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Abstract

Teacher expectation is a powerful tool (Good & Brgp2000, p.109) in the hands of
teachers, which they can use effectively to shape& students’ future achievements. High
teachers’ expectations produce high students’ aehients and low expectations produce
low achievements (Capel, Leask & Turner, 1995; $adk Sadker, 1988; Brookover et al.,
1982). This issue is important because the futtig@ong children is in the hands of teachers
and many of the teachers may be unaware of thertanpze of their expectations. This is
particularly true for small children who are moresseptible to teacher expectations (Jussim
& Harber, 2005; Raudenbush, 1984,). Previous rebeauggests that teachers’ teaching
styles are affected by the kind of expectations/ theld for their students (Rosenthal &
Jacobson, 1969), thus determining their studentgivational level and success rate in future
life. Velez (2006) believes, ‘In order for studeatbe motivated they must have an inward
belief in their ability to succeed’ (p.15).

The purpose of this paper is to explore and desdniw teachers in independent school
settings in Melbourne attempt to communicate tlegpectations to students to help them
develop positive self concepts. It seeks to idgniihether they believe these expectations
affect student achievement, and what motivatiotrateqyies these teachers use to enhance

their students’ learning.

This is a qualitative study theoretically informlegd phenomenological hermeneutic inquiry.
Data were collected using in-depth semi-structuwrpen-ended interviews and results were

critically analyzed and interpreted hermeneutically

Four themes were identified from the data collecidteme one is related to motivation and
learning. The focus of this paper however is omytle first theme, that is, that teachers
believe they can enhance their students’ achievenisnboosting their self esteem. Teachers

lived experiences regarding this issue are discuaskength in this paper.
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I ntroduction

Motivation is typically defined as an internal stdhat activates, guides, and maintains
behaviour (Skunk, 1990, cited in Green, S.K., 200389). Research has found that
teachers influence students’ motivation through vigion of experiences and
communication of beliefs and expectancies (Gre&n.2002, p. ). Student teacher
interaction is also important in this regard. Teashcan motivate their students by
boosting their self perception, which is imperatisgoerform better (Lindsay & Dockrell,
2000). Sense of achievements increase student®sebm. Researchers (e.g.Leondari &
Kiosseoglou, 1998) have attempted to find some ieteveen self-concept and motivation.
They state that realization of self is a key fadtormotivational behaviour. Students’
motivation to engage in a task is also influencedhie conception they hold of themselves
(Jennings, 1993). Positive self conception to swmistaotivation is important for the

students to expend effort to complete a task.

Researchers found that younger children are moseegtible to teachers’ expectancy
effects (Jussim & Harber, 2005; Raudenbush, 198#) students in higher grades, as they
see themselves in the eyes of others (teachersntgaand other adults) and form self
images. With high expectations they are more likkeljorm positive self-images and with
low expectations their self-image is lowered. TWifl remain with them for the rest of
their lives affecting their future achievement (&l 2006). Velez (2006) argues that the
inward belief to succeed is central to motivatiowl & essential for lifelong success. Velez
(2006) also strongly believes that educators cdtivate this self worth in themselves,
their classrooms and their students through theninsic belief in them. Without that
students can not be motivated in a real sense.h&esicinstructional practices are
important in this regard, since they are largelpad@lent on their expectations for their
students. Fraine et al. (2002) found that teactaéie their instructional practices to match
the academic level of their students. They refethie as ‘didactic fit’, that is making
adjustments in curriculum, resources, methods atruetion, quality learning time,

assessment, etc., to fit the ability level of tless.

This suggests a close correlation between teaclesygectations, motivation and their
students’ achievements. Researchers have discogergdiical pattern between teachers’

expectations and students’ achieveméats Atwell, 2001; Brookover et al., 1982; Good &
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Brophy, 2000; Jussim, 1986; Jussim et al., 2008sidu& Harber, 2005)They believe teachers’

expectations determine students’ achievements. Fioen past 35 years, after the
publication of ‘Pygmalion in the classrooms’ by dRathal and Jacobson (1968),
researchers have been trying to explore how teaat@mnmunicate their expectations to
their students and how they impact on their stigleathievements. However, this paper
will provide some fresh insights related to teashekpectations, motivation and learning.
It also provides a framework for teachers to orgamind develop appropriate motivational
strategies to enhance their students’ self pem@eti order to increase their achievements.

Research project

This study is concerned with teachers’ expectati@nsut students’ achievement. Previous
research suggests that teacher’s teaching stydeaffacted by the kind of expectations they
hold for their students (Rosenthal & Jacobson, 1968ost of this research has been
conducted in state school settings, and very litfethis research compares teacher

expectations in private school settings with teaex@ectations in state school settings.

Thus, the purpose of my study is to explore anaries how teachers in independent school
settings in Melbourne form expectations of theiudsints, whether they believe these
expectations affect student achievement, and hegetteachers attempt to communicate their

expectations to students.

Research aims

This study intends to address the following questito understand in depth the phenomena of

teacher expectations.

1) What do teachers understand by the notion gféetations’?
2) What expectations do they have of their students

3) How do teachers form these expectations?

4) What factors affect their expectations?

5) How do teachers communicate their expectations?
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6) What do they understand to be the relationskipvben teacher expectations and student

achievement?
7) How do teachers believe they enact their expieos?
Methodology

Qualitative research methods have been seen asupaty useful in helping to unravel the
factors affecting teachers’ expectations of theidents’ achievements, which is the focus of
this study.

Hermeneutic inquiry involves using a theoreticahfiework to focus the inquiry and to make
decisions about the samples, subjects and resqaestions to be addressed. The theoretical
framework of this study suggests that there is ra@ngt correlation between teacher
expectations and student achievements (Broke aadr, 4982; Good & Brophy; 1997, 2000;
Jussim, 1986; Jussim & Harber, 2005). Students’iemelments may confirm teacher
expectations because these expectations creatéulihg prophecies. (Jussim, 1986;
Jussim & Harber, 2005). Teachers adjust their tegchedagogy and instruction to their
expectations for their students and thereby treair tstudents differently (Cooper, 1986;
Diamond, Randolph & Spillane, 2004; Good & BropB900; Sadker & Sadker, 1988), thus
setting the stage for self-fulfilling propheciesdome true. Students, upon recognizing their
teacher expectations, behave in a way that confiartbeir teacher’s expectations (Atwell,
2001; Brookover et al., 1982; Good and Brophy, 2Qlissim, 1986; Jussim et al., 2005;
Jussim & Harber, 2005). Thus, teacher expectatmmsse students’ achievements. This
theoretical framework informs the formulation okearch questions and the selection of
participants and clearly defines how the data aterpreted and findings are generated.
Although there are many qualitative research methodunderstand the contextual features
of experience that affect teachers’ practices, ciisdy method was used for this study to
achieve as full an understanding of the phenomexsopossible (Merriam,1988). Data were
analysed by identifying themes and meanings ingdedr in collaboration with the

respondents following the principle of co-constdunglity.

Participants
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The study involves five primary school teachersnfrowo elite schools of South East
Melbourne. In-depth semi-structured, open-endecerwigws were conducted to get

maximum response and deep understanding of the: éixperiences of the respondents.
Findings

Four themes were identified from the data collecidteme one is related to motivation and
learning via self esteem. All the teachers acrbssinterviews believe in boosting their
students’ self esteem to enhance their achievemenéy believe teachers need to plan work
to match their students’ ability and they need $e different strategies to motivate them.
Theme two refers to the type of expectations parbave for their children. Teachers claim
that they are better judges of their students’ edments compared to parents, who have
unrealistic expectations of their children and ptisem too hard to achieve the goals which
they had been unable to achieve. Theme three pighklithe importance of support teachers
get from their students’ parents. Teachers claiah tiney form expectations of their students
on the basis of the support they get from theirept, unlike many teachers who form
expectations on the basis of their students’ behmyirace, ethnicity and social class.
Teachers’ knowledge about the curriculum, chronicklgage and criteria for assessment at
each level are factors which also help teachefsriming expectations. Theme four is the last
but not the least theme. It is related to the figctbat affect teachers’ expectations. Teachers
claim that time management is a factor that hindleesn from achieving their expectations.
Other factors such as students’ nutrition, wat&i. Background, are some of the factors that

also affect in meeting teachers’ expectations.

The focus of this paper however is only on thet fineme, namely that teachers believe in
enhancing their students’ achievements by boodtieg students’ self esteem. Teachers’

lived experiences regarding this issue are discuissdetail in this paper.

Teachers believe that they can affect studentseaeiments by promoting self esteem.

All the teachers across the interviews believe thay motivate their students by boosting
their self esteem in order to enhance their achmeves. They believe teachers need to plan
work to match their students’ ability and they ndeduse different strategies to motivate

them.

Motivation and self esteem
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These teachers believe that with high self estestudents’ self perception improves. This is
directly related to motivation. With each successchool, their self perception will improve
and they will feel motivated and will have the cage to learn in a better way, while with
each failure their self esteem lowers and they alve low self perceptions. They will lose
their self confidence further. As a result they Vdomot learn much. They believe that at this
point it becomes imperative for teachers to uskeinht strategies to make the school work
easier or to bring it at their level so that leasnean do it and feel motivated. When asked
what strategies these teachers use to boost theliergs’ self esteem, one teacher, Leanne,
commented:

A lot of children that we work with learning diffilties are very prone to
low self-esteem ...they see on a daily basis withi ¢lassroom a whole
range of things that they're really stuck with bey find challenging ..a
lot of children ... at times become anxious about iognto school ‘coz
everything is just too hard and too challenging o. ttse children have low
expectations from themselves because if they kieejp €xpectation low so
then they are ... or to be in dangerous waters... &0 ¢ipinion is they don’t
expect anything from themselves therefore theytcdail too much ... so
again as we work with them, we work with them aaitl break things down
into little chunks to provide things that they casucceed in to give them
feedback on that .10 develop their resilience and their persistence

Leanne believes that it is important to have ra&aliexpectations from these students and
convey that you have full trust in them to fini$te tgiven task successfully. This will help in

promoting self esteem in students.

| try to show them that | believe in them ... ummmnot in a false way ...

ummm ... that my belief and my expectation of therbased on reality ... in

relation of what their skill ... what they can suates ... and if a child is

resistant to have a goal something ... their peroaps the task is to beat ...
and they’re too worried about failing ... so all yoeed to do is then make it
smaller ... it's negotiated in a different way or a@fmom a different angle.

Rena’s ideas are consistent with Leanne’s. Relwvks:

The ones that might demotivate them you need tahwgburselves with them then
work at their level. | don’t push them too much f.you push them so much ...
they want to do ..because they can't do it ... just at their level hatls why |

said ones who are challenging, want to do more challenge them ... the ones
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who can't ... whatever they do | am fine ... | am jmapvith them ... so they can

achieve as much as they can.

Thus, these teachers use these strategies to bedfivar students to achieve as much as

possible for them.
Mixed ability groupings and challenges

| found out through teachers’ interviews that ia ttvo schools | went to there were not only
mixed ability students in their grades but alsoldrtkn with learning difficulties. These
teachers have to cater for the specific needs df shildren as well. Their expectations are
dependent on their individual students. They canhawe the same expectations from all
their students. Thus, they face a lot of challengb#e teaching them in order to motivate
them to learn. Mary, who takes grade two, told albwr experience with the mixed ability
students in her grade.

In 2006, | have two children with severe learnimghtems. Severe meaning | was

photocopying prep work for these two girls. Ongh&m also had vision problem.

Meaning what | was printing or photocopying, it Hasbe in larger print. That

means extra work for me because once you set upwak during holiday that's

it. and if you are getting work from grade onegmps and parents, and sort of try

to fix it up with your own activity for that day #h means you are spending a lot of

extra time for one or two or two four students.

Mary spoke further about another student with legrmlifficulty for whom she has to plan
totally different work to match his ability level.

| had one child last year with me, who was a bay laa's left this year. Who had
dyslexia problem. That was a huge problem ... He wany grade for term 3 to 4,
but | managed. The problem was that | had to hagéferent curriculum just for
him. Because whatever | was teaching, it was nptagpiate for him. Not at all.
He was not even able to read alphabets, no clogkipt, numbers nothing ... and
we knew in the end ... | actually asked for assessimgithe psychologist. When
they finished the assessment they found that itavekild who has a problem of
learning difficulty ...it was not intellectual. He was quite intelligentBut it was

mainly with the vision ... Whatever he read from grgnt he could not interpret it
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into his brain and work out ... that was the mainbtem ... so | always get mixed

ability students in my grade.

Teachers believe they have to repeat the taugltepbra number of times to help students
learn the concept. Mary for example stated:, “l dhaw repeat myself ... sometimes it
happens | have explained one thing five timeshe®odame child but | have to if | want a
result or an outcome | have to do it”. However Mamnly commented that teachers can help

these students as much as they can but not belgahdshe said,

| mean | can stay at school until 4:30 to help #gddbut | can’t go beyond that. |
can stay during my lunch break. That | have doreedmit but | can’t go beyond
that.

Bob, like Mary, has mixed ability groups in his deaHe told:
| have a range of children in ability in termsafyear. Ability from my lowest
kids, | have one Autistic child in my classroom. l8eoperating at grade one or
two standard. And | have got a couple of girls whald be from literacy point of

view, probably of year nine standard. So it's aywgide width in a classroom.

However, Bob is quite comfortable with mixed alyilgroups as he has no behaviour issues
with this class. However, he makes some alteratiorise designed curriculum according to
his students’ ability level

For my autistic child it's far less relevant to éb@ng decimals to three places. It's

more relevant to him to be working at his bus titaele and some simple word

mathematics questions. So in that manner | can acopities for him that he does

not have to complete .

When asked Bob what kind of work he plans for bisslable and high ability students, he
explained that essentially the curriculum is thensa“We have the philosophy instead of
taking children vertically all the time; we takeeth laterally as well”. So they get a question
in future which is challenging, giving theamother strategy still to approach it. He explained
how he conducted such activities as a part of aulm that he plans for his high and low

achievers
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At the moment for example | am doing an activity @onomy, so my
lesser able children just to get them to understaadket trends in supply
and demand. They may be looking at how much a TDma dollar is
compared to one Australian dollar for example. Thaight be their
challenge. The children who are more gifted | akiregsthem still looking
at finance and economy to look at whether or risthietter for me to have
my back garden paved in concrete, to have a gardeme of the cost of
both ... you do a model and present your model backné. So their
mathematical skills are in real life and immediatdere other kids are

struggling to understand the simple concepts.

Leanne like Bob told me that the class teachergxgpected to create the curriculum for
all students in the class. So for the ones who lgaeater difficulties they might have an
essential task, but they might differentiate itbreak it into smaller steps because of
childhood difficulties. The amount of work might beduced and might be put it into
slightly different format if that is appropriaterfthe child who is very able they would
tend to open and then have it open ended.

Flexible approach and expectations

Most of these teachers believe just like Bob andnbe in making adjustments and having
flexibility in handling the curriculum and havingxgectations to meet their students’
individual needs. Mary and Malinda argued that tmmed to make alterations in their
expectations on the basis of their individual stiigdeThey believe we can not have the same
expectations from all our students.
Mary for example said:

| can't stick to my expectations very strictly bese | can’t do that....I mean...at

least in our school... it won’t happen... because yauehto be flexible and you

have to be to able to cater for each individualldcim your classroom .
Teachers believe in conveying their expectationthatbeginning of the lesson and telling
students clearly how they want that work to be d@uwmnetimes teachers show examples of
the best work even. They believe there are kids lwimw their teachers’ expectations and

they are sort of their best ability group who pigk their expectations and remember what
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they are expected to do — and they do it. Sometthm®gseven go beyond their expectations.
That these teachers can see automatically. Bue tteeghers believe they need to remain
flexible for those who can not achieve the goal dratever reason. Mary expressed this
point as follows:

| have to be flexible in my expectations and sdislow down a little bit for them

and tell them okay, | expect you to do this halfedy the end of this lesson and

you should be fine. So they still know that | stiive my expectations for my

weaker children because otherwise they will be. ldsey have to know what |

have to do and when do | have to finish it off. 8ese if you don’t give them a

limit sort of time or expectations they probablyegeon going on and on...and

on....

Thus, these mixed ability groups in the classrooenaareal challenge for these teachers in

terms of planning, conducting and monitoring atieg.

Role of teachers’ comments/ remarks in motivatirigsents

All the teachers across interviews claim that thegtivate their students by giving positive
comments. Rena, for example, reports saying thitkgs“well done ... Or | can see you
counting on your fingers .that is fantastic. | can see you working reallydha. that’s great

. all of them not just the low or high .all of them get that”. Rena believes that these
comments boost up their self esteem “They wanhtwsthey can do it ... they try hard for
me ... and | can see it”

Mary however is very specific in her comments t@kstudents. She felt that,

For the weaker children | always be very positiithwny comments and | really
mean it and | have to encourage them. Becauseawith of positive comments
and remarks. For instance if you go through witkirtiportfolio for my weaker

children For instance | have got someone who hag2out of 40 for their maths
test. I will not write too bad ... or ... | will try tput it in a nice positive way still.

When this child he or she reads my comments, weeltthat Mrs. J is upset with
me because | have not even passed my test. Sottyarg to be positive with

them. | am always positive with all my children kbhbse who are like able to do
things | don’t say much to them because they kndwatwo do. | explain it once,
maybe twice and they will do it. So for them itiss§ like say for instance well

done will be enough for that type of children.
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Bob however believes his comments are not jusermggrflowery comments. He is very

selective and tries to pin point things he is |ogkat.

To me it's very much related to what | am expectig if | was expecting a child
to paste in a photo, to have a clear voice in tiveiting, and to have a graph they
have done in Excel and import in a Word documenthese are the things | will
focus on. I will say ...well done you have achieved all those three gaats |
particularly like the way you have expanded on bwdl select one factor and sort
of discuss with the child.

Bob sometimes writes entries in students’ schaali@s on traffic day ... 'l love the

way you did your writing last week, well done’. Arte strongly believes that his

positive comments motivate his students.

Impact of positive feedback

The participating teachers believe it is importengive positive feedback to motivate their
students. They think children who have negativd pelrceptions of themselves lack
confidence and are usually scared of making mistakbese teachers always try to boost
their students’ self esteem by telling them that ave human beings and we all make
mistakes. Mary for example tells her students “yoake mistakes, you learn from your
mistakes. Don't feel bad about it. It's perfectlyay if you make mistake and you will only
learn by doing mistakes”. She always gives them ploisitive encouragement to her students.
Leanne and Malinda motivate their students in sirmhanner. Malindaxpects her students to
try their hardest, to put in their best effort tkiady can.....and | always say to them that... noenatt
..and make it clear to them right from the starthaf year and all the way through that as longhey

try their best., it does not matter If they gentfs wrong ...because that's always something they can

improve on ...the main thing is they try their hatdes

Sometimes Mary deliberately makes spelling mistakad asks her students about the
correct spellings and makes them realize that slaeteacher and she can make mistakes, so
they can also make mistakes. She believes this lstligdents to build up their confidence.

Bob and Mary both believe that we all like positfeed back and we all work hard if we

know somebody is watching closely and we have a gmsitive feed back loop from that.
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Bob says
| think these children are very much the same. af¢edoing work at the moment
on different countries and today | work with foud« whose physical hand skills
on mapping are very poor and very low so | shovweant some little tricks today
and they were working here with me on this tabfe] eonstantly | am saying ...
‘Do you know that | like the way you did that? Cgwu show us how you do that
again? Oh that’'s fantastic see that, that's gresi!they are learning by me giving
him the feedback loop on my expectations.

Bob expressed his satisfaction at seeing theserstsitpuff up their chests’ with a little

smile on their lips.

Discussion

This issue of promoting self esteem in studentsritbance their academic achievements is
clearly an important factor for these teachersielichers are able to build a high self
perception for these students they will be motigdateachieve better throughout their lives as
this high self image will stay with them foreverdéz,2006). These teachers do not expect too
little or too much from their children but just tithey work optimally at their level. When this
level is determined they clearly know what to expieom whom. This helps them to plan
activities for them or to drop some activities actog to the child’s capability. They adjust
their instructional practices according to the igbievel of the students (Fraine, et al., 2002).

These teachers want to feel satisfied by the enleodlay.

The participating teachers made three main clamntkis regard.

 Teachers face a lot of challenges with mixed abijtoups particularly children with

learning difficulties.
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* Teachers can improve their students’ self percapby adopting a flexible approach in

their expectations.

. Teacher’s positive remarks and feedback have aatioig impact on their students.

Their first claim refers to mixed ability groupiramd the challenges faced by these teachers.
This mixed ability grouping is an issue for thesadhers, as they may have a wide gap ability-
wise ranging from children operating at grade onéan level to grade nine level within the
same class. So most of the time they are runnitigitées in a number of groups in order to
cater for differentiation, which is difficult. Theseachers feel they can not give personal or
one to one attention to their less able studentsdlass of on average 22 students. They can
just give their lunch breaks and can sit with thafter school. Teachers say they have to
repeat themselves many times to help these stulksnts as they tend to forget things easily.

They need a lot of reinforcement to reproduce vilaatbeen taught.

Teachers face even more challenges in motivalieg students with learning difficulties who
have developed negative self perceptions for themsegLindsay and Dockrell, 2000). So
teachers have to put extra effort in boosting gir telf esteem. They have to devise a special
curriculum for them, photocopying work sheets (sttimes in larger font size), sometimes
consulting work from other grades to match thedasith students’ ability levels. That means
they have to put extra effort, time and energyravigle them with such tasks. They also feel
it's hard to manage these activities alongsiderothess activities. So it is an extra burden on
them if they have to plan a totally different caulum for these students. They believe if
teachers are restless or fatigued they may not aesrkffectively as they should. This may

become a hindrance in achieving their expectations.

The second claim is that teachers believe by usitigxible approach in their expectations for

their students they can motivate them to perfortteberhey can improve their self perception
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and thus improve their performance. They do noeekthe same from all their students and
thus have different expectations from all theirdstuts. These teachers believe they have
realistic expectations of their students. If theypect too much and their students’ can not
achieve it, this will demotivate them. Once thedstuts feel they can do a task and feel happy
about it, this will automatically affect their s&§teem in a positive manner which will help in
forming a positive self image and enhancing thelmevements (Lindsay and Dockrell, 2000).
These teachers ideas match those of Velez (2008) mho believes teachers need to have
“S.M.A.R.T.” (Specific, measurable, attainable, lig&, time sensitive) objectives for their

students which they can easily achieve.

These teachers tailor their instructional practiteshe academic levels of their students,
breaking tasks in little chunks or giving simplasks in the beginning and later introducing
more difficult or challenging tasks (Fraine, et @002), or dropping some activities which are
beyond their level of understanding and doing imlsteps. Their motive is to motivate their
students by giving them tasks which they can eamtigomplish without getting frustrated
(Brophy,1987 p.42). Teachers’ perspectives alggnakith Diamond, Randolph and Spillane
(2004) findings that in some schools teachers wa & strong sense of responsibility for
students’ performance adjusted their instructigoraktices to meet students’ needs and they
did not look only at their students’ deficits. Theiews are also consistent with researchers
(e.g. Atwell, 2001; Ross & Gray, 2006; Wertheim &ylser, 2002) who believe that high
efficacy teachers try harder, use management giestdhat stimulate student autonomy,
attend more closely to low ability student needs] anodify students’ ability perceptions.
They believe with each success at school they rfestlvated and feel encouraged to learn
(Lindsay and Dockrell,2000).These teachers aredrio provide them opportunities and make

sure their students succeed and show their tnasbalief in their students’ ability to succeed.
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Like Velez (2006), they believe “instructors demioate belief in student’'s abilities and

validate self-worth’ (p.16).

These teachers’ believe that positive comments r@miarks have a powerful effect on
students. The third claim these teachers madeait thteir positive comments or remarks
motivate their students. They feel highly motivatedl try to please their teacher further and
put all their effort into their work to listen tdhése comments again. Their self perception
improves which will improve their performance. Tadsachers say they deliberately choose
certain comments and remarks to motivate theirestisd Some teachers reserve specific
comments for their less able students and theyyrea¢an them to improve. Some select
particular comments which will be largely dependentthe objective of the activity. Their
comments are more meaningful and based on realgy,not flowery comments to please
students. But they are chosen carefully to bringrovements in the required skills. They
believe that positive feed back motivate and negdied back demotivate students ((Brophy
1987; Velez, 2006). Their ideas are inline withdsay & Dockrell(2000) ideas who believe
negative feed back and failure at school will cafugstration and establish a lower self image
.These teachers’ make all the effort to show higjeetations for their students through their
comments and feedback to motivate them. These desiclideas are consistent with
researcherqe.g. Parsons, Kaczala and Meece, 18823s whdound that expressions of high

expectations raised students’ confidence.

These responsible teachers want to gain the satmfaof seeing their students learning and
never give up. They keep on trying different stgae to help their students. They put all their
effort in order to motivate their students to aebigheir best. Ross et al. (2008, p.143)
expressed their views about responsible teachdnshveeem apt for my participant teachers

as well
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They insist that children try hard, encourage athertry hard, and give
their best effort every day. Most important they rkvdirelessly and

consistently to ensure that children’s efforts avecessful. Just as they
insist that children never give up on themselveese teachers never give

up on children.

Thus this study reveals a strong correlation betweetivation and self perception. And through
the interplay of teachers’ expectations, teacharsrootivate their students to learn by boosting

their self esteem.

This paper confirms the validity of the concept tbé interconnectivity of motivation, self
perception and learning. In order to motivate dkitg teachers need to enhance their self
perception. Low self perception leads to lower lexfemotivation, which in turn results in low
academic achievements or vice versa. Thus theythegéave a profound impact on students’
achievements. The study, in unison with others\égfield & Eccles, 2000), clearly reveals the

fact that a lot more learning is taking place imssifooms where children are motivated to learn.
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