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Abstract

Indigenous youth have been recognised as the rdasaBonally disadvantaged
group in the Australian community. One of the kagtbrs to be addressed in
overcoming this disadvantage is school attendandeetention. There are a
multitude of reasons that result in Indigenous yppeople not attending school
regularly and leaving formal education settingsypatirely. However, the potential
impact of social and emotional wellbeing, particiyl@nxiety, on Indigenous youth in
regard to poor attendance and non-completion ai@ddias not been thoroughly
examined.

Anxiety is the most prevalent psychopathology fouryg people in the general
population, with up to 18% suffering from one ormmanxiety disorders. While it is
easy to hypothesise that Australian Indigenoustymay suffer high levels of anxiety,
there is as yet little data to support this hypsifheAlthough researchers are now
beginning to track the emotional wellbeing of Irelgus young people in Australia
there are no prevalence data of anxiety disorgersific to this population. However,
it seems likely that the incidence of anxiety dikas would be, at the very least,
comparable to their non-Indigenous counterparfge@ally given the many stress
provoking issues, such as exposure to violencesaoidl and economic disadvantage
that are present in their lives. It has been shihahanxiety disorders, in the general
population, have negative consequences for acadsoti@l and individual outcomes,
and can be a precursor to depression, suicideludrsiasice abuse. Excessive anxiety
and worry can prevent young people from particigatully in school and life
opportunities. While coping with multiple life sggors many Indigenous young
people are then expected to successfully engafgenral education settings that are
sometimes culturally unfamiliar and stressful. Tiper will discuss the proposed
link between anxiety and school participation fedipenous youth and some
interventions strategies which could assist ineased school attendance and
retention.

Keywords; Indigenous education; anxiety disordsespol retention; school
participation



Introduction

This paper examines the incidence and consequeheesiety in young
people with a particular focus on Indigenous yarid how it may relate to
interrupted school attendance and poor school cetioplrates. This is of specific
concern due to the importance of education fordifecess, the development of social
capital and community capacity building (Schwab @&t&rland, 2001)t is
becoming clearer that, school success for all yastdependent upon wellbeing
(Department of the Premier and Cabir2t07). School attendanaegardless of
academic performancis, seen as beiran indication of well-being in children and a
primary predictor of future mental health (Ravictiean, 2008).

School retention rates are much lower for Indigengaung people than non-
indigenous young people. In 1970 there was beld¥ @0Indigenous students
attending secondary school. In 2004 this rate Ismhto approximately 40% (McRae
et al., 2005). However, of the Indigenous studertits attended secondary school in
2004, 30% left between Year 10 and Year 11 compard@ % of non-Indigenous
students. In addition, only 39.5 % of Indigenougdents progressed to Year 12 in
2004 compared to 76.8 % of other students (Minmt&ouncil on Education,
Employment, Training and Youth Affairs, MCEETYA, @8). Alarmingly, Schwab
(1999) cautions that retention rate data doeseft#at completion rates which are
usually lower than retention rates.

While the close relationship between low level$nofigenous educational
outcomes and health has sometimes been acknowl@dgeticy, there has been an
emphasis predominantly on physical health issuels as otitis media (Department of
Education Training and Youth Affairs, DETYA, 2000he Aboriginal Health
Strategy defines health as the 'physical, soamgt®nal, cultural and spiritual
wellbeing of the individual and of the wellbeingtbe whole community’ (Anderson,
1997, p. 198). Given the disadvantage (AustraliareBu of Statistics, ABS, 2002;
Dusseldorf Skills Forum, 2003) and emotional wairy issues experienced by many
Indigenous young people (Mission Australia, 2008bick et al, 2005), it is of some
concern that this wider interpretation of healtl hat warranted greater attention.
Encouragingly though, the South Australian Govemin@ocial Inclusion Board
(Department of the Premier and Cabinet, 2007) tedsdsrecently that a young
person’s schooling success is dependent uponwiedibeing and further, that some
school non-attendaneeay be due to mental health issues, including seaexiety.

This paper will argue for the need for more explieclusion of social and
emotional well-being support statements in eduogbiaicy documents. Furthermore,
implementation of preventative and supportive midmgalth programs in schools, in
conjunction with community strategies, as a comgletary approach should be
implemented in efforts to overcome poor schoolratéace and school completion
issues for Indigenous youth.

Incidence of anxiety in Indigenous youth

The distinction between what is ‘'normal’ anxietyg ashat constitutes a more
serious problem is important. An anxiety disordedistinguishable from ‘normal’



anxiety by its continued duration over what wowddsonably be expected and the
severity of the anxiety in relation to the situati®Vhen young people are no longer
able to participate fully in usual activities daeeixcessive or persistent anxiety, there
is cause for concern. While the last 15 years ban gesearch into childhood anxiety
increase significantly, there has been little resean minority groups in this
important area, especially in Australian Indigengasth.

The Western Australian Aboriginal Child Health Seyvshowed that
Indigenous youth have a higher overall incidencgeasferal mental health problems
than non-Indigenous young people in (Zubrick et2005). Twenty-six percent of
Indigenous young people compared to 17% of nongkmbbus children in the 4-11-
year age group were shown to be at high risk desnfy mental health difficulties.
Of even greater concern, 21% of Indigenous 12—&r-gils were likely to be at risk
of mental health difficulties compared with 13%noin-Indigenous youth. The exact
prevalence of anxiety disorders was not reportedrseely in this West Australian
Survey or in the recent National Survey of Youngtalians (Mission Australia,
2006). However, up to 18% of young people suffenfrone or more anxiety
disorders (Costello et aR003; Ford et al2003) and while is acknowledged that
Indigenous youth have many strengths, there isviterce to suggest that this group
would suffer less anxiety that their non-Indigenoaanterparts, especially given the
many stress provoking issues in their lives.

Life stressors for Indigenous youth and anxiety

Indigenous young people are exposed to many angrevoking stressors.
TheBringing Them Homeeport (Human Rights and Equal Opportunity Comroissi
HREOC, 1997) showed that forced separation andutishalisation of Indigenous
people resulted in health problems and a rangenotienal distress, including
anxiety in adults. Further, children of depressackpts were more likely to show
higher levels of anxiety and depressive symptonene@ational poverty (Payne, 1996;
Saggers & Gray, 1991) also contributes to psychakstress. The Human Rights and
Equal Opportunity Commission (2005) stated thatad@nd economic disadvantage
placed Indigenous youth at greater risk of behadailcand environmental health risks,
affecting physical and mental health, and encoutag#f destructive tendencies. In
addition, the World Health Organisation (2002) ut®#d anxiety as one of the many
psychological problems linked to exposure to vioken

TheWestern Australian Aboriginal Child SurvE&ubrick et al, 2005)
indicated that 26% of Aboriginal children aged 4liyears are at a high risk of
suffering clinically significant emotional or behaural difficulties. Factors linked to
this were the number of major life stress evengsearnced in the previous 12
months; family and household factors, specificallysfunctional families and poor
guality parenting; being in the care of a sole paoe people other than their original
parents and having lived in five or more homesngaiubjected to racism in the past
six months; physical health of the child and carspgech impairment; severe otitis
media; vision problems; carer access to mentatineatvices; and smoking and
marijuana use.



Consequences of anxiety disorders

Anxiety disorders in the general youth populatioave been shown to reduce
academic achievement (lalongo et 4895), contribute to peer relationship problems
(Strauss et gl1987) and to impairments in general social competéhlesser &
Beidel, 1994). An anxious child within an educa#bsetting, may experience
difficulties in remaining on-task, have problemsenacting with peers and forming
and maintaining friendships, or may avoid schoatlasses that are anxiety
provoking. Consequently, children with anxiety ofexperience difficulties in
responding appropriately to normal developmentallehges and many underachieve
in school (Woodward & Ferguson, 2001). Excessiv®etabsenteeism and impaired
peer relationships associated with anxiety canlai® to poor vocational adjustment
(Hibbert et al., 1990) and self concept problemshigk & Coie, 1990), as well as
psychiatric disorders later in life (Kovacs & Deylil998). In addition, anxious
children do not necessarily grow out of their diséort (Kendall & Ollendick, 2004;
Pine et al.1998) with many becoming anxiety-disordered adi@tendick & King,
1994).

There is also preliminary evidence to suggestdhatety disorders may
predispose adolescents to developing substanagismeers (Burke et al., 1994;
Deas-Nesmith et al.,1998; Rodhe et al.,1996). Eumbre, research has shown that
anxiety is linked to depression (Costello & Angdl®95; Manassis & Menna, 1999)
and in some cases can lead to suicide (Wicks-Ndsienael, 1997). This is
significant for Indigenous youth, as suicide ratethis group are disproportionately
higher than for non-Indigenous youth.

Cultural differences in concepts of emotional weilty and anxiety

It is acknowledged that while anxiety is a uniatsuman condition and there
will be similarities across cultures, differing aructs of mental health and emotional
wellness may also result in differences in predenmtaf some symptoms, importance
placed on symptoms and the meaning attached toteymsplt is, therefore, essential
to appreciate that there are likely to be bothediffg constructs of anxiety from
Western held beliefs and differing opinions duéi® complexity and diversity of
Indigenous groups. Reflecting the holistic naturendigenous views of health,
however, social and emotional wellbeing is oftefirdel as ‘not just the physical
wellbeing of the individual, but the social, emaid and cultural wellbeing of the
whole community’ (National Aboriginal Health Strgte Working Party, NAHSWP,
1989). It reflects belief systems that are basedoonplex social relationships
between people, land and all living creatures aedinterconnectedness of
relationships between spiritual, emotional, idealalj political, social, economic,
mental, cultural and physical factors on healtlcontes for individuals, communities
and populations” (Australian Network for Promotiérevention and Early
Intervention for Mental Health, AUSINET, 2008, 12)2



Research into Indigenous youth and educationaicgzation

Concerns regarding educational participation faligenous young people
have figured largely in Australian Government pplior almost two decades, from
the National Aboriginal andorres Strait Islander EducatioBolicy (Commonwealth
Government of Australia, 1989) to tAaistralian Directions in Indigenous Education
2005-2008 (MCEETYA, 2006). In 1997, MCEETYA discussed cuétiand family
obligations, mobility, poverty, poor health anddgnt and parent choices as possible
explanations for lower attendance rates. Reseatohissues influencing Indigenous
student school retention was commissioned in 199 Office of Indigenous
Policy in the Department of the Prime Minister &abinet. Schwab (1999)
subsequently presented an overview and analysiedactors associated with low
Indigenous retention rates to the Ministerial Caouoic Aboriginal and Torres Strait
Islander Affairs (MCATSIA). The resulting monograffchwab, 1999) was
published for use by policy makers and Commonwe8ithte and Territory education
department officers. Several interrelated factoesewdentified.

As with the general population, low socio-econotyackground correlated
with early school leaving, as did level of parediieation and parent occupation.
Males were less likely to complete formal schoaliAg seen in other groups overseas
and in Australia, attendance rates and schooltietewere linked. Low literacy and
numeracy achievement was associated with poor agagerformance and early
school leaving. Non-government schools recordgtdriretention rates and
associations were clear between rural or remotdaesy and lower school retention
levels. These latter two issues are significantrfdigenous students as this group is
more likely to attend Government schools and sigauiit numbers of Indigenous
students live outside urban areas.

Other factors identified were associated moreifipalty with being
Indigenous. Hunter and Schwab (1998) identifiecesgvfamily and household
structure issues that were influential in schoatipg@ation. Young people in married
or de facto relationships or being a sole paremeweore likely to be attending school.
This was also the case for youth living in mixedjigenous and non-Indigenous,
families. Other household members being arrestediwied to reduced school
attendance for males, while living with others wiere attending school or had
educational qualifications increased the likelihe@béttendance. Where Indigenous
youth had been arrested themselves, this had dicagr negative effect on returning
to school (Blagg & Wilkie, 1995). Absenteeism hagib related, in some degree, to
the autonomy that is encouraged by parents of émdigs children (Schwab, 1998).
However, parental and student doubts about sclwokss and the reality of
education being linked to better jobs also couldtigbute to poorer participation
(Marks & Fleming, 1999). Additionally, discomfortith formal education settings,
including the fear of failure and shame has a &ant impact. Finally, feelings of
being victimised due to being Indigenous contrildotechool withdrawal (Howard,
1998).

Links between Indigenous youth, anxiety and scipadlicipation

While there are no studies that specifically adglieks between Indigenous
youth, anxiety and school participation, given plagential life stressors and factors



identified as impacting upon school attendancecamapletion, it is likely that
significant numbers of Indigenous young peoplesaiféering levels of anxiety severe
enough to impede their involvement in school. Alseism has been recognised as a
protective mechanism which allows students to atteedaspects of school they find
undesirable, frustrating, and a cause of shamessilply, anxiety-provoking (Davies
et al., 1997; HRSCEET, 1996; Lowell & Garrutju, Y9®etrie, 1982).

Social exclusion, economic hardship and margiaatis resulting from
colonisation, has been closely linked to healthvfidet al. 2001: Raphael & Swan,
1997; Rollock & Gordon, 2000) as it limits accessdsources, networks and support
and increases stress (Malin, 2002). The aliendtlbioy some Indigenous students
and their families towards schools is associatet l@ss consistent school attendance
and high drop out rates for Indigenous young pe@pETYA, 2000; Malin, 1990;
Schwab, 1998). Formal education systems make alilllssumptions that many
Indigenous families and students find perplexingtoessful. For example, while
child autonomy may be highly valued as a childireppractice in Indigenous
families, being autonomous does not necessatilwith behavioural expectations at
school (Malin, Campbell, & Agius, 1996). While maimgigenous children bring a
rich cultural competence to school they find thatfien has little value in mainstream
systems of education (MCEETYA, 2000) and it couddelzpected that, for some
children, anxiety would be connected to the disastrdnd lack of connection that
they feel for school. Furthermore, parental anxiktked to concerns about
mainstream institutions and negative personal ésipees, has been suggested to
partially account for the low levels of preschoot@ment and attendance of very
young Indigenous children (EQ, 2000a).

One of the many interlinking factors for lower igenous retention rates
identified by Schwab (1999) is fear of failure, eamassment and shame. Many
Indigenous children experience learning delaysdthto poor readiness for school
(EQ, 2000a; Zubrick et al., 2006) or physical Hea#lated issues, such as speech and
language development, impaired as a result of sgmgprivation from otitis media
(MCEETYA, 2000). Students who do not speak Standaustralian English fluently
may feel alienated. Low achievement levels have lagteibuted to absenteeism
(Bourke et al., 2000) and low literacy and numeiaegls are associated with
increased rates of early school leaving (Schwa@919t is significant, then, that
Indigenous national benchmark results in literaay aumeracy at Years 3, 5 and 7
are generally about 20 percent below the nationalaage (MCEETYA, 2006) and
that gaps in knowledge, as a result of absenteaisriikely to add further stress and
anxiety. While it is unknown to what extent anxietya factor, emotional difficulties
have been linked to low academic performance aod gibendance of Indigenous
youth (Zubrick et al., 2006).

Furthermore, the transition from primary to secaopdzhool can be stressful
for Indigenous youth, particularly for those whe &orced to leave their communities
to continue their formal education. Cultural, sbeiad language differences (EQ,
2000a), being inadequately prepared, away fromliansupport and feeling shame at
not having higher achievement levels may lead toetynand school leaving. Finally,
Indigenous youth share the universal developmekstaf their age group with their
non-Indigenous peers. These include the need telaea strong sense of personal
identity and self esteem. Indigenous youth, howedvave a distinctive sense of



identity as Indigenous people and in early adolesed may be a source of confusion
and embarrassment (MCEETYA, 2001)), This is notenaakier by racism,
discrimination and harassment often experiencelthdigenous youth which can
further result in marginalisation and low self este(Groome & Hamilton, 1995;

Malin & Maidment, 2003). Studies examining the iropaf racism have shown that
attack on sense of self can lead to mental heatthigms including anxiety and
depression (Malin, 2002).

Possible approaches to supporting anxious Indigestudents at school

When planning support for Indigenous youth, an vstdading of the various
levels of influence on their social and emotionallbeing is essential (AUSINET,
2008), including individual, community and stru@ulevels. Such an approach
acknowledges the holistic constructdrdigenous wellbeing and, therefore, is likely
to have greater succegs.an individual level, self esteem, resilience ational and
cognitive development of individuals can be supgaity schools. Focussing on
different needspreventative intervention designed to reduce symptof stress and
anxiety (Ginsburg, 2004) can be provided at unafeselected and indicated levels
(Mrazek & Haggerty, 1994). Universal preventiorgits an entire population or
group; selective prevention strategies are offéngueople at risk of suffering from a
disorder; and indicated interventions target theke exhibit early symptoms that
suggest a predisposition towards developing a désoAdditionally, data shows that
there are significant junctures in which schootipgration drops, such as the
transitions from primary to secondary and from Y&arto 11 (DETA, 2005).
Therefore students at these junctures can be g@dlgitargeted for support.

One model that may have wide application in schtwlsleveloping support
programs is thélolistic Planning and Teaching Framewadlkveloped for use by
teachers with Indigenous students (Grant, 1998gémbus Schooling Support Unit,
2007). The framework links land, language and celta time, place and
relationships, to organise and present informdtiirstically and reflects
Aboriginal worldviews. This gives students the ogipoity to learn about the
importance of the interconnectedness of all aspddtseir lives and emotional
difficulties, including anxiety, may be meaningfudddressed, allowing students to
better participate in life and school.

At a community level, many opportunities can beated for participation,
social support and development of connectedness ardse of belonging to the
school(AUSINET, 2008). The importance of this in termsoth emotional
wellbeing and school participation has been emgkdsan the literatureddEST, 2003
EQ, 2000Hunter & Schwab, 2003; Pittman et al, 200dalin and Maidment (2003)
reported that Indigenous parents wanted to knowerabout school processes,
curriculum, financial issues related to schoolingwever, many Indigenous parents
and caregivers find schools alienating and far readdrom the experience of their
everyday lives (MCEETYA, 2001). Parent intereghizeased along with greater
numbers of Indigenous people working in schoolsufh establishment of school
and community networks and community liaison img®tome and school
communication (EQ, 2000)



The Department of Education, Training and the A&2807)Linking Families
and School Initiativein Queensland, has been developed specificallydmote and
support positive relationships between Indigenamrunities, students and school
staff and aims to nurture partnerships, therebyawipg attendance, retention and
learning outcomes for Indigenous students. Theevafthealthy relationships
between teachers, Indigenous families and studenésognised for student success.
One example of how this initiative has been sudadggut into practice is in Weipa,
North Queensland where a modified ‘Parents as Feathers’ program is running at
the Western Cape College. Now in the second yearwb year trial, anecdotal
evidence indicates decreased school-related stnesanxiety and increased
engagement between Indigenous families and studedtthe school.

Policies and practices underpinned by values oitgcanti-discrimination and
access ensure support at a structural level (AUS|NB08).From a Queensland
perspective, Education Queenslan2ld.0 Strategy2000) recognises both the
changing roles of schools and the need to provigle levels of social support for
students from diverse and complex backgrounds.dDttee four key questions
identified for monitoring success relates to stugemticipation and Year 12
completion. Changing social patterns are also n@sed. In regard to Aboriginal and
Torres Strait Islander peoples specifically, thrategy calls for negotiated agreements
between different communities recognising the rfeedegional approaches. Since
2000, the2010 Strategyas provided the broad context for the implemearieor the
Partners for Succed2olicy (EQ, 2000) and theound for Succedolicies (DETA,
2005a; 2005b; 2006) acknowledging the significamt persistent gap between
educational outcomes for Indigenous students comap@arthe wider community. A
major focus is on improving school attendance, cedudrop out rates in the
transition from primary to secondary and in thdyesecondary years and increased
school completion rates.

Conclusion

Poor attendance rates and low retention of Indigsrstudents have long been
recognised in Australia as a significant problenthyrofound impact on post-school
options and life choices, and perpetuation of gegaerational cycles of social and
economic disadvantagkn addition to the many factors attributed to poor
participation, it is likely that social and emotalnssues, particularly anxiety, may be
influencing the school attendance and retentiogsraf Indigenous young people. It is
unrealistic to expect that whi®ping with multiple life stressors many Indigenous
young people will successfully engage in formaladion settings that are sometimes
culturally unfamiliar and stressful in themselvB8GEETYA, 2000). While the
reasons are varied and complex for the lack ohd#tece and retention of Indigenous
students, it is necessary that Government polamesstrategic school planning
documentgecognise that emotional wellbeing is potentiallynajor contributing
factor in their disengagement from school. Educasigstems and schools, in
particular, have an increasing, but shared, rofdag in supporting young Indigenous
people to develop and maintain well balanced s@ridlemotional health.

According to Schwab (1999), improved school attero@ and retention is
likely to emerge from a mix of appropriate educadiibopportunities, individual
confidence, community commitment, family suppoogial and economic stability,



appropriate curriculum and the professional skifleducators and administrators
The most effective approach will likely be an int&tgd one that shares responsibility
and appreciates individual, community and strudtiessels of influence.

10



References

Anderson, I. (1997). The ethics of the allocatibhealth resources. In G.
Cowlishaw & B. Morris (Eds.)Race mattergpp. 191-208). Canberra:
Aboriginal Studies Press.

Asher S. R., & Coie J. D. (Eds). (199Bker rejection in childhoodNew York:
Cambridge University Press.

Australian Network for Promotion, Prevention andli#tervention for Mental
Health (AUSINET). (2008). Mental Health Promotiand Iliness prevention:
Aboriginal and Torres Strait Islander Peoplesinetter, 3q1), 22-27.

Australian Institute of Health and Welfare (AIHWZ2003).Australia’s Young People:
their health and wellbeindNo. PHE 50. Canberra: Author

Australian Bureau of Statistics (ABS). (2002001 Census of Population and
Housing.Canberra: Author

Blagg, H. & Wilkie, M. (1995).Young people and police powe8ydney: Australian
Youth Foundation.

Bourke, C., Rigby, K. & Burden, J. (200@etter practice in school attendance:
Improving the school attendance of Indigenous sitsl®lelbourne: Monash
University.

Burke, J. D, Burke, K. C. & Rae, D. S. (1994). kased rates of drug abuse and
dependence after onset of mood or anxiety dissridesidolescencélospital
and Community Psychiatdb, 451-455.

Commonwealth Government of Australia (1989ational Aboriginal and Torres
Strait Islander Education Policy (AER}anberra: Author.

Costello, E. J & Angold, A. (1995). Epidemiologwy.J.S. March (Ed.Anxiety
disorders in children and adolescei(tg.109-24)New York: Guilford
Press,

Costello, E.J., Mustillo, S., Erkanli, A., Keel&, & Angold, A. (2003). Prevalence
and development of psychiatric disorders in clolathand adolescence.
Archives of General Psychiatry, 6837-844.

Davies, A., Grove, E., and Wilkes, M. (1997). Revief Literature on acquiring
literacy in a second language. In Department opleyment, Education,
Training and Youth AffairsThe Bilingual Interface Project Repo€anberra:
DEETYA.

Deas-Nesmith, D., Brady, K. T. & Campbell, S. (129Bomorbid substance use and

anxiety disorders in adolescentsurnal of Psychopathology & Behavioral
Assessment, 2039-148.

11



Department of Education and the Arts (DETA). (200Baund for success: Cape
York and Torres Strait education discussion paggrnisbane: Author.

Department of Education and the Arts (DETA). (2008wound for success:
Education strategy for the Torres StraBrisbane: Author.

Department of Education and the Arts (DETA). (20B3und for success: Education
strategy for Cape YorkBrisbane: Author.

Department of Education and the Arts (DETA). (20Qking Families and Schools.
Brisbane: Author.

Department of Education Training and Youth Affa(iiBETYA). (2000).School
Attendance of Indigenous Student: Quantitativdye®s.Melbourne: Author

Department of the Premier and Cabinet (208tpporting young people’s success:
Forging the links: Learning from the School Rei@mtAction Plan. Adelaide:
Author.

Devitt, J., Hall, G., & Tsey, K. (2001An introduction to the social determinants of
health in relation to the Northern Territory Inéigous population:
Occasional Papers No. @arwin: Cooperative Research Centre for
Aboriginal and Tropical health.

Dusseldorp Skills Forum (DSF). (2008)ow young people are faring: Key
indicators 2003Retrieved February, 14, 2008 from
http://www.dsf.org.au/papers/108.htm

Education Queensland (2000Review of Education and Employment Programs for
Aboriginal and Torres Strait islander Peoples idu€ation Queensland
Brisbane: Author.

Education Queensland (200@Dyeensland State Education - 2qQBbdisbane:
Author).

Education Queensland (2000Rartners for Success: Strategy for the continuous
improvement of education and employment outcoonesbioriginal and Torres
Strait Islander peoples in Education QueenslgBidisbane: Author).

Ford, T., Goodman, R. & Meltzer, H. (2003). ThetBh child and adolescent mental
health survey 1999: The prevalence of DSM-1V digos.Journal of the
American Academy of Child and Adolescent Psyghid, 1203-1211.

Ginsburg, G. S. (2004). Anxiety prevention progrdarsyouth: practical and
theoretical consideration8linical Psychology: Science and Practice, 11
430-434.

Grant, E. (1998)My land. My trackslnnisfail, Queensland: Innisfail & District
Education Centre.

12



Groome, H. & Hamilton, A. (1995Meeting the educational needs of Aboriginal
adolescentsCommissioned Report No. 35. Canberra: AGPS.

Hibbert, A, Fogelman, K. & Manor, O. (1990) Occupatl outcomes of truancy.
British Journal of Educational Psycholadg0, 171-9.

House of Representatives Standing Committee on &mpnt, Education and
Training (HRSCEET). (1996).ruancy and Exclusion from SchoGlanberra:
Author.

Howard, P. (1998)Contextual issues related to Aboriginal childremiathematical
learning.Paper presented at the Australian Association é&seRrch in
Education (AARE), Brisbane.

Human Rights and Equal Opportunity Commission (HREQ@997).Bringing them
home: Report of the national inquiry into the sggi@n of Aboriginal and
Torres Strait Islander children from their famsieSydney: Author.

Human Rights and Equal Opportunity Commission Adpodl and Torres Strait
Islander Social Justice Commissioner (HREOC). $208ocial justice report
2005 Sydney: Author.

Hunter, B.H. & Schwab, R.G. (2003ractical reconciliation and recent trends in
Indigenous education: CAEPR discussion Paper M8. Canberra:
Centre for Aboriginal Economic Policy Research,lAN

lalongo, N., Edlesohn, G., Werthamer-Larsson, igckett, 1. & Kellam, S. (1995).
The significance of self-reported anxious symptamfast grade children:
prediction to anxious symptoms and adaptive fmitig in fifth grade.
Journal of Child Psychology and Psychiatry, 887-437.

Indigenous Schooling Support Unit (Producer). (908iblistic planning and
teaching frameworkDVD. Cairns: Department of Education, Trainingldhe
Arts.

Kendall, P. C. & Ollendick, T. H. (2004). Settingetresearch and practice agenda for
anxiety in children and adolescence: a topic coofiege.Cognitive and
Behavioural Practice, 1565-74.

Kovacs, M. & Devlin, B. (1998) Internalizing dis@ in childhoodJournal of
Child Psychology and Psychiatry, 39%—63.

Lowell, A. & Garrutju, J. (1997). The Northern Tikory Case Study. In Department
of Employment, Education, Training and Youth Af&ailhe Bilingual
Interface Project ReparCanberra: DEETYA.

Malin, M. (December, 2002)s schooling good for Indigenous children's health?

Paper presented at the Australian Association &sedrch in Education
(AARE), Brisbane.

13



Malin, M., Campbell, K., & Agius, L. (1996). Raigirchildren in the Nunga
Aboriginal way.Family Matters, 4343-47.

Malin, M. & Maidment, D. (2003)Evaluation of Irrkerlantye Learning
Centre Unpublished report. Darwin: Cooperative Rese&rehtre for
Aboriginal and Tropical Health.

Manassis, K. & Menna, R. (1999). Depression in angichildren: Possible factors in
comorbidity.Depression and Anxiet$0, 18-24.

Marks, G. & Fleming, N. (1999Farly school leaving in Australia: Findings frometh
1995 Year 9 LSAY cohort: Longitudinal surveys ddtrglian youth research
report (10).Melbourne: Australian Council for Educational Resea

Messer, S. & Beidel, D. (1994). Psychosocial caited of childhood anxiety
disordersJournal of the American Academy of Child and Admas
Psychiatry, 33975-983

Ministerial Council on Education, Employment, Traigand Youth Affairs
(MCEETYA) (2000).Report of the MCEETYA Taskforce on Indigenous
Education Melbourne: Curriculum Corporation.

Ministerial Council on Education, Employment, Traigand Youth Affairs
(MCEETYA) (2001).Exploring Multiple Pathways for Indigenous Students
Discussion Papemelbourne: Curriculum Corporation.

Ministerial Council on Education, Employment, Traigand Youth Affairs
(MCEETYA) (2009. Australian directions in Indigenous education 200
2008. Melbourne: Curriculum Corporation.

Ministerial Council on Education, Employment, Traigand Youth Affairs
(MCEETYA) (1997).National report on schooling in Australia 1997
Melbourne: Curriculum Corporation.

National Aboriginal Health Strategic Working PafiyAHSWP) (1989) A National
Aboriginal Health StrategyCanberra: Author.

McRae, D., Ainsworth, G., Hughes, P., Price, K wWRmd, M., Warhurst, J., Woods,
D., & Zbar, V. (2005)What works: The work program: Improving outcomes
for Indigenous students: The guidebd@@2kd ed.). Canberra: National
Curriculum Services and the Australian Curricul8tadies Association.

Mission Australia. (2005National youth survey: key and emerging iss&&ney:
Author.

Mission Australia. (2006 National youth survey: key and emerging iss&siney:
Author.

Mrazek, P. J. & Haggerty, R. J. (199€pmmittee on prevention of mental disorders.

14



Washington, DC: National Academy Press.

Ollendick, T. H. & King, N. J. (1994) Diagnosis sassment, and treatment of
Internalising problems in children: the role ofdptudinal dataJournal of
Consulting and Clinical Psychology, 6218-927.

Payne, R. (1996 framework for understanding povertyighlands, TX: Aha!
Process.

Petrie, S. (1982) The development of a traditiotrwdncy: A case studidnicorn, 8
(2), 178-181.

Pine, D., Cohen, P., Gurley, D., Brook, J. & Ma,(¥998). Risk for early adulthood
anxiety and depressive disorders in adolescenksamixiety and depressive
disordersArchives of General Psychiatry, 355—64.

Pittman, K.J., Irby, M., Tolman, J.,Yphalem, N. &Ber T. (2003Preventing
problems, promoting development, encouraging eegemt: competing
priorities or inseparable goals? The Forum for YoilnvestmentWashington,
DC: Impact Strategies Inc.

Raphael, B. & Swan, P. (1997). The mental healtAlmfriginal and Torres Strait
Islander Peopldnternational Journal of Mental Health, 48), 9-22.

Ravichandran, L. (2008%chool problems and the family physician: School
attendance problemBRetrieved April, 13, 2008 from
http://www.medindia.net/education/familymediciregslproblems-
attendance.htm

Rodhe, P., Lewinsohn, P. M. & Selby, J. R (1998)dpiatric comorbidity with
problematic alcohol use in high school studeddsirnal of the American
Academy of Child and Adolescent Psychiatry,188—-109.

Rollock, D., & Gordon, W. (2000). Racism and metalth into the 21st century:
Perspectives and parameté&merican Journal of Orthopsychiatry, ,7D, 5-
13.

Saggers, S., & Gray, D. (1998boriginal health and society: The traditional
and contemporary Aboriginal struggle for betteahb. St Leonards, NSW:
Allen & Unwin.

Schwab, R.G., & Sutherland, D. (200Building Indigenous learning communities.
CAEPR Discussion Paper No. 225. Canberra: Ceatralforiginal Economic
Policy Research, ANU.

Schwab, R.G. (1999Yhy only one in three? The complex reasons for low
Indigenous school retentio@AEPR Research Monograph No.16. Canberra:
Centre for Aboriginal Economic Policy Research,lAN

Schwab, R.G. 199&ducational ‘failure’ and educational ‘success’am Aboriginal

15



communityCAEPR Discussion Paper No. 161. The Australianddat
University, Canberra: Centre for Aboriginal Econorolicy Research, ANU.

Strauss, C. C., Frame, C. L. & Forehand, R. L. {39Bsychosocial impairment
associated with anxiety in childrefournal of Clinical Child Psychology, 16
235-9.

Teese, R. (2004). Early school leavers and VEK.IBowman (Ed.)Equity in
Vocational Education and Training: Research readi(pp. 184-193).
Adelaide: National Centre for Vocational EducasibResearch (NCVER).

Wicks-Nelson, R., & Israel, A. (1997ehaviour disorders of childhod@rd
ed.). London: Prentice-Hall.

Woodward, L. J., & Ferguson, D. M. (2001). Life ce@ outcomes of young
people with anxiety disorders in adolescedoewrnal of the American
Academy of Child and Adolescent Psychiatfyy 1086-1093.

World Health Organisation. (2002)Norld report on violence and health:
SummaryGeneva: World Health Organisation.

Zubrick, S., Silburn, S., Lawrence, D., Mitrou, Balby, R., Blair, E., Griffin,
J., Milroy, H., de Maio, J., Cox, A., & Li, J. (26). The Western Australian
Aboriginal child health survey: The social and ¢imoal wellbeing of
Aboriginal children and young peopl€elethon Institute for Child Health
Research.

Zubrick, S.R., Silburn, S.R., de Maio, J.A. Sheph&. Griffin, J.A. et al. (2006).
The Western Australian Aboriginal child health\eey: Improving the
educational experiences of Aboriginal children aioding peoplePerth, WA:
Curtin University ofTechnology, Telethon Institute for Child Health Raxch.

16



