etc



is of crucial importance. This project, at the visgst, attempts to provide much needed Aboriginal
viewpoints which are crucial if there is to be authenticity, cultural integration of knowledge and

understandings, and integrity in the development pobfessional teaching standards and
professional learning for pre-service and serneaehers.
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