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Abstract

The transition from primary school to high schaohi particularly challenging for rural students
who leave home in order to enter a boarding sckaglronment. This presentation reports on
the lived experiences, concerns and coping stesegfi rural year seven students undertaking
this transition. 89 students including both boagdand day students located at four boarding
schools situated in provincial, rural cities papated.

The aim of this study was to identify the main ssgurrounding the transition of rural students
to boarding school. Quantitative research methoel® vapplied to questionnaire data that used
the Dundee Relocation InventorfFisher, 1989) and the Self Concept Scale from SkH-
Description Questionnaire-i{Marsh, 1990). A content analysis of studentspoeses identified
homesickness as one of the main concerns for dstudariering boarding school and also
discovered a relationship between this issue aadd#f-concept of students. Additionally, two
other transition issues: Feelings of Apprehensioth @ommunal Living were identified by the
content analysis.

INTRODUCTION

The transition from primary to secondary schoah ishenomenon that brings many challenges
for students. This period in life sees many charagesirring; these changes include changes in
school environment and also the physical changesla@iescence. This transition is a particularly
challenging time for rural students who leave th®ame in order to begin their secondary
education at a boarding school.

Boarding schools prove to be a popular choice otemporary secondary education for rural
Australians (Human Rights and Equal Opportunity @ossion, 2000). An Australian boarding
school can be described as a community in whictiestis reside under the care of resident staff
in order to receive an education (White, 2004).

This paper explores the unique transition of rygdamary students to secondary boarding
schools. This study aims to identify the main apjent issues facing rural students as they
entered boarding school. The following researabstjon was developed:

What are the main issues concerning the adjustréntural secondary students
commencing boarding school?

LITERATURE REVIEW

A review of the literature drawn from Australiandaoverseas contexts was undertaken as part of
this study. The central purpose of this reviewigxamine the literature surrounding the topic of
rural students’ transition and adjustment expegsraf secondary boarding school.
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With rural students accounting for a significanogortion of the Australian boarding students
population (Independent Schools Council of Auss;at003), surprisingly this topic is one which
has received limited attention through research anckcent literature.

In Australia, the term boarding school attacheddfit® a range of institutions including:

. Boarding Schools;

. Student Hostels (Lenahan, 1980);

. Boarding Houses (Human Rights and Equal Opportu®dasnmission, 2000); and,
. Homestays (Richardson, 2003).

White (2004, p. 86) proposed a more general andatipeal definition for an Australian
boarding school which defined an Australian boagdiohool as: ‘a day school with a boarding
house or houses attached to the main institutiarthe research reported in this study, White’s
(2004) definition of a boarding school will be atlegh due to its functional and operational
utility.

Students undertake a range of transitions durieg $chooling years. The primary school to
secondary school transition generally takes platevden the ages of 11 and 13 years (Fisher,
Frazer & Murray, 1984, 1986).

When specifically examining the literature focusimg the transition from a primary school to
secondary boarding school, students are not onhfrmated with the daunting prospect of
leaving their primary peer group and the culturethadir primary school, they also face the
departure from their community and more importarttheir family. Therefore, the effects of this
transition for such students are escalated (Do&A82, 2003; Vaille, Heaven & Ciarrochi,
2004). The reality of this environment change iknasvledged by staff who participated in
Mason’s (1997, p. 144) research who state thathiamge creates fair amount of shock [for
students]'.

The difference between the general progressiontudests to secondary school and the
progression of students to boarding school, is thatlatter involves not just the two obvious
transitions (adolescence and educational), but algbird transition: geographical transition.
Research into the effects of geographical transifoggests that such transitions are stressful
and that they can possibly increase the risk oftat@m physical disorder (Fisher, 1989).

The effects of the transition to boarding school

While there has been much written describing tifects that an educational transition poses for
students: for example, Dillingham and Harris (1990)d Green, Martin and Marsh (2005),
significantly fewer authors have focused on thasition from a rural perspective (Johnstone,
2001; Pietarinen, 1998; and Tennant, 2005). Inrélweew of available literature specific to this
study, it emerged that even fewer authors havertegpoon the effect of the transition to
secondary boarding school from a rural perspe¢avns, 2002, 2003; & Mason, 1997).

The most frequently reported effects of transittonstudents to boarding school settings were:
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1. Homesickness. (Downs, 2002, 2003; Fisher, Frazdr Maorray, 1984, 1986Human
Rights and Equal Opportunity Commission, 2000; Kéza & Flett, 1998; Tilburg,
Vingerhoets &Van Heck, 1996); and,

2. decreased self-concept. (Downs, 2002, 2003; Md<29Y,).

Other reported effects of the transition for rigtaldents included:

1 declines in academic achievement (Green, Martin &34, 2005; Kazantzis & Flett,
1998);

2 disrupted place identity (Downs, 2002, 2003);

3 increase in psychological distress (Green, MartirMarsh, 2005; Kazantzis & Flett,

1998); and,
4 Negative and inappropriate behaviour (Hargreaves] B Ryan 1996; Howard &
Johnson, 2004).

The transition to secondary boarding school caacaitudents in numerous diverse ways. Very
few studies that have explored the transition oflsthts to boarding school have examined the
coping strategies that students adopt in order dal dvith these changes. Mason’s (1997)
gualitative research on the transition to boardicigool reported the following coping strategies
as methods participants used to adjust to theisitian to boarding school:

1. Boys deal with the situation by becoming quiet amthdrawn;
2. Girls are open and communicate about how theytéeehch other; and,
3. Burying themselves in activities.

The lack of focus on this aspect of the transitmboarding school signals a major deficiency in
the current literature. Influenced by this gaphe titerature, the present study incorporated this
focus into a research question and thus aims tarekpxisting knowledge of this topic.

From this analysis of the available literature, literature suggests that the main issues facing
rural students making the transition to boardirtgpst are: a) a decrease in self concept (Downs,
2002, 2003; & Mason, 1997); and, b) homesickness\wiz, 2002, 2003).

Research design and methods

The present study involved 89 students in thest fpear of attendance at a boarding school and
used a questionnaire, focus groups and interviemenswer the research question. The study
adopted the use of both qualitative and quantgatnethods to gather data and information,
however this paper will focus specifically on theaqtitative results of the study.

Data were collected from four independent boardidgools, three located in rural New South
Wales within the Riverina region and one boardicigosl located in rural Southern Queensland.
Independent boarding schools were selected foptingose of this study as they account for the
largest percentage (94%) of boarding schools in Beuth Wales (Independent Schools Council
of Australia, 2003)The demographics of each school are provided ifT e 1.

Table 1.
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Demographics of participating schools

Da Boardin Total : I
School Sty dgnts Stu dentg Enrolments Co-educational | Affiliation
1 565 100 665 Yes Uniting
2 179 69 248 Yes Lutheran
3 850 50 900 Yes Catholic
4 277 170 447 Yes Uniting

(Southern Weekly Magazine, 2007)

Students

Student participation in the study was voluntargrddtal permission was obtained for each
participant. All students, including both day andaftdling, entering year seven at the NSW
boarding schools, and year eight - the equivalemtsition year in the QLD boarding school -

were invited to participate in the study. A totélapproximately 210 students were invited to

participate in the study. 95 students agreed ttggaate which produced a return rate of 45%.
However, due to uncontrollable circumstances inagda school excursion and students
absences, only 89 of these students participatéukeistudy. 44 were male and 45 were female.
The ages of students ranged from 12 to 14.

44 students were boarding students and 45 stuaesrs day students. Of the 44 boarding
students, 75 percent chose the word ‘Farm’ to dssdheir home address. In regard to the
educational background of the boarding school stise21 attended public schools the year
prior to attending the current boarding school,le/@8 attending private schools.

Instrumentation

The questionnaire consisted of three sectionsi@ettsought biographical information; Section
2 incorporated Fisher's (198®undee Relocation Inventory (DRBnd Section 3 was based on
the Self-Concept Scale (SCS) derived from Marsth®90) Self-Description Questionnaire—lI

(SDQ-II).

Dundee Relocation Inventory (DRI)

Fisher’'s (1989)Dundee Relocation Inventory (DRNas devised as a ‘diagnostic tool for the
assessment of homesickness and distress followarsition’ (Downs, 2003, p. 3). Fisher's
inventory consisted of 26 items (including two duynitems) and was designed as a diagnostic
tool to gauge homesick and distress following titaors

Self-concept Scale (SCS)

The Self-Concept Scale (SCS) was generated by tisiag sub-scales from Marsh’s (198®)If
Description Questionnaire-Il (SDQ-IIwhich is a psychometric tool specifically desigried
measure the self-concept of young adolescents (GMartin & Marsh, 2005). The three sub-
scales used in this study wefeneral Self Emotional stability; andParent relations.

Results
The data generated by the questionnaire was predtely numerical. The existence of
relationships and differences among the studenstoumnaire data were investigated using
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correlations, analysis of variance, both univariatel multivariate, and multiple regression
analysis.

Self-Concept Scale (SCS)

The three scales of the SCS selected from Mard98Q) Self Description Questionnaire-l|
(SDQ-II) were General SelfSelftot), Emotional Stability Emottot) and Parent Relations
(Parenttot). Statistical analyses on each scale using at&9ents are reported in Table 2.

Table 2.
Statistics for the total sample on the three SC&sores
Selftot Emottot Parenttot
Mean 35.34 28.44 25.61
Std. Deviation 4.43 4.62 2.63
Cronbach’s Alpha .874 .796 723

The following graph (Fig. 1) represents the freqryeand distribution of the total sample (N=89)

for the Self-Concept Scale (SCS) scores based oimswg scores on Selftot, Emottot, and

Parenttot scales. Students’ overall scores ranged 56 -104 with a higher score indicating a

higher Self-Concept Scale score. The mean of ther®d scores was high (89.4157) and over
60% of scores fell above this figure. This findinglicates that the self-concept of students was
not necessarily adversely affected by the transitm boarding school as the literature had
suggested. This finding will be discussed latehis paper.

Figure 1.
Frequency Histogram of SCS scores
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Histogram
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A break down of Self-Concept Scale scores for bogrdtudents and day students revealed a
small mean difference (Boarders = 90.4 and Dayestigd= 88.5). This finding is interesting as
the literature suggested that the transition tording school may lead to a decrease in self-
concept (which in this study is expressed a the slithese three measures), however these
figures suggest otherwise, suggesting that boarslindents have a slightly higher self-concept
than day students.

Dundee Relocation Inventory (DRI)

The following graph (Fig. 2) represents the frequyeand distribution of the boarding students’
(N=44) Dundee Relocation Inventory (DRI) scorese Bhores ranged from 33 - 69 with a higher
score indicating a higher incidence of homesickn€sse mean of these scores was high (55.25)
and over 50% of the cumulative percentage of scarre higher than this figure. This finding
indicates that the incidence of homesickness withan sampled boarding students was high.
This, in turn, suggests that homesickness is a maire for commencing boarding students who
are making the transition to boarding school. Timding is consistent with the literature that
suggests that homesickness is a key issue forrggidatering a boarding school (Downs, 2002,
2003, Mason, 1998). These findings will be diseddater in this paper.

Figure 2.
Frequency histogram of DRI scores
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DRI
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The participant sample for this study consistethaf groups of students: boarding students (N =

44) and day students (N = 45). The boarding stisdeminpleted the three scale measures of the
SCS as well as the Dundee Relocation Inventory JBBdle. However the day students did not

complete the DRI as it is designed for adolescehts have experienced a relocation to boarding

school.

Table 3 reports on an investigation of the relaiop between the three SCS sub-scales and the
DRI scores of boarders using Pearson Product Moneooefficient correlation coefficient
(Burns, 2000; Pallant, 2005).

Table 3.
Table of correlations for boarders on the four ssal
DRI Selftot Emottot Parenttot

DRI Pearson

Correlation 1 567() -536(*) -465(")

Sig. (2-tailed) .000 .000 .001

N 44 44 44 44
Selftot Pearson - " .

Correlation 567(7) L 676(™) 428()
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Sig. (2-tailed) .000 .000 .004

N 44 44 44 44
Emottot Pearson -, ",

Correlation -536(™) 676(™) ! 226

Sig. (2-tailed) .000 .000 141

N 44 44 44 44
Parenttot Pearson - -,

Correlation -465(") 428(7) 226 !

Sig. (2-tailed) .001 .004 141

N 44 44 44 44

** Correlation is significant at the 0.01 level {@Hed).

The findings of this analysis indicate that eachhefse four measures correlate positively with
each other. There are significant positive corretst between the DRI and each of the three
subscales used in eth SCS. Additionally, the Géngelf (Selftot) and Emotional stability
(Emottot) subscales have the highest correlatief.§76) while no significant relationship was
found to exist between Emotional stability (Emottand Parent relations (Parenttot) sub-scales.
These figures indicate that high scores on the DB&sure are associated with high scores on
each of the three SCS scales.

Exploring Day/Boarder Student Status

A one-way MANOVA using boarder/day student statsishee independent variable and the three
revised adjustment measures was conducted to egahenspecific questioo boarders and
day students differ on the three adjustment meaqgeneral self, emotional stability and parent
relations)?The multivariate testing was completed using aiance level of .05. The results
of the MANOVA are shown in Table 4.

Table 4.
Results of the MANOVA
Effect Value F Hypothesis df | Error df Sig.
Intercept  Pillai's Trace 991 3077.663 3.000 85.000 .000
NStatus Pillai's Trace .060 1.815 3.000 85.000 151

The Pillai’'s Trace F value for the effect of boaglistatus was 1.815 (df = 3, 85) which was not
significant. Thus, it was not appropriate to exasriine univariate results to identify differences
for individual dependent variables. Therefore iswancluded that boarders and day students did
not differ on these three adjustment measures. fiflding provides a contrast to the literature
(Downs, 2002; 2003; Hargreaves & Earl, 1990; anev&td & Johnson, 2004), which suggests
that the transition to secondary school would hedaerse effects on their self-concept.

However, the Self Total measure can be viewed #tigaily as a predictor of Emotional
Stability and Parent Relations (Marsh, 1990). Meegpthe correlation results indicate that this
General Self measure is more highly correlated Withother two measures than they are with
each other (Table 3). Thus, a second question weaslaped:Do boarders and day students
differ on the Emotional Stability and Parent Retas measures after controlling for the effects
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of the General Self measure?

Multivariate analysis of covariance (MANCOVA) wasdertaken to examine the differences

between boarders and day students on the two depewndriables (Emottot and Parenttot) after

controlling for the effects of Selftot by usingas a covariate. The results of this analysis are
provided in Table 5.

Table 5.
Results of the MANCOVA
Effect Value F Hypothesis df Error df P Pgrtlal Eta
quared

Intercept
Pillai’s Trace 403 28.716 2.000 85.000 .000 403
Selftot
Pillai's Trace 514 44.995 2.000 85.000 .000 514
NStatus
Pillai’s Trace .059 2.669 2.000 85.000 .075 .059

The Selftot measure had a Pillai’s Trace F valué4099 (df 2, 85) which is highly significant (P
<.001). In fact, the Partial Eta Squared (.514)aatds that much of the variance in the two
dependent variables Emotional Stability and PaRslations (i.e. Emottot and Parenttot) was
accounted for by this General Self (Selftot) measur

In comparison, the boarder/day status (NStatus)ahBdlai’s Trace of 2.66 (df=2, 85) which is
not significant (p = .075). Therefore, it was dednieappropriate to examine the univariate
results. The adjusted means for the two dependeiables are reported in Table 6.

Table 6.
Adjusted means of two dependent variables

95% Confidence Interval

Lower Bound Upper Bound
NEmottot Day 28.312 .566 27.186 29.438
Boart 28.590 .573 27.451 29.728
NParenttot Day 25.119 .307 24.510 25.729
Boar 26.128 .310 25.512 26.744

It is suggested from the multivariate analysis oW¥ariance, which is consistent with the
univariate result of p = .023, that boarders regabslightly higher Parent Relation scores on the
Parenttot subscale) and suggested that a trend ex&y. This finding should be further
investigated with a larger sample and consequembiye power.

Summary

The findings of the quantitative data as shown abbavemade significant contributions to
providing answers to the research questions osthdy. Results from thBundee Relocation
Inventory(DRI) instrument showed that boarding studenteras revealed that Homesickness is
a key concern for rural secondary students commgrimarding school.

10
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While analyses conducted on the Self-Concept S&IS) found that ultimately a decrease in
self-concept was not a major concern to rural sgagnstudents, it was suggestive of a trend,
which indicated that boarding students had betéeem Relations (Parenttot) than day students
and also that, the three SCS sub-scales (viz., r@e®eIf, Emotional Stability, and Parent
Relations) were determinants of Dundee Relocatiorertory Scores, or more simply, the
incidence of homesickness.

Content Analysis

Content analysis is a research technique that wegothe thematic analysis of text (Sproule,
2006, cited in Walter, 2006). While it has beertestahat the methods of content analysis may
be adopted in either quantitative or qualitativedsts (Sarantakos, 1998), this study has adopted
the approach for the analysis of quantitative dpaerated from the responses to a series of
open-ended questions from the questionnaire. Egakestions pertinent to this paper included:

Question 11: How did you feel about coming to boarding schadbbe you arrived?

Question 14: What have you found most difficult about cominigdarding school?

Question 15: What do you think the boarding school could dmtke it easier to start
school here?

Question 16: If you could change one thing about the boardiciyo®l, what would it
be?

The responses to these questions were coded asdgedntly examined using the nine stage
process of conceptual or thematic analysis asmaatlby Sproule (2006 cited in Walter, 2006).
The results of this analysis will be reported ie following section with results set out under
each corresponding question.

Q11: Howdid you feel about coming to boarding school before you arrived?
The 43 comments from students’ responses to thestoun were categorised into three main
categories as shown in Table 7.

Table 7.
Students’ feelings prior to entering boarding sdhoo

Type of Response Frequency of Response
Positive

22
Apprehensive / Uncertain 1
Mixed emotions

10

The responses to Question 11 were predominatelyiyo$51%). The main response to how
students felt about boarding school prior to tlaagition, as indicated by students was positive.
Positive comments to this question included worashss: ‘Excited’, ‘Fine’ and ‘Happy'.

11
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The second most common category, Apprehensive/tiogaccounted for approximately 26%
of the responses. Here, students included words asc ‘Nervous’, ‘Unsure’ and ‘Worried’
which are typically associated with uncertainty.

A significant proportion of students experiencedendi emotions prior to entering the boarding
school (23%). This type of conflicting responsegv&ent in the following quote: ‘I felt a bit
nervous and | thought that | would get homesick,Ilvwas excited too’.

Q14: What have you found most difficult about coming to boarding school ?
The main categories arising from the analysis oildents’ responses to this question are
described in the following table. A total of 44pe®nses were analysed.

Table 8.
What did students find most difficult about entgdoarding school

CATEGORY Number of Responses Examples of Responses
“Leaving parents and friends”.

“Leaving my family”.

“Missing my old friends”.

“Not seeing my parents everyday”.

“I miss home”.

“Being so far from home”.

“Homesickness”.

“Leaving home”.

“There are heaps of rules”.

“Homework times”.

“Adjusting to the routine”.

“Waking up early”.

“Living with heaps of people”.

“Putting up with 40 other boys”.

Communal Living 5 “Stuck with people you don't really get along with”
“Trying to fit in”".

“The school is a lot bigger than my old one”.

Missing Home 28

Rules / Routine 11

Missing Home was the most commonly reported categoresponse to what students found
most difficult about coming to boarding school. §imdicates that students found the aspect of
what they had to leave behind more difficult to Idedh than the actual entering of the new
environment of the boarding school.

Q15: What do you think the boarding school could do to make it easier to start school here?

The four main categories presented in Table 9 wieéved from the comments made by
students to Question 15. A total of 32 responses wevided and the following categories were
developed:: Nothing, Introductory Sessions, RulestiRe and Other.

Table 9.
Comments made by students regarding the creatian ehsier transition

[ CATEGORY | Number of Responses | Examples of responses |

12
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Nothing 16 “They are pretty good now”.

“Nothing, it's really easy to start boarding”.

“They do all they can”.

Introductory 6 “Get together with other new students the weekend
Sessions before school starts”.

“More games about getting to know each other”.

“Have a session to meet all our teachers”.

“Have a night where kids can board and meet peoplg

Rules / Routine 5 “More space”.

“Run through the routine a bit more”.

“Not as many rules”.

“Own room with a door”.

Other 5 “More activities when you first get theoedistract

you”.

“Not have to stay in the first weekend”.

“Buddy system with seniors and new kids”.

“Have a guide to help”.

”

The general consensus was quite positive, with $%tudents expressing that there was
nothing that they thought the boarding school calddo make the transition easier.

Q16: If you could change one thing about the boarding school, what would it be?
33 student responses to Question16 were analysetharfollowing categories were developed
as listed in Table 10.

Table 10.
Student comments focusing on what they would chalnget the boarding school.
CATEGORY Number of Responses Examples of Responses
“Better food”.
“More computers”.
“Bigger beds”.
Facilities/Services 13 “Bigger rooms with a door”.

“Better showers”.

“Have your own space”.

“New dormitories”.

“The study times”.

“The bedtimes”.

“Homework times”.
Rules/routine 13 “Keep mobile at night”.

“Year sevens on cleanup duty”.
“Stay up later”.

“Longer sleep-ins”.

Nothing 7 “I like the school, | just wish | coultilsbe at home”.

In response to what students would change abolidarling school, an equally high amount of
comments were made in relation to the facilitiesises that the boarding school offered, and
the rules and/or routines in which the boardingstlenforced.

The content analysis has produced some importadinfys in regard to the aims of the study.

Missing Home, or homesickness, has been identdieda key concern for rural year seven
students entering the boarding school. This fingingports those of Downs (2002, 2003) whose

13
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studies also found a high incidence of homesicknétbsn students at boarding school.

The rules and routine associated with the commiivial structure of boarding school has also
been found to be of concern to year seven boastutgnts.

Summary

The results of the statistical analyses conduatetthis study have identified homesickness as a
key issue for rural students entering boarding schad thus, contributed to answering one of
the studies research questions. Other importadinfgs included: firstly, high scores from the
Dundee Relocation InventofpRI) for boarding students suggested that horkasgs was in
fact an issue for rural secondary students entexibgarding school, and secondly, results of a
MANOVA showed that no significant difference exidteetween the scores of day and boarding
students on the Self-Concept Scale (SCS) meastings.finding is contrary to the literature
which implies that a decrease self-concept is aatut with the transition to boarding school.
Subsequently, a MANCOVA followed this analysis amas suggestive of a trend - that boarders
had higher Parenttot scores than day studentshaisdhiad better parent relations.

With regard to the results pertaining to studergsponses to the open-ended questions from the
guestionnaire, the categories generated from thiglysis provided an insight into the
experiences of students prior to, and subsequenghgn entering the boarding school
environment. Thus, these findings make signifi@nrttributions to the research questions of the
study.

DISCUSSION

Responses to the research question
This study was undertaken to identify the main siipent issues facing rural secondary students
as they entered boarding school. This aim formeddhowing research question:

What are the main issues concerning the adjustneéntural secondary students
commencing boarding school?

A subsequent research question was generated tastdtistical analyses of the data:

Do the following factors (viz., General Self, Enwotal Stability, and Parent Relations)
affect the adjustment of students into boardingeth

The following section will provide responses to lead these questions using the quantitative
data collected and analysed in this paper.

Research Question:What are the main issues concerning the adjustment of rural secondary
students commencing boarding school?

The findings of this study have identified that masues for rural students making the transition

to secondary boarding school, namely: Homesickr@ssimunal Living and Feelings of
Apprehension as seen in Table 11.

14
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Table 11.
Main issues for students

Main Issues
Homesickness
Communal Living
Feelings of Apprehension

Homesickness

Results from the questionnaire indicated that hackesss was indeed the dominant issue for
year seven students entering boarding school withests reporting high mean scores on the
Dundee Relocation InventorfDRI) measure indicating that they were indeedeg®ncing
homesickness.

The content analysis found that the most commomraispf coming to boarding school that
students found most difficult was ‘Missing Home486). This finding was consistent with the
studies of Downs (2002, 2003) and Fisher, Frazémamrray (1984, 1986) which also identified
homesickness as a significant issue for studeriisatling school.

Communal Living

Adjusting to communal living was the second maisués that rural students entering the
boarding school found particularly challenging. Goamal living and its associated aspects, was
an issue that arose frequently within the findimjsthe content analysis of the open ended
guestions. A representative response was: ‘Liviity heaps of other people can be annoying
sometimes...’

Privacy, rules, routine and responsibilities wenedamental aspects of this issue which boarding
school supervisors and the students themselvesrtegpas challenging during the adjustment

process to boarding school. The rules and routiéise communal boarding school were found

by the content analysis findings as aspects ofbiterding school that students found most
difficult and also were found as an area of therthog school that should be changed in order to
make the transition to boarding school easier.

Feelings of apprehension

Apprehensive or uncertain feelings prior to enggtime boarding school was the final issue that
this study found as impacting students making taesition to boarding school. This issue first
emerged from the content analysis which found 26%stadents experienced feelings of
uncertainness and apprehension prior to comingotnding school. The following comment
portrays the feelings of students prior to entetimg boarding school: | was excited, but | felt
really nervous at the same time. | didn’t knowwduld make friends’

Additional Research Question: Do the following factors (viz., General Self, Emotional

Stability, and Parent Relations) affect the adjustment of rural secondary students commencing
boarding school ?

15
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The second research question of this study waseesvirom the analyses of the subscales from
the SDQ-II (Marsh, 1990) which found that Self-cept(which in this particular study was a
result of General Self, Emotional Stability, andrdP& Relations scores) was not a key issue
resulting from the transition to boarding schooheTstatistical analyses revealed that no
significant difference was found between day andrtdomg students’ self-concept scores in the
guantitative results of the study, indicating tki@at both groups of students had similar self-
concept. This finding could suggest that the titasito boarding school for rural students does
not create a significant influence over studengdf-soncept. Interestingly, however, the results
were suggestive of a trend which implied that boeydstudents may have better parent
adjustment scores than day students.

The statistical analyses identified a significagationship between scores on the three Self-
Concept Scale (SCS) scores (Selftot, Emottot, ardri®ot) anddundee Relocation Inventory
(DRI) scores. The three variables explained a wit&3.6% of the variance of the DRI scores.
The General Self (Selftot) sub scale was the singlst effective predictor, accounted for 32%
which was highly significant. This finding, in tursuggests that the Self-concept of students in
boarding school can influence their level of horolesess. This finding contrasted that of Downs
(2002, 2003) studies which found few significantretations were found between self-concept
scales (SCS) aridundee Relocation Invento(pRI) scores.

Implications
While this study has implications from theory anméqpice, it more specifically has implications
for boarding school personnel, school personnegria and prospective students. .

Boarding school personnel

The findings suggest that all members of boardaoipsl staff need to be aware of the issues that
rural year seven students face upon entering tlaedbgy school environment. Staff members

need to be sensitive to the specific needs of tees#ents and be able to provide support and
assistance. Boarding school staff also need to toottie extent to which students’ needs are
being fulfilled.

Parents of boarding students

This study suggests that parent relationships wheir children play an important role in
determining the adjustment of students into boaydichool. This study can help the parents of
boarding students by developing a better understgraf the issues that their children / students
face upon entering a boarding school environmeateri®s will be better informed to prepare
their children for the transition to boarding schand support those students who have already
undertaken the transition.

Future boarding students

This study is beneficial to those students who ptanommence their secondary education at a
boarding school. The findings of this study cantdrgbrepare prospective boarding students for
what to expect from this transition. Potential loidag school students can also learn of the
coping skills of students who have already undemnake transition.

CONCLUSION
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The syntheses of the findings in this study hawntified some of the main issues for rural
secondary students making the transition to bogrdohool. Therefore, this study has made a
significant and valuable contribution to the lindtiterature surrounding the topic of transition
from a rural perspective and furthermore in speciélation to a boarding school situation.
While this study has helped to add depth to curdea for this area, it is anticipated that further
research in the area will work to further narrow tiap that exists in the literature surrounding
the transition of rural students to boarding school
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