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Abstract

Authentic leadership is emerging as an alterngieespective on leadership in
different organisational settings including edumat{Bhindi & Duignan, 1997).

The authors will draw upon the existent researah @mmentary on authentic
leadership and its relevance to leaders engaghdnran service organisations,
especially in the field of Education. Notions oftlentic leadership are to be
found in the disciplines of Nursing, Human Resosr@nd Business and
Organisational Development. However, missing/unaskadged dimensions of
the current leadership literature will also be ftifeed with respect to

authenticity. For example often the literature h®at authentic leadership from
the perspectives of leaders themselves, ratherftbanthe perspectives of the
‘followers’. A rationale for this research projastpresented outlining the need
for empirical research from the viewpoints of pitamber-educators (teachers)
as ‘followers’ of authentic leaders. The proposedearch methodology is
outlined which includes a blend of survey data &ls groups, which the
researchers intend to map teacher (i.e. ‘followg@eyceptions of authentic
leaders. Specifically, we want to determine theadyits needed to promote
authentic rather than ‘contrived collegiality’ (Haeaves, 1994). It is contended

1 An alternative version of this paper was submitsda non-refereed paper presentation at the initenaa
NZEALS conference in April-May 2008 as Bhindi, &1l Smith & Hansen (2008).



that authentic leaders will empower communities ledrners through the
creation of vibrant, safe, fulfilling schools.

Keywords: educational leadership; educational policy; stéidauthenticity’

Introduction

In the past decade there has been an intense naoeut the way organisations are managed
and led. Such consternation is partly due to greaidlic scrutiny and probity about the
direction, management, and structures of organisstilt is also substantially due to the
collapse of integrity and a feeling of betrayal byganizational leaders. There is an
entrenched public perception that the leadersteforit does not match workplace reality and
therefore a great deal of cynicism and disdain alewganisational leaders prevails. This
cynicism is fuelled by perceptions of ‘Self’ befotgervice’, profits before public good,
deceitful practices and cover-ups, insincerity angerficiality in relationships and obsession

with efficiency and outcomes without regard to haroast.

For example, in the USA demands have been madeyriater leadership probity and
accountability in the wake of the collapse of En(dMay, Chan, Hodges & Avolio, 2003;
Currall & Epstein, 2003) while in Australia the Atadian Wheat Board (Royal Commission,
Cole Inquiry, 2006) and HIH scandals (HIH Royal Goission, 2003) have ignited similar

public concern and outcry.

This prevailing context of cynicism and perplexatyout falling leadership standards coupled
with the increasing complexity of the workplace hagpelled the search and call for
alternative leadership paradigms that are moreegatliiven, ethical, credible, compassionate,

and people-centred (see also Sinclair, 2007).

In this paper the authors outline a brief literattegview to place the current study in context.
This is followed by an outline of the methodologpmosed study and then the concluding

comments.



The beginnings of the values of authenticity in maagement literature

Referring to Barnard’s 1938 book, (Barnard, 1938cin Novicevic, Davis, Dorn, Buckley

& Brown, 2005, p. 1398) argue that Barnard bringgar the first time the vital importance

of the moral code of leadership. These authorshéurnote that Barnard was the first
‘management’ scholars to formulate a theory of éeshlip influence by consent of followers
(Novicevic et al., 2005, p. 1399). However, moregariantly in the context of this paper
Barnard emphasises the creative aspects inhereautimenticity. Barnard’s approach to
leadership according to Novicevic et al., (2005)cenceptualised as a “function of the
interaction between leader transformational antieniic agency and the conditions/situation
of organisational stability and change” (p. 1401).

Brief literature review

What is provided in this section is a brief outlmfesome of the literature relating to authentic
leadership from around the globe to show it infeeenn business and management, and
human service organisations such as the medicalhguifield and more importantly in

education.

Business/management domains

In recent years a variety of perspectives on atitignand authentic leadership and pointers
for more robust research in this area has emanfated scholars at the University of
Nebraska-Lincoln and other U.S. academics. For pi@nBass and Steidlmeier (1999) adopt
a moral stance of authenticity arguing that tramsfdional leadership is authentic whereas
transactional leadership is unauthentic. HoweveceR2003) is critical of this stance arguing
that ‘it fails to ground a sufficient response tthieal concerns about transformational
leadership’ (p. 67). Price’s counter-argument iat theaders sometimes behave immorally
precisely because they are blinded by their owmuesl Harvey, Martinko and Gardner
(2006) drawing on the attribution research arga this perspective can help ‘organisational
leaders become aware of their own attribution stgled biases’ and could help them adjust
and become more authentic. In a systematic critmueéhe prevalent self-discovery, self-
regulating perspectives on authenticity led by AwoGardner, Walumbwa, Luthans and May
(2004), Sparrowe (2006) argues that ‘the true iseffot discovered absent of others, but is

constituted in relation to others’ (p.421). He agthat ‘emphasis on authenticity as ‘to thine



own self be true’ will be complemented by authatytidisclosed in the regard one holds for
others’, holding that a narrative perspective woaltbw more enriching research on

authenticity.

By far the majority of literature on authentic leasl in business/management and the
development of leaders has come from the USA (see$tance Avolio & Gardner, 2005;
Caldwell & Hayes, 2005; Cooper, Scandura & Scheesh 2005; Gardner, Avolio, Luthans,
May & Walumbwa, 2005; llies, Morgeson & NahrgangQ05; Jensen & Luthans, 2006;
Johnson, 2008; Michie & Gooty, 2005; Mumford, Ant€saughron & Friedrich, 2008).
However, there are other North American businesdies, for example Agashae and Bratton
(2001) a Canadian energy company. Other emergiogoesies such as Columbia (Kronfly,
2006) in the human sciences field, and India imgeof management development are using
the authentic leadership concepts (Krishnan, 2003)erms research studies of authenticity
in business leadership some Scandinavia counttiel as Finland (Hautala, 2005) and
Norway Karap and Helgo (2008) are also using thegeCloser to home, Sarros, Cooper and
Hartican (2006) have utilised the conception ofhauticity in leadership in an Australian

business study.

Health related domains

The literature authentic leadership issues is mdy oestricted to international studies in
business and management however, there are adessin England in the health related
sphere (see Storr, 2004) and in the USA in theimgrprofession (see Kerfoot, 2006a;
2006Db).

Motivational domains

In the motivational ‘self help’ literature CoopendaSawaf (1997) regard authenticity as an
‘energy field’ which derives from within a persondaconveys stronger meanings to those
who engage with them. They suggest that peoplecapable of increasing their authentic
presence and prescribe certain ways of doing soilély, Goffee and Jones (2005) propose
three significant ways in which leaders can establnd sustain their authenticity while
McGraw (2001) regards authenticity as discovery asstoration of the true ‘Self’, and

Adreinne (2006) laments the ongoing ‘syndrome médithenticity’.



Responses to the crises of cynicism and crisis @indidence

An alternative leadership paradigm that has gaimmmmentum is Authentic Leadership.
Proponents of Authentic Leadership argue for higstandards of leadership behaviour and

call for greater congruence between what leadefess and what they do.

In terms of the present study the literature omexntic leadership in education is now briefly

outlined.

Educational domains

Like in the business/management sphere a consldeaabount of the literature emanates
from the USA. In terms of education it is the wofkPaul Begley that is most associated with
authentic leadership (see Begley, 2001; 2006).nCfte values-based literature on authentic
leadership has also been attributed to the worRaidert Starratt (2004). In North America

philosophers such as Terry (1993), Starratt (2084q, Taylor (1991) argued for authenticity

in leadership, canvassing philosophical and ethizadlerstandings of authenticity and

leadership

With reference to education, Begley (2006) propoffacge prerequisites to authentic
leadership in schools: self-knowledge, a capadtynfioral reasoning, and sensitivity to the

orientation of others.

Taking an entirely different perspective Pittingad Tyson (2005) argue that to date much of
the research, critique, philosophical expositiod aammentaries, useful as they might be on
authentic leadership are normative, polemic, ‘h@silor prescriptions for self-improvements

and are almost entirely leadership centred. Wewowith their assessment

...the research on authenticity has not, to datemeed leader authenticity from the
perspectives of followers. Because the authentiitgyature relies predominantly, if not
exclusively, on normative arguments, we know liftlem empirical perspectives about
the perceptions of leader’s authenticity amongofeéirs. In particular, what cues or
markers are used by followers to determine whedHeader is, in fact, authentic?
(Pittinsky & Tyson, 2005)

% See also the work of Blasé and Blasé (2000) inJBA.



In the UK some interesting theorisation around éesklip and followership has been
undertaken by Thody (2003) and also notions ofenttbity by Woods (2007).

Closer to home in Australia, Bhindi and Duignan91p called for greater authenticity in
leadership to counterbalance and contend with d¢ixé tinfluence of rampant corporate
managerialism and the increasing dehumananisingjficab expediency, the apparent
subterfuge and hypocrisy people experience in twerkplaces and private lives (see also
Duignan and Bhindi, 1997). The leitmotif of themrpdigm centres on ethical behaviour and
spirituality. Later, Duignan and his colleaguesd2pinvestigated ethical behaviour of leaders
in service organisations while Bhindi, Gerber andeyR (2002) explored how leaders
conceptualise and manifest spirituality in theiadership behaviour and practice. Branson
(2005; 2007) has also explored this notion in Clathaschools in Queensland and recently
Duignan (2006) has written a whole book about tbosceptualisation of ethics and

leadership.

In terms of data from Aotearoa/New Zealand Rossrdnt has done work in this area (see
Notman, 2008). Furthermore, Cardno (2005, citedRiley and Mulford, 2007) found that

followers want leaders who can lead by doing, hewrong and consistent interest in what
they are doing, and facilitate dialogue with thebow pedagogy and professional practice.

These and other studies will guide and inform esearch in this area.

Definition

There are numerous definitions of ‘leadership’ amtteasing discourse on the meaning of
‘authenticity’ but a definition of ‘authentic leadhip’ has proven to be elusive and arguably
more potent. As Pittinsky and Tyson (2005) acknoge -‘what is meant by authentic
leadership is not clear, and the constructs aralmatys clearly articulated.’

We consider ‘authentic leadership’ as a ‘root catst, which draws upon kindred

perspectives/traditions of leadership. For exampleindi and Duignan (1997) authentic
leadership draws upon ethical, transformationatideship, stewardship, and spirituality.
Furthermore, these authors argue that leadershaptigentic to the degree that it is ethical,

sincere, genuine, and trustworthy in leadershipoacénd interaction. Authentic leaders



uphold honesty and integrity in their everyday aems and constantly search for ‘True Self’

e.g. self-enhancement/self-transcendence (Schwi®&®z) and reject actions and interactions
that are deceptive, hypocritical, duplicitous andnipulative. Authentic leaders exercise

stewardship through mutuality and interdependemce compassion. For such leaders, they
argue, authenticity is not accidental or contribed intentional. Authenticity is also connoted

by sensibility to others. Here, Authenticity is seghen one ‘acts in accord with the true self.
Expressing oneself in ways that are consistent mitbr thoughts and feelings’ (Harter, 2002,

p. 382).

It may be argued that authentic leadership involtws intermingling forces. Firstly,
authentic leadership is the transformation of olfieés®l others to a higher moral and ethical
purpose. It is earned by the leader and bestowelllmyvers. It is not dependent upon the
position, power or authority of the leader but uploa recognised integrity and credibility of
the leader overtime. It is a collective processoimwg leader and followers. Such leaders
‘walk the talk’ in all aspects of their responsitids and earn the trust of others. Thus
authentic leadership is about the integrity of ldsder. Secondly, it is the uncompromising
adherence to or a quest for a high moral code locatstandard of conduct. Such a code
serves as a mirror and guide to themselves fortannself-reflection in their quest for True

Self and transformative learning.

We contend that followers legitimate and bear vég® the extent to which their leaders are
really authentic. Unfortunately, ‘because leaders more visible than followers, most
leadership research has focused upon leaders aacedythe role of followers in explaining

organizational successes or failure’ (Lussier &Aah2007, p. 265).

We advance two significant reasons for undertakunch research. Firstly, that as leadership
Is legitimated through and by followers it is logico map the followers’ perceptions of the
markers of authentic leadership. Secondly, in limgh the literature and practice of
distributive leadership, the relationship betweeaders and followers could be better
understood and enhanced if leaders had a deeparstaading of perceptions of what
constitutes authenticity, as held by their folloszeiSuch a research would extend the limited
scholarship in the area of authentic leadershimftioe followers’ perspective. Consequently,
we propose to explore the concept of authenticdiestp and the markers of authenticity as

perceived by workplace followers and choose thealchas our research setting.



This research focus of this study will compriseeaes of instances (cases) where the focus is
on the behaviours of school leaders performing wabeatic leaders as perceived by their
followers. The nature and function of schools asham service organisations, exemplify
ideals of autonomy, collegiality and shared ledderswhich are actively sought and
vigorously defended by the teaching professionnddethe dominant assumptions of control
based on industrial and bureaucratic models ar@rded as inappropriate and need to be re-
examined especially how their followers regard é&gad Also since schools are woven from
the same societal fabric as other organisationsdaenot remain aloof or escape the ongoing
turbulence, scrutiny and discontinuous changeeir thidst. Nor can they ignore the shifting
grounds within their own context. In other wordse implications of the ‘kinetic’ forces that

impinge on school leadership are too strong torgno

These forces include:

* Increasing administrative burdens and accountedslif site based management;
* Growing public sophistication and vocalization loéir opinions;

* Professionalization of teachers and the primadgachers as leaders;

» Balancing multiple often contradictory expectationismultiple stakeholders;

* Expanding knowledge base and the rise of expertise;

» Stress of persistent vandalism, student behaviamagement and duty of care;

* Leadership burnout and the oncoming crises of Ssoue.

(Bhindi, 2004)
It is clear that school leadership has become tmoptex and burdensome to be handled
throughdictates manipulation and appeals to authority. Themmisncreasing call for school
leadership to become more dynamic, open, accountatdl authentic (see Bhindi, 2003).
While many school leaders claim to be authentidédes, there is no empirical research on

whether these perceptions are shared by theinvfell®

Research questions

This research investigates two central questions:

1. How, if at all, do followers assess the authentioittheir workplace leaders?

2. How, if at all, do followers perceive that leadees develop authenticity?



Research methodology

While the study utilisesasesfor the sake of managing both geographical anttutisn(al)
based data more conveniently, procedures usedestibé described as aligning with a mixed
methods methodology which uses both qualitative guoentitative methods (Gorard &
Taylor, 2004; Luttrell, 2005; Smith, 2002). Triamgion procedures as described by Keeves
(1997) have been factored into the research demighthis specifically involves invoking

data, investigator and methodological triangulaasrappropriate (Wellington, 2000).

The overarching methodology involves a case studgluation of the schools’ as
organisations (Anderson & Arsenault, 1998; Basd4®&@9; Burns, 2000; Cohen, Manion &
Morrison, 2000; Merriam, 1998; Smith, 2002; Yin9B). [Note: remember that even experts
such as Cohen, Manion & Morrison, subscribe torntbigon that methodology is the toolbox
used for plying the trade and methods are the todte used within the trade — Hansen, 2008

(research note)].

Anderson and Arsenault (1998, p. 249) define casdies as ‘an empirical investigation ...
[and] ... a qualitative form of inquiry that reliea emultiple sources of information’. Building
on this Marshall and Rossman (2006, p. 56) sugipestcase studies, may entail multiple
methods — interviews, observations, document aisalggen surveys. The current proposed

research draws on most of these methods or vawaititem, except observations.

Data collection methods

In a study such as this, documentary analyses atadabllection are separate aspects of the
one exercise. For this study, it is intended tdhgatelevant institutional and government
materials for documentary analysis, e.g. matefrai® the ERO (Education Review Office)
and from the Quality Assurance Directorate (Sch@wgsion, New South Wales Department
of Education and Training, (DoE&T). In addition, leeant website materials policy
documents and selected items of literature willsbarced for thematic analysis (e.g. Scott,
2000; May, 1997; Wellington, 2000). It is also m#ed to gather primary data from three

geographical domains (see below).

As an integral aspect of this phase of the reseaebévant government and school websites

will be scanned for terms associated with ‘goodidership in general and ‘authentic’



leadership in particular. Patton (1990) descrides form of research (i.e. documentary
analysis) as stemming from written data, usuallgutieents, which yield excerpts, quotations
or entire passages from organisational recordsciaffrecords or publications. Merriam

(1998, p. 123) suggests the following proceduresilshbe followed in documentary analyses

(her procedures have been italicised and our cortsi@ve not):

After assessing the authenticity and nature of dwmis ... the researcher must adopt
some system for coding and cataloguing théie concur. But in this study, we

intend to not only invoke a top down or deductipp@ach to data management, but
we also want to admit scope for an inductive apginaahereby data induce codes and

subsequent theory.

If possible written documents should be photocopfeghin we concur because that
enables investigators to generate preliminary ndtesvever, we reason, with due
regard to the power of computing, that it is beterscan such documentation. It
should be scanned in order to transform the data @tectronic form so that
subsequently, computer aided analyses (e.g. witR @8ivo 8) can more readily be
achieved.

By establishing categories early on for coding, tbsearcher will have easy access to
information in the analysis and interpretation stalyet again, we agree but we also
note that aside from data retrieval, critical reflen of data is best facilitated by
iteratively examining data in a manner that is cstest with an audit trail of thinking.
Such data and thinking reviews almost invariablynmot further questions that can be

‘coded on’.

Primary field data will be gathered from both Aasitx and Aotearoa/New Zealand which will
enable tentative cross-Tasman comparisons andaststio be made. In Australia, data will
be gathered in Wollongong, South East NSW and ffemidale, North West NSW. In New
Zealand primary data will be gathered from the Raf/Nhakatane area and from the North
Shore City’'s schools. Specifically, it is intendeto administer an on-line
Questionnaire/Survegcross the four areas, two of which are metragol{tVollongong and
North Shore City, NZ) and two of which are lessamtand thus smaller more rural centres

(Rotorua, Whakatane, New Zealand and. Armidale, NS¥Vis intended that the on-line

10



survey would be designed on a platform such aseyukonkey and that the data analyses
would be predominantly descriptive with resultsngeprocessed via SPSS. There will be a
purposive sample of teachers from Catholic, GovemtState and Independent schools in
each region with: up to four state/government stheelected and a further two schools in
each of the other categories the Catholic and kw@gnt sectors. Thus there will be up to
eight schools in each of the four city/rural aréasthe study and thus up to 32 schools in

total.

Subsequently, in-depth semi-structured focus grotgrviews will occur with a cross-section

of teachers across each of the three areas.nteisded to recruit up to two people from each
school and to facilitate two focus group sessicgisgrea (these practitioners will be actively
involved and mentored by the more experienced relsees). These interviews might broadly
be phenomenological in nature (see Seidman, 19@8, io Marshall & Rossman, 2006). The

interviews will be recorded and transcribed for seduent narrative analysis (Clandinin &
Connelly, 2000) but the software which will be usall be QSR NVivo 8.

In summary, this mixed methods series of case etudiill span rural and metropolitan
settings, will gather qualitative and quantitatdega and is, at best, exploratory in nature. It is
not ambitious task because it only completes amlrexploration of a leadership construct

that we believe to be important.

Conclusions

In theory, authentic leadership represents a consaommitment to core, enduring values.
If, AL, is nurtured and sustained by compassiomdsty and dignity in leadership behaviour
and interpersonal relationship. In schools as cermplorkplaces, we need both authentic
teachers and authentic leaders. In this propdsely,swe intend to determine whether or not
(and to what extent if at all), authentic leadars, critical to the success of the school’s core
business. It has been well established that whepl@é&now that they are valued, they also
feel empowered and become able to accept resplitysénid ownership for whatever soul,

tone, wellbeing and successes occur within the plade. Moreover, it has also been shown
that such a workplace culture is not accidentathar — it is intentional. Only by creating a

caring, concerned and compassionate environmenirirschools can school leaders provide

the ignition and compression needed to drive qu#diaching and learning, and the necessary

11



stretch for improvement and innovation (Bhindi, 200And if authentic leadership is an
essential dimension of such a process, it is ir@dnat this study will indicate that this is so.
There is much work to do in actually collecting awlysing the data yet we believe this is a

valuable trans-Tasman study which will add newghts to this interesting arena.

References

Agashae, Z. & Bratton, J. (2001). Leader-followeynamics: developing a learning
environmentJournal of Workplace Learning, (3, 89-102.

Anon. (2008). Leadership and the meaning of lifealkihg the talk responsibly — and
authentically?Strategic Direction, 2(), 6-9.

Avolio, B. & Gardner, W. (2005). Authentic leadeisiidevelopment: Getting to the root of
positive forms of leadershiphe Leadership QuarterlyL,6, 315-338.

Avolio, B., Gardner, W., Walumbwa, F., Luthans&May, D. (2004). Unlocking the mask:
A look at which authentic leaders impact followettitades and behaviorsThe
Leadership Quarterlyl5, 801-823.

Adreinne, C. (2003). Authenticity (Online Feature rtidle) retrieved from:
http://www.soulfulliving.com/authenticity.htm

Bass, B. & Steidmeier, P. (1999). Ethics, chara@ed authentic transformational leadership
behavior.The Leadership Quarteriht0(2), 181-217.

Bassey, M. (1999).Case study research in educational settinggickingham: Open
University Press.

Begley, P. (2001). In pursuit of authentic schealdership practicekternational Journal of
Leadership in Educatior(4), 353-365.

Begley, P.T (2006). Self-knowledge, capacity andsgwity; Prerequisites to authentic
leadership by school principallournal of Educational Administratiod4(6), 570-589

Begley, P. (2006). Self-knowledge, capacity andsweity; Prerequisites to authentic
leadership by school principallournal of Educational Administratiod4(6), 570-589.

Bhindi, N. (2003). Practising creative leaderstipe dream or possibilityPhe Practising
Administrator 1-21.

Bhindi, N. (2004, July).Creating and sustaining emarhing breathing school. Keynote
Presentation, Bomaderry Public School, Retreafuly

Bhindi, N. & Duignan, P. (1997). Leadership for tiew century: Authenticity, intentionality,
spirituality and sensibilityManagement and Administration Journ2b (2), pp???

Bhindi, N., Gerber, R., &d Riley, D. (2002, Augus8pirituality in leadership: The missing
link? Second International Conference on Catholdudational Leadership, Which
campus? Australian Catholic University, 5 August.

Bhindi, N., Riley, D., Smith, R. & Hansen, J. (2008pril-May). Authentic leadership in
education: A cross-country reality? Paper presergedhe Enhancing the Heart,
Enriching the Mind at the international leadership conference, Newalafel

12



Educational Administration and Leadership Soci®¥YKEALS). Auckland, 30 April — 3
May.
Blasé, J. & Blasé, J. (2000). Effective instructibleadership: Teachers’ perspectives on how

principals promote teaching and learning in schoalsurnal of Educational
Administration, 3&), 130-141.

Branson, C. (2005). Exploring the concept of valieasl principalshipLeading & Managing,
11(1), 14-31.

Branson, C. (2007). Effects of structured selfeetiibon on the development of authentic
leadership practices among Queensland Primary $cRoocipals. Educational
Management, Administration & Leadersh@y(2), 225-246.

Burns, R. (2000).Introduction to research metho(™ ed.). Frenchs Forrest: Pearson
Australia.

Caldwell, C. & Hayes, L. (2007). Leadership, trustthiness, and the mediating ledeurnal
of Management Development,(2f 261-281.

Cardno, C. (2005). Leadership and professional Idpueent: the quiet revolution.
International Journal of Educational Management(4)9292-306.

Clandinin, D. & Connelly, F. (2000Narrative enquiry: experience and story in qualiat
research San Francisco: Jossey-Bass Publishers.

Cohen, L., Manion, L. & Morrison, K. (2000Research methods in educati¢s” ed.).
London: RoutledgeFalmer.

Cooper, R. & Sawaf, A. (1997kxecutive EQ: Emotional intelligence in busineBkce of
publication? Orian Business Books

Cooper, C., Scandura, T. & Schriesheim, C. (2006pking forward but learning from our
past: Potential challenges to developing authelg&dership theory and authentic
leadersThe Leadership QuarterlyL,6, 375-393.

Currall, S. & Epstein, M.. (2003). The fragility ofganizational trust: Lessons from the rise
and fall of EnronOrganizational Dynamics32(2), 193-206.

Duignan, P. (2006Educational leadership: Key challenges and ethteakionsMelbourne:
Cambridge University Press.

Duignan, P. & Bhindi, N. (1997). Authenticity inaddership: An emerging perspective.
Journal of Educational Administratio85(3), 105-209.

Frankel, M. & Schechtman, J. (2006). Too much agoad thing? Values in leadership in
educational organizationsnternational Journal of Educational Management,(20
520-528.

Gardner, W., Avolio, B., Luthans, F. May, D. & Walbwa, F. (2005). “Can you see the real
me?” A self-based model of authentic leader andviar developmeniThe Leadership
Quarterly,16, 343-372.

Garger, J. (2008). Developing authentic leadershiporganizations: some insights and
observationsDevelopment and Learning Organizations(1)014-16.

Goffee, R. & Jones G. (2005). Managing authenticitiie paradox of great leadership.
Harvard Business RevieWecember, 86-97.

13



Goffee, R. & Jones, G. (2006). Getting personattantopic of leadership: Authentic self-
expression works for those at the tdfuman Resource Management International
Digest, 144), 32-34.

Gorard, S. & Taylor, C. (2004Combining methods in educational and social researc
Buckingham: Open University Press.

Hargreaves, A. (1994Lhanging teachers, changing times: teachers’ wardt eulture in the
postmodern ageNew York: Teachers College Pres.

Harvey, P. Martinko, M.J. & Gardner, W. (2006). Rwating authentic leadership in
organizations: An attributional perspecti®urnal of Leadership and Organizational
Perspective, 13), 1-11.

Hautala, T. (2006). The relationship between peabignand transformational leadership.
Journal of Management Development Journal825777-794.

Hetland, H., Sandal, G., & Johnsen, T. (2008).dwadlrs’ personality and leadershijjmurnal
of Leadership & Organizational Studies,(4% 322-331.

HIH Royal Commission (2003.Jhe failure of HIH InsuranceCanberra: Commonwealth
Government of Australia.

Hinds, D. (2000). Research instruments. In D. Wigkin (Ed.).The researcher’s toolkit: The
complete guide to practitioner researp. 41-54). London: RoutledgeFalmer.

llies, R., Morgeson, F. & Nahrgang, J. (2005). Awrtic leadership and eudaemonic well-
being: Understanding leader-follower outcom&he Leadership Quarterlyl6, 373-
394.

Jenkins, P. (1999)Surveys and questionnaire®Vellington: New Zealand Council for
Educational Research.

Jensen, S. & Luthans, F. (2006). Entrepreneursutigeiatic leaders: impact on employees’
attitudeslLeadership & Organization Development Journal(8)7646-666.

Karp, T. & Helgo, T. (2008). The future of leadapshthe art of leading people in a ‘post-
managerial’ environmenEoresight, 1(2), 30-37.

Keeves, J. (ed.). (1997)Educational research, methodology and measureméimt:
international handbookOxford: Pergamon.

Kerfoot, K. (2006a). Authentic leadershiedsurg Nursingl5(5), 319-320.
Kerfoot, K. (2006b). Authentic leadershipermatology Nursingl8(6), 595-596.

Krishnan, V. (2004). Impact of transformationaldeeship of followers influence strategies.
Leadership & Organization Development Journal(1)558-72.

Kronfly, F. (2006). From administrative humanismthe awareness of anomalies: the role of
the human scienceSociety and Business Revid\d,), 28-36.

Lussier, R. & Achua, C. (2007).eadership: Theory, application, skill developmdtiice of
publication? Thomson, South-Western.

Luttrell, W. (2005). Crossing anxious borders: teag across the quantitative-qualitative
‘divide’. International Journal of Research and Method in Eation, 2§2), 183-196.

Marshall, C. & Rossman, G. (200@pesigning qualitative researcfdth ed.). Thousand
Oaks, CA: Sage Publications.

14



May, D., Chan, A., Hodges, T.., & Avolio, B. (2003)eveloping the moral component of
authentic leadershi®rganizational Dynamics,33), 247-260.

May, T. (1997).Social research: Issues, methods and pracg$ ed.). Buckingham: Open
University.

McGraw, P. (2001)Self matters: Creating your life from inside otdew York: Simon &
Schuster.

Merriam, S. (1998)Qualitative research and case study applicationseducation San
Francisco: Jossey-Bass.

Michie, S. & Gooty, J. (2005). Values, emotionsg authenticity: Will the real leader please
stand up?he Leadership QuarteriL6, 441-457.

Mumford, M., Antes, A., Caughron, J. & Friedrich, (R008). Charismatic, ideological, and
pragmatic leadership: Multi-level influences on egemce and performancé&.he
Leadership Quarterlyl9, 144-160.

Mutch, C. (2005).Doing educational research: A practitioner's guide getting started.
Wellington: New Zealand Council for Educational Baxh.

Newman, W. (2003)Social research methods: Qualitative and quantigtapproachs (5"
ed.). Boston: Allyn and Bacon.

Notman, R. (2008). Leading from within: A valuessbd model of principal self-
developmentlLeading & Managing14(1), 1-16.

Novicevic, M., Davis., Dorn, F., Buckley, R. & Braw J. (2005). Barnard on conflicts of
responsibility: Implications for today’s perspeesvon transformational and authentic
leadershipManagement Decision, @), 1396-14009.

Patton, M. (1990).Qualitative evaluation and researc{Znd ed.). Newbury Park: Sage
Publications.

Pittinsky, T. & C. Tyson (2005). Leader authengiamarkers: A study of African-American
political leadership. In W. L. Gardner, B.J. Avolend F. O. Walumbwa (Eds.),
Authentic leadership theory and Practice, 3: Orgjieffects and developmeRtace of
publication?: Elsevier.

Price, T. (2003).The ethics of authentic transfdromal leadership.The Leadership
Quatrterly,14, 67-81.

Richards, L. (2005Handling qualitative data: A practical guideondon: Sage.

Riley, D. & Mulford, B. (2007). England’s Nation&lollege for School Leadership: a model
for leadership educatioJdurnal of Educational Administration, @5, 80-98.

Royal Commission (2006) Inquiry into certain Auma Companies in relation to the UN
Oil-for-Food Program (Cole Inquiry). Canberra: Coomwealth Government of
Australia.

Sarros, J., Cooper, B. & Hartican, A. (2006). Leadgp and characteieadership &
Organization Development Journal, (87, 682-699.

Scott, D. (2000)Reading educational research and policgndon: RoutledgeFalmer.

Scott, D. (2000).Realismand educational research: New perspectives and ilpitisss.
London: RoutledgeFalmer.

15



Simons, T. (1999). Behavioral integrity as a caltimgredient for transformational leadership.
Journal of Organizational Change, (2, 89-104.

Sinclair, A. (2007)Leadership for the disillusione®lace of publication?: Allen & Unwin.

Smith, R. (2002)Accountability in Education: Reviewing the reviesver A policy study of
the Education Review Officd&Jnpublished PhD thesis. Christchurch: Universofy
Canterbury, pp. 426.

Sparrowe, R. (2005). Authentic leadership and tweative self.The Leadership Quarterly
16,419-439.

Starratt, R. (2004 Ethical leadershipSan Francisco: Jossey-Bass.

Storr, L. (2004). Leading with integrity: a quatitee research studyJournal of Health
Organization and Managemeni(6), 415-434.

Taylor, C. (1991)The ethics of authenticitCambridge, MA: Harvard University Press.
Terry, R.W. (1993)Authentic leadership: Courage in actioBan Francisco: Jossey-Bass.

Thody, A. (2005). Followership in educational orgations: A pilot mapping of the territory.
Leadership and Policy in Schoo&?), 141-156.

Wellington, J. (2000)Educational research: Contemporary issue and apphesa.London:
Continuum.

Woods, P. (2007). Authenticity in the bureau-entsg culture: The struggle for authentic
meaning Educational Management, Administration & LeadersB§2), 295-320.

Yin, R. (1993)Applications of case study researtiondon: Sage.

16



